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INTRODUCTION 
The main purpose of this thesis is to examine the 
present educational program in the Amalgamated Regional High 
School; the educational program in other schools of comparable 
areas; the educational programs recommended by educational 
leaders, and, as a result of this research, to s~ggest 
improvements to be made in educ at ion for Corner Brook. 
Before introducing the first chapter, it will be 
necessary to point out a few facts about the system of 
educa tion. First, there is only one program of studies for 
the whole province of Newfoundland. It is impossible to find 
a local school having its own program of studies; such as, 
Natick High School in J.v1assachusetts with one program, and 
Newton with a different progrMa. The Department of Education 
in Newfoundland is responsible for this one program of 
studies. Secondly, all high school pupils in the province of 
Newfoundland write external provincial examinations for 
Grades IX, X, and XI. These examinations are written during 
the last week in June and the results are not made public 
until the third week of August. 
Besides these t\-JO very important characteristics, there 
are many significant features which make the system, to say 
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the least, unique. 
Fred w. Rowe, the present Minister of Education, wrote 
in his book, "The History of Education in Newfoundlandn, in 
1952 
"In the final analysis the Provincial government 
controls education . and votes the money which makes the 
system possible. This money is expended through the 
department of education where the major denominations 
are represented, and these representatives, with the 
minister and deputy minister, make up the council of 
education which is responsible for educational policy 
affecting elementary and secondary education. Under 
each denominational representative district 
denominational boards, with consider·able powers, implement 
the department•s policy at the local level. Since no 
local bodies are permitted to levy educational taxes, . 
boards must content themselves with the money allocated 
to them by the department of education, apart from any 
small fees or contributions which may be collected.* 
In certain areas undenominational boards exist, and 
there is nothing to prevent local denominational boards, 
with the consent of the respective denominations, from 
uniting to form ''common boards". 
"No school under any board may refuse to register 
a child belonging to any church, nor may religious 
instruction be imparted to any child if the parents 
object. Yet in many areas boards operate schools which 
are really church buildings built on church land, and 
often the one building serves in a dual capacity as a 
schoolhouse and as a meeting house where church 
activities, religious and social, may be carried on. 
Moreover, a not inconsiderable proportion of the cost of 
erecting school buildings and of maintaining them is 
borne by the local community, usually under the 
leadership and support of the local Church.ttl/ 
~~ A local tax authority was set up in Corner Brook 
(population 22,183} in 1956. 
1/ Fred w. Rowe, The History of Education in Newfoundland, 
The Ryerson Press, Toronto. 1952. p.l. 
3 
"It is interesting to note that educ a tional beginnings 
in Newfoundland were made under the auspices of the 
Church, and for one hundred years it was the clergy, 
the Society for the Propagation of the Gospel, and other 
religious agencies which supplied education to the people. 
It 1.vas not until 1836, one hundred and ten years after 
the first school was founded by a clergyman, t hat the 
state woke up to the duti es and voted a sum of money 
for education. Even to this day (1937) the Churches 
own over ninety-five percent of the school/roperty, 
which is valued at more than $6,ooo,ooo.nl 
Today, the system is often referred to as denominational; 
actually it is not a church sys tem controlled entirely by 
the several ecclesiastic bodies existing in the Province, nor 
can it be called a state system in the accepted sense of the 
term. 
The Minister of Education is an elected member of the 
provincial legislature. The general administration is the 
responsibility of the Deputy Minister of Education. In 
addition to these officers, there are four Superintendents 
of Education representing the four main denominations -
Anglican, Roman Catholic, United Church, and the Salvation 
Army. These superintendents reside in the capital, St. Johnts, 
and administer the affairs of their respective branches. 
The Liaison officers between the Department of Education 
and the schools are called Supervising Inspector's of which 
there are eighteen. These men are appointed on a denominational 
basis; for example, the Salvation Army, which is a minor 
1/J.R. smaiiwood, The Book of Newfoundlan d, Newfoundland 
Book Publishers, St. Johrits, Newi'oundland, 1937. Vol. I, p. 287. 
4 
denomination, has only one supervising inspector. These 
inspectors reside in the capital, but they visit the various 
schools of their denomination twice a year. During the summer 
months they teach at the Summer School held at the Memorial 
University, St. John's. 
Three years ago there was a Division of Curriculum set 
up for t he purpose of improving our program of studies. No 
great changes, so far, have been made, although some committees 
have been at work and have submitted reports. A report of a 
committee formed to discuss changes in and amendments to 
the present Art Syllabus of the high school grades in the 
curriculum is included in the Appendix of this thesis. 
The thesis concerned with the development of a new 
curriculum is presented in the chapters which follow. 
CHAPTER I 
THE PRESENT EDUCATIONAL PROGRAM IN THE CORNER BROOK 
AMALGAMATED REGIONAL HIGH SCHOOL AND THE COMMUNITY 
WHICH IT SERVES 
1. The School Plant 
The new Amalgamated Regional High School, which overlooks 
the city of Corner Brook, is the third Regional School, 
and the first Amalgamated Regional High School in the province. 
It is an Amalgamated school because three religious 
denominations - the Anglican, the Uni~ed Church of canada, 
and the salvation Army - amalgamated in order to build a 
school comparable with those in other Canadian provinces. 
The following description of the school is given under 
three headings - (a) Building, (b) Facilities, and (c) 
Outdoor Area: 
(a) The building.-- The building is of brick and 
concrete structure with a total length of 386 feet. It has 
19 academic classrooms, two commercial rooms, two rooms 
for home economics, a physics laboratory, a chemistry 
laboratory, an art room, a music room, a library and a 
gymnasirun-auditorium. In addition, offices are provided 
for a dentist, a nurse, a secretary, a vice-principal and 
a principal. 
-5-
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It should be noted that the gymnasium is used as an 
auditorium. Since there is no cafeteria, the pupils who take 
lunch to school eat in one part and on the stage of the 
gymnasium-auditorium. 
(b) Facilities.-- The furniture in this school - from 
the pupils' desks to the chairs in the teachers' common 
room - is the latest in design. The physics and chemistry 
laboratories are also equipped with the latest furniture. 
Special furniture is also provided for the home 
economics, art, and music rooms. The g~nnasium also has 
an adequate supply of new physical education equipment 
such as, volleyballs, badminton birds, ropes, etc. 
(c) outdoor area.-- The site for the building has an 
area of twenty-five acres. It is centrally located and 
accessable by road the year round. 
This area will provide ample space for playing fields 
and a running track, which will be completed in the near 
future. 
2. The Faculty 
According to the regulations of the Department of 
Education, the following provisions should be made for the 
faculty of the Corner Brook Amalgamated Regional High School: 
Six hundred and thirty pupils require a principal, 
sixteen regular teachers, and five specialists. 
At present thre e teachers are required for the 
one hundred and twenty Grade XI p :Ipils, f'ive :beachers f'or 
the two hundred and ten Grade X pupils, and eight f'or the 
three hundred Grade IX pupils. Besides the Vice-Principal, 
7 
who is the guidance director, there are two other specialists -
a physical education director for girls, and a commercial 
teacher. It was L~possible to obtain the services of' a 
physical education director f'or boys during the year 
1956-57· 
Table 1. Degree Status of the Faculty of Corner 
Brook Regional High School 1956-57 
,....__ 
Degree status No. of Academic No, of Specialist 
Teachers Teachers 
. 
( l) (~J (j) 
1 yr. college 1 1 
2 yr. college 4 -
B.sc. 1 1 
B .. A .. (Arts) 3 
-
B.·A. (Ed.) 7 
-
M.A. ··-
-
M.Ed. 1 1 
TOTAL 17 3 
.The seven teachers listed with a B. A. (Ed.} degree 
have received their degrees f'rom the Memorial University 
of Newf'ou.ndland. 
The other teachers have attended Universities on the 
mainland of Canada or the United States. 
3. Vocational Training 
Training Cente~s.-- There are only two vocational 
training cent ers in the province of Newfoundland; one of 
these is at Corner Brook. Actually, this is ~n industrial 
school tha t fills a great need in the community. 
This school is owned and operated by the Bowater's 
Newfoundland Pulp and Paper lUlls Limited. It has an 
app rentice training pro gram designed and. operated to 
ensure a.n adequate supp ly of qualified journeymen of various 
trades for the efficient maintenance of the Company's Corner 
Brook lUll. 
The development and administration of the program 
is carried on by a Voc ational Training Department consisting 
of a superintendent, a technical instructor, a practical 
instructor and adequate f acilities. 
The general qualifications for apprenticeship are as 
foll Ol!IIS: 
( a) Be at leas t sixteen years of age. 
(b) Have complet ed Grade XI or equivalent with a. pass 
in English, mathematics and physics or science. 
11 (c) Possess adequate development. 
8 
This school has been in operation for six years during 
which time t vJ enty-n ine young men have graduated '\r.Ji th c ert ifica tes 
1}~1 . G. Smith, Brief DescriPtion of Vocational Training, 
Corner Brool~ , 19o5. pp. 6-7. Mimeo graphed. 
£rom the Provincial Apprenticeship Board. 
4• The Certified Public Accountants 
Association of New£oundland 
Just recently a £irm of Public Accountants in Corner 
Brook employed a number of boys and enrolled them as pupils 
under the curriculum pr~pared by the Certi£ied public 
Accountants Association of Ontario, which is conducted by 
the University of Toronto and is divided into five yearly 
courses. 
A prescribed course of study is given each registered 
student. 
9 
It is too early to ascertain the full value of such a 
program, but, at a time when certified accountants are 
sought for executive and administrative positions in 
industry and in the public service, it is gratifying to know 
that there is an educational avenue open to some pupils who 
wish to become accountants. 
5. Religions and Churches· 
Non-Roman Catholic Schools.-- Since the Roman Catholic 
Church in Newfoundland has its own schools and does not 
favor Amalgamation, this thesis deals only with the non-
Roman catholic Schools. 
The main religions are as follows: Anglican, Un±ted 
10 
Church of Canada, The Salvation Army, (unlike the Salvation 
AMny movement in other par t s of the world, it is regarded 
by educational authorities in Newfoundland as a church). 
Pentecostal Mission , Presbyterian and the Seventh-Day 
Adventist. 
The greatest contribution to the cause of education -
apart from the regular Sunday Schools - is the sponsorship 
of youth groups. 
6. Other Community Organizations 
Service Clubs.-- The three outstanding organizations 
which have contributed much to the education of our youth 
are the Lions. Rotary and Kinsmen clubs. The clubs• activities. 
which must be non-denominational, have not been so extensive 
in the field of education as those on the mainland and the 
United States because the schools are denominational; 
however, some school board members and some teachers are 
members of these clubs. 
The educational committee s of these clubs generally 
sponsor some general educational project once a year; for 
example, the Lions• clubs gave a donation of two hundred 
dollars for the library of the new Regional High School this 
year- 1956-57. 
7. School Finance 
Provincial Taxation.- - In all the other provinces of 
11 
canada , and in all the United States, e ducation is partially 
financed by 10cal taxation. In Newfoundland the Provincial 
Government is . t-rholly responsible foP educ a tion. "The 
1/ 
Evening Telegram" of January 9, 19.57, stated the follmving :-
11Already, education is taking more than t 1-1enty 
percent of our current revenue. We cannot increase the 
p ercentage. We can only increase aid to education 
if the current revenue itself is increased. This can 
be done (failing aid from Ottawa which seems rather 
r emote) only by increased taxation revenues." 
Dr. M.E. Lazerte, who completed a Canada wide School 
2/ 
Finance Research in February, 19.5.5, stated:-
"It does not seem likely that Newfoundland can 
long continue without school tax levies. Although 
one thousand of the province's thirteen hundred 
settlements have fewer than fifty families, there are 
a few large urban centers that might be making more 
systematic provision for schools." 
There are three types of grants which the provincial 
government gives to Education, 
(a) Basic salary grants which are us ed for teachers' 
salaries 
(b) Grants for salary bonuses paid to principals, vice-
principals and teachers in one-room schools 
(c) Grants for maintenance and repa±rs and for equipment 
and supplies 
1/rhe Evening Telegram (January 9, 1957), Editorial. 
2/ M.E. Lazerte, School Finance in Canada, Canadian School 
Trustees' Association, February, 1955. p. 74· 
Table 2. License or Certificate and Salaries of Newfoundland 
Teachers (Truten from a circular letter to teachers, 
Oct., 1956.) 
12 
Licen ~-e or Start in~ Salary After Salary After 
Certificate Salary ~ Five Years $ Eleven Years 
(lJ ( 2) (3) (4) 
Grade IV 3000 3600 4200 " 
Grade III 2604 3204 3684 
Grade II 2304 2904 3144 
Grade I 2004 2604 2604 
A License 1380 1380 1380 
Permit .924-1140 924-1140 924- 1140 
Salary bonuses are also paid to principals, vice-
principals, and teachers according to a scale. The bonus to 
a principal varies fro m $100 . in a two room school to $800. 
in a school of twenty or more classrooms. To a teacher in a 
one room school the bonus varies from $175 . for three grades 
above Grade VIII, if there a~e eleven grades in the school, 
to $25. if there is one grade above the eighth with only 
seven grades in the school . 
Grants for maintenance, repairs , supplies and equipment 
are also paid according to a regul ar schedule. 
The following table may be helpful in understanding 
how the province compares with other provinces in the cost 
- l/ 
of education. 
ifi~ . E. Lazerte, Ibid., p. 138. 
Table 3. Cost of Elementary and Secondary 
Education, 1951-1952 
Province 
Newfoundland 
Prince Edward Island 
Nova scotia 
New Brunswick 
Quebec 
ontario 
Manitoba 
Saskatchewan 
Alberta 
British Columbia 
Cost of Elementary 
and Secondary 
Education per Pupil 
(~) 
$86.11 
88.70 
120.25 
153.58 
139-48 
190.82 
167.65 
196.L,.L,. 
198.76 
292.58 
Local taxation.-- At present Corner Brook is the only 
area in Nei-Jfoundland which has been officially declared a 
School Tax Area. This was provided by a special act in 
April, 1954, although at the present time, because of 
unforeseen difficulties, the act is not fully enforced. 
13 
The Deputy IVJ:inister of Education reported in his annual 
1/ 
report on March 31, 1955:-
"An event of major significance in Newfoundland 
educational history was the passing of the Local 
School Tax Act No. 78 of 1954. Under the provisions 
of the act the Lieutenant-Governor in Council may by 
order declare any area in Newfoundland taxable for 
school purposes." 
From this can be seen that the Department of Education 
1/ Department of Education, Annual Report, 1955, st. John•s, 
Newfoundland, p. 8. 
app roves of such a revolutionary step as local taxation. 
The nature of the tax,-- This tax is collecte d , not 
by the city council, but by a specia l group compose d of a 
r epresentative of every school board within the define d area, 
and one person designated by the city council. It is really 
a property tax plus a poll tax. The follo wing are the rates 
or source s of the tax: 
1. Rate of Property t ax - 0.6% or 3/5 of 1% - Minlinum 
Property tax of $20.00 
2. Poll Tax - $20.00 
3. Other contributions 
A Commission of Enqu iry s e t up to enquire into the 
ques t ions relating to the i mposition of the tax in Corner 
1/ 
Brook r eporte d that t he tax potential would be as follows:-
Property Tax 
Poll Tax 
Others 
rp.otal 
$ 90,000 
~.0 ,ooo 
35,000 
$165,000 
Taking the enrollment basis at the time of comput a tion 
(5,543) the sharing is $29.77 per pupil. 
This amount, when a dded to the runount quoted i n table 3 
($86.11), g ives the approximate cost of ~~ 115. 88 per pupil 
for education in the Corner Brook area. 
1/ The Commission of Enquiry into the Questions Relating to 
'!he Impositi on of the School Tax in Coi'ner Brook , A Special 
Report, Corner Brook , April, 1956. p. 68. 
8. The Home 
Nature of employment.-- For many years Corner Brook 
has had two industries - fishing and the manufacture of 
pulp and paper. Today the families depend to a large extent 
on the pulp and paper industry; although a cement plant and 
a gypsum plant have been established during the p ast five 
years. The fathers are chiefly .. unskilled laborers. rJiany of 
them have not received a high school educ a tion. 
Table 4. Type of Employment and Number of Pupils' 
Parents Employed 
Type of Employment 
(1.) 
1. Manufacturing 
(a) Pulp and Paper ••••• 
(b) Lumber •••••••••••• .• 
(c) Cement ••••••••••••• 
(d) Gypsum 1rJallboard ••• 
(e) Foundry Work ••••••• 
2. Private Business firms. 
3. Cons true t ion Ho rk •••••• 4. Provincial Services •.•• 
5. Federal Services ••••••• 
6. Garage and Service 
Stations •••• 
7. Agents .. ......•..•...•. 
8. Light and Power •••••••• 
9. Clergy •••••.••••••••.•• 
10. Fishing •••••••••••••••• 
11. Unemployed •••••.••••••• 
12. Miscellaneous •••••••••• 
Total 
Number of Pupilsr 
Parents Employed 
(c) 
292 
12 
10 
5 
3 
75 
1+4 
21 
20 
1L~ 
10 
7 
5 
2 
18 
53 
590 
15 
16 
From this table it can be seen that more than halr or 
the parents depend upon the pulp and paper industry for their 
livelihood. It is also significant to note that the number 
of parents employed in construction is low. This may mean 
that the period for construction may be over for a 1..rhile. 
This table also shows very clearly that Corner Brook, in 
the main, is dependent on one major industry. 
The following table on the nationality of the parents 
shows that there are very few families moving into this 
small city from other parts of Canada or from other countries. 
Table 5. Nationality of Pupils• Parents 
Nationality 
Newfoundlanders •••• 
Other Canadian ••••• 
Eurppean ••••••••••• 
American ••••••••••. 
Others ••••••••••••• 
Total 
Number of 
Pupils' Parents 
571 
5 
11 
1 
2 
590 
9. The Pre sent Pr ogram of Studies 
The High School program.-- It has been already pointed 
out that Newfoundland schools do not enjoy t h e right of 
having separate programs of study. At the end of each 
school year all pupils from Gr a de I X to Grade XI write 
an external examination. The results are released during 
the third week of August. 
This single program of studies was introduced in 
September, 1936. Actually, the Department of Education 
adopted, with very few changes, the same program used in 
Nova Scotia. Before this, prescribed text books were the 
courses of study. 
L.W. Shaw, B.A., General Superintendent of Education 
at that time, a nd his committee were convinced that it 
wo uld maintain proper standards of accomplishment without 
limiting all schools to exactly the same narrow course. As 
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a result of their work, a complete course of study or h andbook 
was outlined for each subject. Every school was g iven a 
copy. In spite of this detailed program, the schoo l s have 
drifted back to the one text book idea until today the 
Handbooks to the Newfoundland Courses of study are so rare 
as to become almost a collector ts item. 
It is worth noting that handbooks were provided for 
many subjects which were never introduced in Newfoundland 
schools; for example, School Gardening , Household Arts, 
and Industrial Arts. 
All h andbooks are bound separately and cover the 
subject matter very thoroughly; for example, the handbook 
on the Course of Study in Physical Education has the 
following table of contents: 
PHILOSOPHY OF PHYSICAL EDUCATION 
Approach to the Unit 
Psychology of the Approach 
Essential Equipmen t 
General School Equipment 
Personal Equipment 
Objectives of Physical Education 
Guiding Principles 
Organization of the Unit 
Formal Exercises and Games 
Outcomes in Physical Education 
Unit on Formal Exercises 
Lesson Topics (by groups) 
correlation with other subjects 
References for teachers 
Unit on Games 
Time Table (seasonal) 
Types of Games 
General Reference for teachers 
Actually very few Newfoundland schools have the · 
facilities to carry out even the elementary school program 
of study for physical education, with the result that there 
is an acute shortage of physical education teachers for the 
larger schools and colleges. 
As previously stated teachers of high school pupils 
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do not use the handbooks. They are guided by a syllabus, 
which is published each year by the Department on Education. 
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In addition there is a little booklet entitled 
"Regulations and Scholarships", which is also published 
annually. These two booklets comprise a r eal traditional 
course of study, which treats the child as a reservoir to be 
filled with subject matter by being exposed to book after 
book of subject matter alone. 
The syllabus gives the names of textbooks which are to 
be used for different subjects. There is no choice of text 
books, and in some cases only part of a text book is used; 
for example, the first forty-eight pages in the same 
tri gonometry text has been taught for the past twenty-five 
years. 
The following programs are taken from the "Regulations 
and Scholarships" published by the Department of Education, 
Province of Ne\·.rfoundland, 19.57. 
Grades IX and X: Subjects 
1. English Language 10. Chemistry 
2. English Literature 11. Civics 
3· Arithmetic 12. Botany 
4· Algebra 13. Latin 
5. Geometry 14. French 
6. History 15. Spanish 
7· Geography 16. German 
8. General Science 17. Art 
9. Physics 18. Practical Music 
19. Theory o:f IvJ:usic 
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Grade XI (Academic): Subjects 
1. English (Language and Literature) 
2. Mathematics (Algebra, Geometry, and Trigonometry) 
3· History 11. Botany 
4· Latin 12. General Science 
;;. Greek 13. Physiology 
6. French 14. Geography 
7· German 1_5'. Geology 
8. Spanish 16. Economics 
9. Physics 17. Navigation 
10. Chemistry 18. Art 
19. Music 
Grade XI (Commercial) • Subjects . 
1. English 1· Theory and Practice 
2. Spelling, Dictation, of Commerce 
and Penmanship 8. Economics 
3· Arithmetic 9. Geography 
4· Book-keeping 10. His t ory 
;;. Shorthand 11. French 
6. Typ-ewriting 12. Spanish 
13. German 
Copies of the syllabus and the little booklet entitled 
"Regulations and Scholarships" are included in the Appendix. 
CHAPT :C:R II 
CRITERI. OF A C~OD EDUCATIONAL PROGRM~ OF STUDIES 
AS RECOliHENDED BY EDUCATIONAL LEADERS 
In order to determine the criteria of a good program of 
studies, it will be necessa~y to exruaine some of the literature 
written by educational leaders who have contributed to this 
important pha se of education - the program of studies. 
In this chapter seven books representing the work of 
over fifty educational leaders are reported under the following 
headings: 
1. Trends in the Secondary School Curriculum 
2. Necessary Principles in Curriculum Construction 
3. A Check List for Appraising a School's Curriculum 
4. General Principles Set Down by the General Committee 
of the Co-op erative Study of Secondar y School 
Standards 
5. Criteria of a Good Pro gram of Studies 
6. Guides in Develop ing a Secondary School Curriculum 
7. Characteristics of a Democratic School 
1. Trends in the Secondary School Curriculum 
1953 Yearbook of the Association for Student Teaching, 
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State Teachers College, Lock Haven, Pa •• -- John A. Bond, 
Pro~essor o~ Education and Director o~ Teacher Training 
University o~ Cali~ornia, Los Angeles, reports a list o~ 
nineteen major trends which are already in e~~ect and those 
which are generally ~avoured and in the process o~ being 
adopted. 
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The nineteen trends, roughly grouped under three headings 
1/ 
appear below:-
"A· Providing ~or the pupil-
1. Increasing emphasis upon the whole individual-
his physical, mental, emotional growth and 
development • 
2. Increasing attention to the development o~ habits 
and attitudes appropriate to democracy. 
3. Increasing consideration to mental health. 
4· Counseling and guidance made integral parts o~ 
instruction. 
5. Less emphasis upon competition and more upon 
individual needs and achievements. 
"B. Selecting the content of the curriculum-
!. Content selected to meet the present needs o~ 
pupils as well as needs of an adult democratic 
society. 
2. Maturation and readiness of pupils used mo~e 
extensively as guides in ft ~ l t}ot:Lng · · content. 
3. Better recognition of, and provision for, 
individual di~ferenc e s. 
4· Activities and resources o~ the cormnunity given 
wider use in the school o~fering. 
5. Content chosen which will develop and broaden 
l/ The Association ~or Student Teaching, State Teachers College, 
Lock Haven, pa., Curriculum Trends and Teacher Educatjon, 
32nd. Yearbook, 1953, Edward Brothers, Inc., Michigan, pp. 45-46. 
the interests of the pupil, thus providing bases of 
1. his general education and 
2. his selection of some areas for extended study 
according to his interest and promise of success. 
"C. Organizing the school offering -
1. Increasing emphasis upon large learning areas 
with consequent consideration of a wide variety of 
learning materials. 
2. Increasing supply and variety of teaching and 
study materials -- enriched classroom environment. 
3. Greater provision for the use of all senses --
emphasis upon more complete learning. 
L,_. Provision for more varied and extensive pupil 
expression. 
5. Increasing pupil-teacher co-operation in planning. 
6. Skills provided for as functional parts of the 
curriculum. 
7. Increasing provision for pupil participation in a 
wide variety of learning activities and less 
emphasis on mere verbalization about activities. 
8. Making curriculum planning a continuous process. 
9. The curriculQm organized so that concepts, 
understandings and skills are developed naturally 
and gradually through experiences arising out of 
daily life situations." 
2. Necessary Principles in Curriculum Construction 
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Principles and Techniques of Curriculum making. --Edgar 
Marion Draper, Associate Professor of Education in the University 
1/ 
of \.l}"ashington , emphasized the follovling principles even in 1936:-
"1. Constant revision is imperative. 
2. The units of instruction must be defined. 
3. Curriculum making must function in every school. 4. curriculum making must be translated into better 
teaching. 
5. Curriculum making must proceed in accordance with 
certain definite limitations. 
6. curriculum making must recognize the similarities 
as well as the differences which exist between 
communities. 
1/ Edgar Mar ion Draper, Ph.D., Principles and Techniques of 
Curriculum Making . D. Appleton-Century Company Inc., New York, 
1936. ~p. 31-65. 
7. curriculum making must recognize the significance 
of articulating units of education. 
8. Curriculum making at levels of the school system 
is no longer an academic problem; it is a matter of 
concern and intere s t to American citizens . 
9. curriculum making must be based upon the available 
scientific investigations, studies and reports. 
10. Curriculum making must be based on individual 
differences of children. 
11. Curriculum making is conditioned by current 
experimentation in the integration of units and 
teaching fields. 
12. Curriculum making is dependent upon 
1. The organization of a program of studies which 
will function in the co1nmunity and is based on 
the American philosophy of education. 
2. Making a distinction bet·Heen that which is 
important in the administration of the school 
and that which is educationally significant 
in the life of each pupil in the school, and 
3. The development of a technique for organizing 
materials so tha t they will function in the 
realization of curricular activities. 
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Criteria of a co u~se of study.--Edgar Marion Draper also 
developed a master sheet for evaluating the criteria of a 
course of study. Since a course of study is such a fundamental 
phase of a program of studies, the master sheet is reported 
1/ 
as follows:-
"1. The course of study should contain an introduction 
stating: 
(a) Philosophy of the school system and relation 
of general objectives to that philosophy. 
(b) Procedure followed in constructing the course 
of study 
(c) Means of validating objectives. 
(d) sources of objectives. 
(e) Methods of selecting content. 
(f) Basis for the selection of general and specific 
teaching procedures. 
(g) Development of the testing material, types of 
tests, standardization, scaling , validity, 
reliability, etc. 
1/ Ibid. p. 798 
e 
2. 
3. 
4· 
;;. 
6. 
7· 
8. 
9. 
10. 
11. 
12. 
13. 
14. 
15. 
16 . 
The general objectives should be stated in order 
that new and approved trends can be noted. 
The validated specific objectives should be stated 
for each unit. 
An overview of the purpose and content of the unit 
should be included. 
The course of study should be organi~ed into well-
articulated teaching units, having definite 
progression toward the stated objectives. 
Each unit of the course of study should be concise 
and self explanatory to both teacher and pupil. 
Each unit should contain an adequate bibliography 
of reference material. 
The course of study should contain various types of 
specific pupil activities and teaching procedures 
definitely for the guidance of the teachers. 
The suggested materials, activities, and methods 
should be practical for use in the particular 
school system. 
The course of study should provide for individual 
pupil differences. 
The course of study should provide both situations 
and 90ntent materials which will help the child 
make normal social adjustments. 
The course of study should be an outgrowth, in part 
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at least, of the pupil's past and present experiences, 
characteristics and needs. 
The course of study should be an outgrowth of the 
community interests and activities. 
The course of study in any field should be organized 
in accordance with the principles of interest, use 
and difficulty. 
The course of study should provide stimulation 
through the inclusion of supplementary materials 
and specific methodsr 
The organization of the course of study should be 
consistent throughout and indicate the results of 
real planning ." 
3. A Check List for Appraising a School's Curriculum 
curriculum planning for better teaching and learning .--
J. Galen Saylor, Professor of Secondary Education, University 
of Nebraska, and William M. Alexander, Professor of Education, 
University of Miami, have published the following check-list 
1/ 
for appraising a school's curriculum:-
"I. A good curriculum develops social understanding. 
A. The school program includes opportunity for 
pupils to participate in the government and 
other institutional functions of the school. 
B. social studies and other classes emphasize 
understandings of social backgrounds and problems 
as appropriate to pupil's maturities . 
c. Children acquire facts and skills required for 
making group and individual decisions and 
judgements. 
D. Rules and regulations recognize the rights and 
responsibilities of both groups and individuals. 
E. The school activities exemplify social principles 
discussed in classrooms. 
II. A good curriculum promotes maximum personal 
development. 
A. Teachers have adequate information about each 
learner. 
B. Learning situations provide maximum consideration 
to the unique characteristics of each learner. 
c. The school determines individual interests and 
abilities through varied exploratory experiences. 
D. The program fosters desirable personality traits. 
E. Provision is made for the various phases of 
individual development - emotional, social, 
intellectual, physical. 
F. The curriculum promotes individual development 
rather than conformity to some hypothetical 
standard of development. 
G. The school offers a wide range of special-
interest opportunities. 
III. A good curriculum promotes continuity of service. 
A· Classroom practices indicate concern for the 
maturity and learning sequence of each learner. 
B. Teachers consult interest, past experiences, and 
other leads from learners in planning next 
experiences. 
c. Teachers identify the relationships between 
present, past, and future experiences of a 
related type. 
D. Te~chers of the same learners, and past and 
present teachers of the same learners, exchange 
"'/J. Galen Saylor, and \IIJilliam M. Alexander, Curriculum 
Planning, Ne\•T York. Rhinehart and Company, Inc. 1955. pp/14-15. 
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information regarding these learners' experiences. 
E. If repeated, group experiences, such as 
excursions, serve different purposes. 
IV. A good curriculum provides for all educational goals. 
A. The faculty has defined comprehensive educational 
goals. 
B. The tota l curriculum provides learning experiences 
for ach ieving each goal. 
c. In planning the experiences of pupils from year to 
year, teachers consider the total scope of goals. 
D. Teachers select instructional units in terms of 
the specific goals to be served. 
E. Goal-serving experiences provide for the varying 
abilities and needs of all learners. 
v. A good curriculum maintains balance among all goals. 
A. The school program provides for attention to each 
goal commensurate with its importance. 
B. The tota l plan of curriculum areas, required and 
elective subjects, and school activities reflect 
careful planning with respect to all goals. 
c. Guidance of each individual provides for him a 
program which is well balanced in terms of his 
needs and capacities. 
D. The school plant and facilities provide for 
attention to each goal commensurate with its 
importance. 
VI. A good curriculum emerges in learning situations. 
A. Written curriculum plans encourage curriculum 
development in learning situations according to 
their unique possibilities. 
B. The plans for instr uctional units include alternate 
procedures ~d provis i ons for pupil-teacher 
planning. 
c. The selection of learning experiences reflects 
careful pre-planning by teachers and equally 
careful attention to the demands of the learning 
situation. · 
D. Pupil-teacher relations encourage pupil participat-
ion in the planning of learning experiences . 
E. The teaching and learning groups modify their 
plans as needs arise. 
VII. A good curriculum uses effective learning experiences 
and needed resources. 
A. Learning experiences employ the most effective 
situations available. 
B. Learning experiences are planned and developed 
so that pupils see purpose, meaning, and 
significance in each activity. 
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c. Learners select their own materials and activities 
as frequently as possible and desirable. 
D. Learning experiences utilize all needed resources 
that are available. 
E. Te~chers use resources as efficiently as possible 
to bring about maximum outcomes of the learning 
experience. 
4. General Principles Set Down by 
the General Committee of the 
Co-operative Study of Secondary 
School Standards 
Evaluative criteria.-- The educational leaders who 
organized the co-operati've study of secondary school standards 
published in 1950 the following check list of general 
1/ 
principles for any program of studies:-
"The program of studies 
1. Is based upon an analysis of the educational 
needs of youth. 
2. Provides a wide variety of experiences to meet both 
the co~~on and individual educational needs of youth. 
3. Is p~aaned to help meet both present and probable 
future needs of pupils. 4. Provides opportunities for pupils as well as staff 
members to participate in the planning and 
development of curricular activities. 
5~ Provides for relating subject-matter fields to life 
problems of pupils. 
6. Emphasizes critical and thoughtful approaches to 
present-day problems. 
7. Provides opportunities for experiences especially 
adapted to the superior or advanced pupils. 
8. Provides opportunities for experiences especially 
adapted to slow-learning pupils. 
9. Provides organized sequences of courses carrying on 
through several grades. 
!/Co-operative Study of Secondary School Standards, Evaluative 
Criteria, The George Banta Publishing Company, Wisconsin, 
U.S.A. 1950. Section D, p. 49. 
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10. Provides for co-ordina~ion of educational experiences 
within each grade. 
11. Places emphasis upon broad concepts taught for 
transfer value. 
12. Is flexible in time allotments to meet individual 
pupil requirements. (e.g., variation in number of 
periods for elective subjects, periods allotted 
to special help and remedial work, or time devoted 
to pupil-imitiated course work) 
13. Provides for the evaluation of pupil achievement 
in the program in terms of each individual's 
aptitudes and abilities. 14. Recognizes the contributions made by the pupil 
activity program. 
15. Encourages enlargement and enrichment of the pupil• & 
scope of interests. 
16. Utilizes contributions from the community. 
17. Program should be a continuous process of improve-
ment." 
5. Criteria of a Good Program of Studies 
The High School Curriculum.-- A. R. Douglas, Director 
of the College -of Education, University of Coloradh,states 
throughout his book that the following criteria are essential 
1/ 
in any good program of studies:-
"1. The content of the curriculum should have a direct 
relationship to the objectives of the school. 
2. The content selected for the curriculum should be 
valid and significant. 
J j. Curriculum mat erials and activities should be 
closely related to the interests of learners. 
4. Curriculum matE-rials and experiences should provide 
for continuity and sequentiality. 
5. In selecting learning materials and experiences, 
recognition should be given to the multiple 
character of outcomes. 
6. A suffieient amount and variety of learning materials 
and experiences should be selected to provide 
for individual differences among learners. 
1/H. R. Douglas, The High School Curriculum, The Ronald 
Press Company, New York. 1956. 
30 
7• In selecting curriculum materials and experiences, 
attention should be focused upon the needs of youth. 
8. Learning materials and a c tivities should be selected 
which provide maximum opportunities for application 
to real life situations. 
9. Preference should be given to those materials and 
experiences which have universal application in the 
lives of all pupils. 
1~ . Stress should be placed on those activities and 
experiences which have a high frequency of occurance 
in daily li.fe. 
11. A statement o.f philosophy and objectives should be 
developed. 
12. The major areas of learning experiences should be 
defined and co-ordinated. 
6. Guides in Developing a Secondary School Curriculum 
The Thirty-first Year Book of the American Association 
of School Administrators, washington.-- A commission of ten 
educational leaders reported in 1953 the following essential 
1/ 
guides in developing a secondary school curriculum:-
"1. A necessary step is the agreement by all participants 
in a clearly defined phi l osophy of education. 
2. Curriculum development is a continuous process. 
3. curriculum should be developed by teachers, adminis-
trators, laymen and students. 4. Beautifully written courses of study should not be 
regarded as the end result of curriculum planning. 
The end result is the improved behaviour of boys and 
girls and their ability to meet the problems of life. 
5. You cannot move faster than ypur community is willing 
to move. A good public rela~ions program is essential. 
6. Wherever the program starts, in subject areas or 
problem groups, if geared to the needs of the child, 
some time must ultimately be given to the study o.f 
child development. 
1./American Association of School Administranors, American 
School Curriculum, Thirty-first Yearbook. 1953. N. E. A. 
washirigton, pp. 155-156. 
7• Every school should have a stated philosophy which 
clariries the rull meaning or its program. 
8. The program should give parents and the community 
something positive and constr uctive to believe about 
the schools. 
9. The program should provide ror every educable child, 
youth and adult. 
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10. The school curr icul um and its processes or deve lopment 
should stimulate raith in our rorm or government. 
11. The curriculum must be thought of in terms of what 
is desirable for each type of child. 
12. The curriculum should be surficiently flexible to 
enable each clas sromm teacher to plan in accordance 
with new situational demands and changing needs of 
pupils. 
13. The sequence of learning experiences must be in 
accordance with the developmental level and re adiness 
of the child. 
14. The content should be placed in grade levels compatible 
with the level of maturity of the pupils. 
7. Characteristics of a Democratic School 
Group Processes in Supervision.-- Lavone A. Hanna, 
Associate Professor, San Francisco State College, outlines the 
. 1/ 
characteristics of a democratic school as follows:-
"1. The program defines its ob jectives clearly in terms 
of the behavioural changes it hopes to bring about 
in boys and girls. 
2. The program provides learning experiences which will 
develop the behaviours demanded by a democratic 
society. 
3. The program provides learning experiences which 
relate learning to living. 4. The program considers the maturation of the pupil. 
5. The program utilizes the normal drives or children. 
6. The program promotes competence in skills for 
erfective living. 
I./Association for Supervision and Curriculum Development, N.E. A. 
Group Processes in Supervision. Washington, 1948. pp. 9-19. 
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7. The program meets children's individual and social 
needs. 
8. The program develops experiences co-operatively. 
9. The program provides an environment conducive to 
democratic group living. 
10. The program recognizes the worth of each child and 
provides experiences for the optimum development 
of his unique talents and personality. 
11. The program must be constantly evaluated and changes 
made in the light of social progress and educational 
research. 
12. The program utilizes group processes in solving 
problems and improving the learning situation. 
An analysis of the literature reviewed.-- An examination 
of the educational literature has identified sixteen major 
concepts which appear to be emphasized by a number of 
authorities previously listed. 
In Table 6, on the next page, these sixteen principles, 
which have been identified in the various readings, are 
stated, also the notation of each of the major sources 
from which the principle is taken. 
\ 
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Table 6-. Major criteria or a good _pro~ram of stlildies as reported in the edll;cational litera~~e examined in Chapter II. 
t 
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1. A clearly defined statement 
of the philosophy of educat· 
ion. 
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ions which may be derived 
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3. 
4. 
5. 
6. 
7. 
8. 
(a) other educational 
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Program provides a wide 
variety of experiences to 
meet both the common and 
individual educational 
needs of youth. 
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for pupils as well as staff 
members to participate in 
the planning and development 
of curricular activities. 
Program provides for 
relating subject matter 
fi!!lds to life problems of 
pupils. (maturation and 
readiness). 
Program provides organized 
sequences of courses 
carrying on through several 
grades. 
Program provides for 
coordination of educational 
exp"'riences within each grac 
Program places emphasis 
upon broad concepts taught 
for transfer value. 
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Table 5~ . Major criteria of a good ·program of studies as rep?rted in the ~~tica.tional literattilre examined in Chapter II -continued 
~ · .. ... •ti ~ . i. ,' 
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9. Program is flexible in 
time allotments to meet 
individual pupil require-
ments. 
10. Program provides for the 
evalua~ion of pupil 
achievement in the program 
in terms of each 
individual's aptitudes and 
abilities. 
~1. Program recognizes the 
contributions made by the 
pupil activity program. 
12. Program encourages 
enlargement and enrichment 
of the pupils' scope of 
interests. 
13. Program is planned to 
meet both present and 
probable future needs 
pupils. 
14 • Program provides for 
counseling and guidance 
integral parts of 
instruction. 
15. Program should be a 
continuous process of 
improvement. 
help 
of 
as 
16. Program is based upon an 
analysis of the educational 
needs of youth. 
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In the £allowing chapter an attempt will be made to 
apply these criteria to a number o£ programs o£ study. 
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CHAPTER III 
AN ANALYSIS OF EDUCATIONAL PROGRAMS IN 
SELECTED AREAS 
Application of criteria to certain programs of studies.--
In order to evaluate any program of studies it will be · 
necessary to analyse it in the light of the opinions expressed 
by educational leaders. ~ 
The following programs of studies from Canadian and U.S.A. 
schools have been chosen for evaluation primarily because 
t h ese schools are approximately the same size as the 
Corner Brook Amalgamated Regional High School: 
1. Penticton Junior Senior Hi~h School, Penticton, 
British Columbia, Canada. 
2. Digby Public Schools, Digby, Nova Scotia, Canada. 
3. The Kitchener and Waterloo Collegiate and Vocational 
School, Kitchener, Ontario, Canada. 
4. Dauphin Collegiate and Technical Institute, Dauphin, 
Manitoba, Canada. 
5. Tantasq~a Regional High School, Sturbridge, Mass. 
6. Kennebuck High School, Kennebuck, Maine. 
7. Palmer High School, Palmer, Mass. 
8. Utica Institute, Hinds County, Mississippi. 
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9. Harblehead High School, Marblehead, Hass. 
Table 7 presented on the next page, has listed the 
s ixteen major principles which have been emphasized by a 
nwnber of educational authorities. Opposite each principle 
are the names of several Canadian and U.S.A. schools froo 
which these programs of studies have been studied, and 
analys ed in relation to the extent to which the principles 
are operating. 
If any principle does not appear i n any progrrun of 
studies, the letter 11H 11 (missing) is used. 
If the principl e is used to some extent, the letter 
"S" (some extent) is used. 
If the principle is used extensively, the let t er "E" 
(extensive) is used. 
The principal or some Pesponsible teacher from ea ch 
of these U.S.A. schools assisted in applying the ve:1.rious 
principles to his particular pro grarn of studies. 
The information from the Canadian programs of studies 
\vas taken directly from copies of the programs of studies 
to which 'tAJere att ached explanatory letters from the 
principa.l s. 
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Table 7. Showing the extent to which <..!anadian and American schools use the ~~jor ~riteria ·,,in f'OJ:mulating ~r._ograms of stUdles. 
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Table 7. Showing the extent to wh~ch Canadian and American schools use the majo~ criteria in rormulating programs or studies 
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Table 7. Showing the extent to which panadian and American schools use the .m~~~ criteria ~n for~ulating pr ograms of stud}~s 
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. 
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I 
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X X I X X X 
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-
Similarities of programs of studies.-- Table 7 shows 
very clearly that there are at least ten of the sixteen 
criteria emphasized by educational leaders that can be 
identified in the nine programs of studies examined. 
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These similarities deal with the utilization of the 
corr~unity and other educational agencies, the variety of 
experiences in terms of pupils• needs, the application of 
subject matter to life problems, the provision for organized 
sequences of courses, the co-ordination of educational 
experiences, the emphasis upon broad concepts of learning, 
the evaluation of pupil achievement in terms of aptitudes 
and abilities, the enlargement and enrichraent of pupils• 
scope of interests, the provision for present and future 
needs of pupils, a continuous improvement and analysis of 
the educational needs of youth. 
In terms of the evaluation with reference to 
extensiveness, considerably more space is allotted and 
emphasis placed in the American rather than the Canadian 
programs of studies. 
Differences.-- Table 7 also shows that there must be 
some differences of opinion among those, who constructed 
these programs of studies, as to what a good program should 
include. 
These differences deal with the provision for a state-
ment of the philosophy of education, the utilization of 
pupils, the provision for pupils and staff in planning and 
developing curricular activities, the flexibility of the 
problem, the recognition of the pupil activity program and 
the provision for counselling and guidance. 
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Comparison between American and Canadian programs of 
studies.-- Table 7 shows the following contrasts between the 
American and Canadian programs of studies: 
1. Not one of the Canadian programs of studies has a 
written statement of philosophy of education. This 
was foUnd present in all American programs. 
2. American programs, in the main, provide opportunities 
for pupils as well as staff members to participate 
in the planning and development of curricular activit-
ies. Not one canadian program emphasized this point. 
3.. canadian programs of studies are not so flexible in 
time allottments to meet individual pupil 
requirements as those of the American schools. 
L~. Canadian schools, unlike American schools, consider 
extra-curricular activities as separate activities 
with no credits given for participation. 
5. American schools stress counselling and guidance to 
a far greater extent than the Canadian schools. 
The following chapter will deal with a more thorough 
analysis of the progrrun of studies for Newfoundland schools. 
CHAPTER IV 
AN ANALYSIS OF THE PROGRAM OF STUDIES FOR NEt~OUNDLAND SCHOOLS 
Application of criteria.-- It has been already stated 
that there is only one program of studies for all 2000 
schools of Newfoundland. In order to make an analysis and 
an evaluation of such a program, it will be necessary to 
apply the sixteen criteria which have been listed in tables 
·6 and ·7. 
Principle 1 - Statement of philosophy.-- There is no 
clearly defined statement of philosophy of education. The 
program is printed by the Department or Education and forward-
ed each year to the principals of the schools. It does not 
even car ry the title, "Program or studies". 
Principle 2 - Contributing groups.-- Since the program 
of studies for Newfoundland's Secondary schools is put out by 
the Department of Education as a directive, it is impossible 
for the school staff, pupils or community to make any 
contribution. 
Principle 3 - Variety of experiences.-- It is impossible 
for the traditional text book courses of study to provide 
for any variety of experiences to meet the common and individual 
needs oe youth. The Newfoundland program of studies for 
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secondary schools makes no provision for courses in industrial 
arts, home economics, consumer mathematics, driver education, 
choir, glee club, or any shop work whatsoever. 
Principle 4 - Pupil, staff participation.-- As a rule 
pupils purchase a text book for each subject taught in any 
particular grade in the high school. At the end of the school 
year a rigid examination is given by the Department on the 
subject matter of a particular text book. In most cases 
pupils are t s.ught with the objective of getting a passing 
mark in the provincial examination. With this set up, it is 
impracticab1.~ for pupils to assist teachers in planning an d 
developing curricular activities to any great extent. 
Principle 5 -Maturation and readiness.-- Perhaps one of 
the most pathetic features about the traditional Newfoundland 
program of studies is the fact that all pupils, regardles s of 
maturation or readiness, are all taught subject matter 
directly from text books. In many cases the subject matter is 
unrelated to the life problems of these pupils; for example, 
all pupils who study Grade IX in a certain school are compelled 
to take the same course in English Grammar with all the 
assignments the same for .. all pupils; all have the same foreign 
language to study - Latin or French - decided solely by the 
teacher; all must do the aame course in history; all must do 
the same geometry, algebra, and arithmetic. There is no 
provision made for individual differences whatsoever. 
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principle 6 - Organized sequences of courses.-- The 
Newfoundland program of studies does provide for sequences of 
courses earrying on through several grades, but not all of 
these courses are organized. Some of the more recent text-
books are published by American and canadian book companies 
and are thus affected by American and Canadian trends in 
education; for example, English Grammar and Composition books 
' for Grades IX, X, and XI follow a series, but for many courses 
the text-books used' in Grade IX are by no means related to 
the text-books for the same title course for Grades X a nd XI. 
Principle 7 - co-ordination of educational experiences.--
There is no co-ordination of experiences within each grade 
provided by the Newfoundland program of studies. Actually the 
program consists of a number of text-book courses separated 
in ''water tight compartments". There is no provision for 
co-ordination of instructional activities with other areas of 
instruction on the same grade level. Strengthening learning 
through numerous associations and relationships which could 
occur through the integration of various subject matter f ields 
is absent in the Newfoundland program of studies. 
Principle 8 - Concepts for transfer value.-- The program 
of studies places no emphasis upon broad concepts for transfer 
value, rather the emphasis seems to be placed upon setting up 
subject matter boundaries. 
Principle 9 - Flexibility to meet requirements.-- The 
program of studies does not suggest any deviation from the 
policy of teaching all pupils in a pertain grade the same 
subject matter for the aame length of a period. The emphasis 
is on subject matter rather than pupil requirements. 
Principle 10 - Evaluation in terms of aptitudes and 
abilities.-- There is no provision for the evaluation of 
pupil achievement in terms of each individual's aptitudes and 
abilities. The standard is set. Fifty per cent is the pass 
mark for each course. The pupil with the low IQ must compete 
with the pupil with the high IQ. No consideration is given 
for the difficulty level at which the test may have been 
constructed. It is probably true that some pupils may learn 
more under h i gh level and challenging teaching , although this 
may not be reflected in per centage scores when no attempt 
is made to equate examinations. 
Principle 11 - Pupil activity program.~- The program of 
studies encourages no application of curricular learning 
in the extra-curricular or pupil activity program_; for 
example, it is impossible for any pupil to receive credit for 
chorus, clubs, orchestra, band, or driver education. 
Principle 12 - Pupils scope of interests.-- With an 
authoritarian administration, which directs the program of 
studies, pupils' interests are not considered. The emphasis 
is on the mastery of an abstract, intellectual curriculum. 
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Principle 13 - Pupils' present and ~uture needs.-- Since 
the program is largely a traditional one bene~iting only 
those pupils who will be going on to some college or 
university, it is not planned to meet both the present and 
probable needs o~ the group. 
Principle 14 - Counseling and guidance.-- No provision 
is made ~or counseling and guidance as integral parts o~ 
instruction. Not one school in the province has employed a 
guidance counselor. 
Principle 15 - Continuous process.-- Since the progr~m 
emphasizes mastery o~ the abstract, verbal and intellectual 
subject matter rather than the growth and development o~ the 
individual, the department o~ education is slow to realize 
that there should be a continuous process of ~nprovement. 
Apart ~rom the introduction o~ a ~ew new text-books, there 
has been little change or improvement in the program o~ 
studies during the past twenty-~ive years. 
Principle 16 - Educational needs o~ youth.-- The program 
o~ studies, as has already been stated, is ~or the selected 
~ew. It is not based upon the educational needs o~ youth 
o~ New~oundland. 
In the ~ollowing chapter an attempt will be made to 
suggest improvements in the present program o~ studies ~or 
the Corner Brook Amalgamated Regional High School in line 
with current educational philosophy and practice. 
CHAPTER V 
SUGGESTED I MPROVEMENTS IN THE PROGRAM OF STUDIES 
FOR THE CORNER BROOK AMALGLU1ATED 
REGIONAL HIGH SCHOOL 
Necessary basic changes.-- Before suggesting Lmprovements 
in the present progrffin of studies for the Corner Brook 
~nalgamated Regional High School, it will be necessary to 
consider three very important changes in educational policy, 
which should be made by the provincial Department of Education. 
These changes have already been recommended by the faculty 
of Memorial University, st. John•s, Newfoundland; some 
principals; and educatio:r.oo.l officials working with the 
provincial department. 
The first change recommended is the addition of Grade 12 
as the last grade in high school. Junior high school grades 
would then be Grades 7, 8, and 9. This would bring the 
vertical organization in line with at least eight of the other 
provinces of Canada:. 
secondly, the external, provincial examinations should 
be abolished, and the Corner Brook Amalgamated Regional High 
School should be responsible for its program of studies and 
evaluation - through examinations and other means - of the 
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pupils 1 progress through grades 9, 10, 11 1 and 12. 
Thirdly, the provincial Department of Educatlon should 
set the mi nimum requirements for emphasis or inclusion in 
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the program of all students at particular grade levels. Such 
requirements might indicate participation in some program 
of physical education a t all grade levels, or emphasis on 
Canadian history in a particular grade. 
These three changes are basic 1 and would have to be 
made by those who have the responsibility for setting the 
educational policy. 
Step 1 - Local organization.-- The first important step 
in setting up a completely new and functional program of studies 
is t he formation of a Curriculum Planning Group; such a 
g roup might have representatives from such levels as 
administration, teaching staff, parents or citizens' groups 
and possibly students. Consultation service to such a 
group might be provided by a representative of the faculty 
of Memorial University. 
Sten 2 - Statement of philosophy.-- A task which the 
Curr iculum Planning Group should undert~~e is the formation 
of a clearly defined statement of the philosophy of the 
school. Since this school does not have a written statement 
of philosophy, this will mean that the Curriculum Planning 
Group will have to st a te just what the school believes , and wha t it 
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hopes to do for the youth; such statements as, "The school 
has a responsibility for a physical activity program for all 
its youth." 
A statement of objectives, goals, or philosophy acts as 
a blueprint or plan for the co-ordination and direction of 
the entire educational program. A statement of objectives aids 
the staff in operating as a cohesive unit in a common setting. 
The natUre of the goals - their scope and individuality -
reflects to some extent the methods and procedures most 
advantageous in encouraging progress towards these goals. 
Step 3 - An analysis of educational needs.-- The 
educational needs of the youth of Corner Brook should receive 
much consideration. In the study of this, the Curriculum 
Planning Group should aim to get the full co-operation of the 
comn1unity and all educational agencies which may be able to 
make some contribution. 
The opinions of the pupils may also be used. This 
information could be made available by using questionnaires 
and check lists. 
Some of the questions asked might be as follows: 
1. What percentage of the youth go on to college? 
2. What kind of occupations do they need? 
3. What kind of adult and citizenship problems are they 
prepared to meet? 
4. What is the financial structure of the community? Can 
.I 
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it support the school's progrc~ ? 
5. M.1a t do the parents say they want for their pup ils? 
6 . i'Jbe,t are the home and environmental conditions of the 
youth? 
The Planning Group may decide that the youth may need to 
learn to use their leisure 'tvell. This may be an educational 
need. When all such needs have been determined they should be 
listect a s a basis for choosing the content of the program of 
studies. 
Step 4- Counselling and guidance.-- A school with an 
enrollment of 700 pupils will definitely need the follolving 
basic services of guidance, lvhich are recommended by most 
authorities in education: 
1. To assist each pupil to malce more effective adjustments 
to the environment in which he lives. 
2. To record adequate data about pupil s which can be helpful 
to administrators, teachers, and counselors. 
3. To provide , and to make accessible, the most accurate 
information possible concerning the many f acets of a 
pupil 's environmental opportunities. 
4:. To provide the 11 follow-throu gh 11 to the pupil's realistic 
planning at all grade levels. 
5. To provide a series of systematic checks in order to 
determine whether gu idance services in part icular and the 
educa tional program in eeneral are meeting the needs of 
the individual pupil. 
"Bost"on UnTversltJt 
Scho ol of Education 
Librs.Ty 
It may not be necessary for the curr iculnm Planning 
Group to proceed with the actual organization of a guidance 
program, but an advisory guidance committee under the 
direction of the principal and guidance director may be 
chosen from the curriculum Planning Group. 
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The main function of this advisory guidance comrnittee 
would be to organize guidance, and to provide counselling and 
guidance as integral parts of the progr run of studies. 
Step 5 -Determining the activities and courses.-- The 
next stage in developing the program of studies is to determine 
the activities and courses (subjects) that should be provided 
to enable the pupils to arrive at the goals. It will be 
necessary to determine the require d and elective course s in 
each grade. In doing this the Curriculum Planning Group 
sho Clld bear in mind the follov.Ting points: 
1. The courses should provide a wide variety of experiences 
to meet the common and individual educational needs 
of youth. 
2. IJ,Jherever possible, the courses should be organized in 
a sequence carrying on through two or three grades. 
3. The pupil activity program should be considered j\j.st 
as linportant an activity as any course. 
4. All activities and courses should be planned to help 
meet both present and probable future nee ds of pupils. 
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Each course should have identified in the planning 
materials the skills , and concepts or understandings which 
should be the direct outcome s of the learning activities. 
Indicated also should be attitudes and appreciations which, 
although indirect outcomes of instruction, should nevertheless 
be on the minds of the teaching staff as it carries out its 
instructional responsibilitie s. 
Step 6 ~ Formation of special committees.-- In providing 
for the content of each course (subject) it may be necessary 
for the Curriculum Planning Group to form small co~~ittees. 
Each committee should have a chairman who has had some 
experience in the particular subject matter field. 
The Art Report, which is included in the appendix of 
this thesis, would be illustrative of a typical committee 
production. Possibly all areas of the curriculum should have 
developed similarly appropriate materials for their respective 
subject fields. 
It should be kept in mind that only if each committee 
begins with the school•s goals or purposes can it expect to 
come out with instructional procedures that will carry pupils 
toward those goals. 
Step 7 - putting the program into operation.-- The final 
stage in the revision of the program is to put it into 
operation. It is very essential that the Curriculum Planning 
Group should have the co-operation and support of the cor.nnunity. 
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The importance of co1~munity relations cannot be overestimated, 
because the contin~ance or revision of the system of education 
depends entirely upon the degree to which the various agents, 
such as, parents, clubs, businessmen, industry, etc., give 
support in spirit and in money. 
The parent-teacher organization offers an excellent 
means for community understanding of the school's progress in 
instructional Lmprovement. 
It must be borne in mind that it may take years to effect 
the total transition needed, but the feeling of success in 
the venture need not await the final accomplishment. Each 
minor improvement should bring satisfaction to the school. 
The research effort which has gone into this paper 
will make some contribution towards the educative growth which 
is so needed, at this time, in the Corner Brook Amalgamated 
Regional High School. 
APPENDIX 
APPENDIX 
ART REPORT AMALGAMATED REGIONAL HIGH SCHOOL 
The report of the Committee formed to discuss changes in 
and amendments to the present Art Syllabus of the high 
school gr(ldes in our curriculum. 
At the request of Mr. Allan Bishop, Secretary of N. T •. A., 
a small conwittee of art teachers was called early in the new 
year to consider a resolution, relating to Grade XI Art, passed 
at last summerts annual convention - viz: 
WHEREAS pupils who received their last formal instruction 
in Art in the seventh grade and who after a lapse of 
four years and without further instruction pass the 
Grade XI Art examination with ease and; 
WHEREAS this course has the same weight in the Grade X! 
Examination as Mathematics which requires intensive 
concentration for its mastery and; 
WHEREAS the present course is apparently trivial and is 
chosen by pupils because of its lack of challenge 
rather than for its aesthetic and cultural value which 
alone justifies its inclusion in the curriculum and; 
WHEREAS it is too limited in that little, if any, 
opportunity is offered a pupil who, though lacking the 
skill to draw, may, nevertheless, be able to demonstrate 
his knowledge and appreciation of Art in its fuller 
sense through critical analysis of space and depth, 
form and design, colour and expression, proportion, etc., 
as revealed in the great works of Art; 
BE IT THEREFORE RESOLVED, that ~~is Convention recommend 
to the Director of Curriculum that the Grade XI Art 
course be brought in line with other subjects in this 
grade with respect to content and maturity or be dropped 
from the syllabus altogether. 
Discussing the resolution, the committee felt that it was not 
feasible to bring the Grade XI Art course in line with other 
subjects of our high school curriculum without making a 
survey of the whole Art course as outlined in the course of 
study for our schools as prescribed some two decades ago 
and from its design a workable and stimulating syllabus for 
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our high school grades IX, X, and XI. 
A few copies of the Art Handbook of the old course of 
study were gathered up from various sources and the contents 
were studied in detail by the Committee. Some reco~mendations 
as a result of this study follow below. 
We wish to state that as an Art Committee we h a ve not 
finalized this pha se of curriculum work and that we present 
it now in tentative outline. Many more me etings will- yet have 
to be held before the syllabus is finaliz ed. This project may 
take up to most of next year. We do hope to have it completed 
for the school year 57 - 58. 
In drawing up this tentative syllabus as a working basis 
we are aware of the fact that most of our Newfoundland teachers 
have limited Art training . To assist such teachers in 
following t he s~llabus we are drawing up, we are recommending 
books which teachers will find of inestimable benefit. our 
book recommendations will fall uncler three headings: Pupil 
Text or Reference, Teacher Reference, Library use. 
we are also grading the course, increasing the difficulty 
of the work to avoid too much aameness which characterizes 
the pre s ent syllabus. A glance a t our tentative outline shows 
evidence of this gradation of work. 
We are also suggesting a type of examination based on the 
course, that will test theoretical as well as practical 
knowledge. Thus we hope to eliminate to a large degree the 
possibility of many pupils writing an Art examination without 
having studied the subject. 
we have also aimed to be as : broad and as practical as 
possible in the syllabus we are designing . We are guiding 
ourselves by the very fine philosophy underlying the course 
as outlined in the Handbook on Art already referred to. 
You will note that we have added Art appreciation as 
part of the high school course. We have been fortunate in 
finding two very good books which we are recommending as 
pupil texts for IX, X, and XI. Here now is our tentative 
syllabus outline: 
STILL LIFE 
pupils should have practice in 
{a) making a quick study of still objects 
{b) making a detailed study of still objects 
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These sketches may be done in black and white or colour with 
brush and pencil. 
IX, X, and XI 
Still life shall consist of drawing well arranged obj ects 
based upon solid forms such as the cube, prism, cylinder, 
sphere, hemi-sphere. Objects should be arranged for 
composition. Proportion and p erspective, shadow and 
balance are other elements basic to any still life sketch. 
Practice in these elements should be provided-- e.g., 
foreshortening the circle, parallel and angular perspect-
ive, light and dark to create form. 
IX 
X 
(a) Simple objects based on the basic forms of the cube, 
prisms, cylinder-- e.g., a can based on the cylinder. 
(b) Arrangements of these basic solid forms for simple 
composition and study. 
(~) ' Arrangements of objects bas ed upon these solids for 
simple composition and study --e.g., a milk bottle and 
tumbler; a bucket and brush; a tumbler and plate; a book 
and pen and ink. 
(a) same as for IX but introducing the basic forms of the 
sphere and hemisphere, and objects bas ed upon them --
e.g., an orange, whole and h a lf; a bowl and orange; a 
ball of yarn and knitting ne edles. 
(b) Arrangements of objects for simple composition and study 
--e.g., a cut grapefruit and knife on plate ; a bowl, 
spoon, and broken egg shell; a ball of yarn, n eedles, 
and spool of cotton. 
XI 
Sketch still life objects arranged for composition and 
study. Have point of central interest and objects of 
different heights, colour and texture. Select groups of 
objects for 
(a) beauty of form -- e.g., an arrangement ::of 
flowers in a va s e. 
(b) imagination-- e.g., a mirror, a jewelry box with 
lid raised, a pair of party g loves; or a pair of 
skates, a puck, a broken hockey stick. Such 
arrangements might tell a story. 
REFERENCES 
Ai ms: 
Sketching for Pleasure by R.O. Dunlop --
J. M. Dent and Sons, Ltd. ~1.75 
LETTERING COURSE 
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To g ive the students a knowledg e of goo d lettering in its 
use in everyday life, as seen in all its modern 
a pplications, such as advertising in ma gazine s, news p apers 
and television. 
To help teach accuracy and observation. 
rlfaterials : 
~}smooth cartridg e p aper ( for finished work) 
* Newsprint ( for practice work) 
Smooth coloured papers 
Tracing paper . 
~} Nibs: Spe e dball nibs in a ll sizes (rounded nibs) 
Manu scrip t nibs in all sizes (square d nibs) 
~!- Pen holders 
{} Indian Ink 
Coloured inks 
-!!- Soft drawing pencil (Grade B) 
Hard drawing p encil (Grade H) 
-!} Essentials 
General Outline of Course 
The introduction to lettering can u sually come i n GradeVII 
in t h e form of simplified sans-serif ( or straight-line) letters. 
The s e may be practice d i n pencil first until the lette r forms 
are maste re d . Then the children can progress to lettering in 
the same way using the spe e dball nibs - they will p roba bly 
n ee d quite a bit of practice with these until steady line s are 
achieved. It is a goo d plan to use the larg est sizes of nibs 
on neHs print first. There spou ld be a full explanation of the 
prop ortion of the letters, their planning , spacing and lay-out . 
The teacher cou ld perhaps make notes from the variou s book s 
recon~ended as a guide for t h e basic straight-line letter s for 
t h e children. There shou ld be ample opportunity for the c h ild 
t o experiment with t h e pen to find its l imitations, a nd 
prac tis e in ma k ing t he letters into wor ds on l e arning s pacing . 
It s h ould b e str es s e d that there is no "golden rule" fo r 
spacing , s u ch a s lea rning t h e s ame apace between e a ch lette r, 
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or half-an -inch between each letter, but rather that the 
spaces on each side of a letter sho uld balance, and the appear-
ande of the whole arrangement of prime consideration . There 
should be good example.s of sans-serif lettering shown on the 
classroom "1,\Talls. 
In Grade VIII a more finished standard of work may be 
expected, and the class can progress to Roman Lettering 
in Lower Case, Capitals and Numerals. They should practice 
making layouts using both types of letters together. 
In Grades IX, X, and XI both alphabets sho uld continue to 
be used, brush-made letters and manuscript pens may be introduced 
also types used in advertisimg such as Caslon, Bodoni, 
Rockwell and Playbill, which may be copied in some instances 
to add variety to the work. Stress should be laid on the fact 
that the kind of lettering used should be suitable for, or 
appropriate to, t he thing described. 
The children in these grades could also have some small 
knowledg e of the printing processes involved in modern 
newspaper and magazine production. If possible there shou ld be 
examples of good lettering put upon classroom 1-.ralls, examples 
of Classical Roman, or modern alphabets from advertising 
found in periodicals. It is also a good plan to have the children 
make their own collection from magazines, etc. The chi ldren 
should have first of all the knowledge of Lhe basic ;shapes of 
the letters, then the knowledge of hovt to put down letters . 
and ~vords in the most effective arrangement. They should use 
their knowledge of lettering i n conjunction with their Design 
Course in designing such thing s as posters, book covers, 
title pages, labels, hand bills, monograms, menus, programmes, 
etc. 
Recommended Books: 
1. Lettering of Today 
Edit &d by C.G. Holme, Studio Publications Inc., 
381 Foubth Avenue, New York. 
2. Pen and Brush Lettering and Practical Alphabets 
Blandford Press, 16 West Central Street, London, W.C.l. 
3. Modern Lettering and Layout 
Cecil Wade, Pitman & Sons, Ltd., Parker St., Kingsway, 
London, V.I .. C. 2 4. Writing & Illuminating & Lettering 
Edward Johnston, Pitman & Sons, Ltd., Parker St., 
Kingsway, London , V.I. C.2. 5. Details of Lettering as given in 11The Art Class in Action" 
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by Jo~oey M. Horne. Published by Longmans, Gr e en & co., 
Toronto. 
Details of Course 
Grade VI I 
Introduction to letteri ng; basic shapes and proportions 
of straight-line letters, practising first i n pencil until 
proportions are ma stered, then going on to speedball nibs, 
using newsprint. Brief notes on proportion can be made by the 
t eacher for the children. 
Basic proportions of the letters: 
(a) Letters wider than they are high: W and M 
(b) Letters as wide as they are high: O,Q,C,D,G 
(c) Letters 3/4 a s wide as they are high: A,H, K,N,T, U,V,X,Y,Z 
(d) Lette rs about half as wide as they are high: B, E,F,L, P,R, 
S,I,J 
A full explanation -of s p a c ing and arrangement sho Ald be 
given. The children can use these letters for posters, programs, 
and any lettering requ ired around the school. A scrapbook 
containing a collection of all kinds of lettering can be 
started. 
Grade VIII 
The children can more e asily manipulate their pens now so 
a higher standard may be expected. They can start on the 
Roman alphabet, i n Capitals, Lower Case and Nun1erals, and a 
full explanation should be given of stems and serifs, etc. 
spacing a nd layout shou ld present less difficulties, tracing 
paper may be used to transfer roughs from the practice 
newsprint to the paper forthe finishe d work. They can u se 
their letters, sometimes both kinds used together, for more 
ambitious work in programs, menus, book covers, etc. Contin ue 
wi th scrapbook and ex amples of lettering for walls. 
Grades IX,X, a nd XI 
The standard of work in these grades can naturally 
be e xpected to be progressively higher. As well as continuing 
to use the Roman and Sans-serif lettering, the childre n 
could make use of man~script lettering and brush-made lettering 
in certa in instances. They could a lso make use of type to add 
variety to their work: such types as Rockwell, Playbill, Bodoni, 
and caslon are interesting and can be recommended for copying. 
The students with their knowledge of Roman and Sans-serif, 
one or t wo tJ~es of manuscript lettering , and brush-made 
letters, can attempt more ambitious designs - progr ams, menus, 
labels, handbills, covers for school mag azines, book covers, · 
title page s, etc., in conjunction with their Design Course. 
I 
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Design 
IX 
1. Aims: To teach the fundamentals of design through application. 
To bring out the feeling of proportion and balance. 
To build a sense of usage of beautiful proportions, 
colour, balance, and line appreciation. 
To give correlation of design and other subjects. 
2. Essential knowledge and skill: 
Ability to recognize the five orders of design: 
sequences: Meaning to fmllow after. What is placed in one 
part of the design is repeated in a rm-1 or around itself. 
Depetition: An ob ject that is repeated all over the 
surface, botfi horizontally and vertically. 
Progression: Objects become either larger or smaller in 
size, then repeat all over again starting with the original 
size. 
Rhythm: The repeating of curved lines to give a rhythmic 
movement throughout the design. 
Balance: Two types: Formal and Occult 
Formal: A center line is employed and equal areas are placed 
on both sides. Or areas are placed equal distances around a 
point. 
Occult: Objects balance on each s i de of the center line but 
are not the same size. 
Ability to derive motifs in natural or conventional 
form from nature such as trees, flower, bird or animal. 
General knowledge of colour and ability to choose 
colour scheme for designs. 
Ability to arrange design suitable for duch objects 
as: book ends, book covers, gift boxes, lampshades, rugs, 
desk pads. 
Ab i lity to see and appreciate the different forms of 
design as f mund in the environment. 
IX 
1. Review the principles of the five orders of design: 
Sequences 
Repetition 
Progression 
Rhythm 
Balance - two types, formal and occult 
I 
2. 
3. 
4· 5. 
- 6. 
7· 8. 
X 
1. 
2. 
3· 
4· 5. 
XI 
1. 
2. 
3· 
4· 
5. 
~ 
Discus s conventional design. Study examples of flowers 
and amimals. 
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Make designs using balance around a point within a square 
or within a circle. 
Draw border designs using progression in size and space. 
Make space fillers of hexagon shapes. 
Honogram students' ini tials in square, circle, triangle, 
or ellipse. Neutral o~ contrasted harmonies. 
Apply design to book covers, book ends, lamp shades. 
stress i mportance of colour i n design. (repeating areas of 
colour form part of the pattern). 
Discuss the five orders of design. 
Discuss principle of design found in furniture, clothing 
and houses. 
Make space filler designs appropriate for furniture, 
clothing and home. 
Conventionalize familiar objects - lea~es, floweBs, boats. 
Apply design to titles, boxes, booklets, wall paper. 
Review principles of design - value of colour in design. 
study designs found in the works of the Masters. 
Discuss the practicability of good design. 
study various effects obtained by alternation: (a) Alternat-
ion of size, (b) Alternation of position, (c) Alternation 
of colour. 
Discuss symbolic design and how it is used as a s~bol of 
ideas. Find examples. (Stupa - represents the four elements 
fire, water, air, and earth. The earth is represented by a 
square, water by a circle, fire by a triangle, and air by 
a crescent - all topped by a gem which was said to bring 
man all that his heart desired. Hourglass and scythe for 
time.) 
6. Make surface designs for dre ss materials, wall paper. 
7. I'1ake surface filling des i gns for a Church window, a 
handkerchief box, book ends , and wall panels. 
8. Emphasiz e colour harmony and balance in all designs. 
PERSPECTIV3 DRAWI NG 
THE FOLLOWI NGIS NOT INTENDED AS A COMPLETE GUIDE TO PERSPECTIVE 
DRAV.!ING IN GRADES IX, X, AND XI , BUT RATHER AS A BARE OUTLINE 
OF THE ESSENT IALS.. A MORE COMPLETE OUTLINE SHOULD BE WORKED 
OUT I N CONJUNCTION VITITH ONE OR MORE RECOMMENDED REFERENCE 
BOOKS. 
GRADE IX 
PARALLEL PERSPECTIVE 
Freehand drawing of simple objects based on:- the 
cylinder, cone and rectangular prism. 
Formal drawing of the cylinder, sphere, cone, and 
rectangular prism. 
Formal drawing of simple objects based on above forms. 
ANGULAR PERSPECTIVE 
Formal drawing of gepmetric forms:- cubes, cylinder, 
cone, rectangular prism, etc. 
Formal drawing of objects based on:- cube, rectangular 
prism, cone, cylinder, etc., such as:- box, trunk, table, 
books, lampshade, etc. 
Freehand dra~ving of objects as above. 
INDUSTRIAL DRAWINGS 
Formal drawing of PLAN and ELEVATION of simple objects 
based on the square and rectangular prism, such as:- box, 
table, shelf, etc. 
GRADE X 
PARALLEL PERSPECTIVE 
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More freehand exercises based on basic forms covered in 
Grade IX. 
Formal drawing of basic forms (cube, rectangular prism, 
etc.) in groups, such as:- books between book ends, groups of 
books, etc. 
ANGULAR PERSPECTIVE 
Revision of formal drawings of more advanced objects 
such as:- boxes and trunks with open covers; tables, rectangular 
and circular; houses with windows, doors, chimneys, steps; 
bookcases; simple chairs, etc., and the placing of supporting 
objects around the houses, such as fences, streets, light 
poles, etc. 
; 
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Freehand drawing of above exercises. 
INDUSTRIAL DRA~1TING 
Formal drawing by PLAN and ELEVATION and END views of 
more advanced objects such as:- more complete house, furniture, 
circular and oval objects; curved objects such as shaped 
table legs, bookshelves, etc. 
GRADE XI 
PARALLEL PERSPECTIVE 
Revision of formal drawing. 
ANGULAR PERSPECTIVE 
~ 
Drawings of . objects in more advanced groups; the composing 
of complete indoor and outdoor pictures, both FORMAL and 
FREEHAND. Examples:·- a house with. windows, doors, chimney, 
steps, fences, companion buildings, driveways, trees, etc.; 
complete rooms, or room sections with appropriate furniture. 
Further work with circular or cone shaped objects should 
be introduced. Examples:- bucket, lampshade, vases, wheels, 
circular spires. 
-
The Grade XI student should now be introduced to the 
proper method of simplified perspective drawing, which will 
bring together as a unit the parallel perspective, angular 
perspective, and industrial drawing exercises already covered. 
The drawing of simple objects based on the cube, 
rectangular prism, and cylinder • . Such objects to be drawn 
in perspective fvom PLAN and ELEVATION, both parallel and 
angular. 
ILLUSTRATION, DRA'L-J ING AND PAINTING 
AIMS: 
1. To foster and de velop the creative ability of the pupils. 
2. To encourage a habit of observat ion. 
3. To develop the Lmagination. 
4· To satisfy a love of colour and appreciation of beautiful 
things. 
5. To supply opportunity for free-exp~e ssion in order to 
imp~ove skill. . 
6. To supply the right atmosphere. 
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MATERIALS: 
Sheets of paper, eg. newsprint (11 by 18 inches) 
Soft Pencil 
Box of students' water colours, eg. Reeves, No . 158/2 
containing ei~ht colours. Refills also available. May be 
bought at Dicks and Co. , \.~Tater Str eet, St. John's; or Reeves 
and Sons (Canada) Ltd., 496 Gilbert Ave., Toronto 10, Ontario . 
Brush. Reeves Squirrel Hair. Series 208, No. 10 (large) or 
No. 6 (medium) May be bought at Dicks and co., or Reeves 
and Sons . 
Coloured lead crayon pencils. ( Se ts come in boxes of 8 or 
more.) Also from Dicks and Co., or from Reeves and Sons. 
REFERENCE BOOKS: 
"How to Drav.r People", by Arthur Zaidenberg. The Vanguard 
Press, Inc., 424 Madison Ave., New York, N. Y. 
"Landscape Sketching", by Arthur Black. Blandford Press, 
16 West Central St., London, W.C.l . 
"The Teaching of Art in Schools", by Evelyn Gibbs . William 
and Norgate, Ltd., Great Russell St., London. 
GRADE IX 
METHODS: 
I. Landscapes: 
1. Principles of pictorial composition discmssed briefly 
and illustrated by quick blackboard work (or with 
brush and colour) by teacher . 
2. Some ideas given on how to represent the elements of 
a landscape, with chaulk or brush. 
3. Practice exercises by pupils in portraying elements 
for landscape (eg. trees , water, sky, clouds, hills, 
etc.) 4. Simple studies of landsca~es using elements under 
consideration practiced. by class, with brush and 
colour, or crayons. 
II. Figure study: 
1. Quick blackboard sketches to illustrate proportion, 
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movement of figures with chaulk, or brush, by teacher. 
2. studies based on s imple, familiar actions (e.g. 
running, walking, lying down) done by pupils, adding 
suitable background. 
3. More di~ficult poses discussed. Class members act as 
models. 
4-• studies practiced in colour, with as lit t le pencil work 
as possible. Model used. Then add suitable background:-
e. g . boy making whistle; girl trying on a hat. 
COLOUR MIXING EXERCISES: Discussion, experiment, and guidance. 
Colour interaction discussed 
Problems in colour harmony 
Shadows 
Reflections 
Exercises and studies done to gain skill and practice in 
colour. 
Quick sketches from model {15 to 20 minutes each) in 
soft pencil to express action, texture. 
Illustrations from scenes from school life, town and 
country llfe, familiar events, everyday scenes, scenes f'rom 
history, geography, literature done - using knowledge acqui ~ed. 
Note: (a) 
(b) 
(c) 
(d) 
Help and criticism given when it is sought by the 
pupil. 
Work to be kept as large as sheet of paper allows. 
Little or no pencil work when brush and colour is the 
medium. 
successful and interesting studies displayed on 
classroom walls for discussion and enjoyment. 
GRADE X 
continuation of work done in Grade IX with a higher 
standard of achievement and greater skill expected. 
Similar materials and methods used. 
Subjects for illustration chosen of interest to this 
particular group, e.g. At the fair; The School Sale; Trying 
on the Easter Hat; The New Party Frock; Skating; Hiking; Sports. 
GRADE XI 
Continuation of work done in Grade IX and X with greater 
skill in handling tools required and higher standard of achievement 
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work to be kept the full size of the paper (11" by 18") 
Free hand and arm movements in handling brush or pencil. 
Knowledge of pictorial composition, the representation 
of picture elements in landsaape, figure studies, use of 
colour, colour harmonies, reflections, shadows. 
Subjects chosen to increase skill and knowledge. e.g. 
scenes (1) from life in towns, country, coast, lake, fishing-
grounds, etc. in Nelvfoundland. ( 2) from history, geography, 
literature, studies; {3) seasonal studies, winter sports, 
holiday life, athletics, shooting, trouting; (4) trade -
the shoemaker, dressmaker, postman, lumberman; Work displayed 
on wall for discussion. 
ART APPRECIATION 
AIMS: 
1. To develop sensitivity to form, colour, line and texture in 
nature. 
2. To educate pupils to look for beauty in man-made things. 
3. To enable pupils to recognize some great paintings of the 
old masters and of modern artists; to learn something 
about the artist who painted the picture; to note how he 
made use of art principles. 
4. To study examples of fine architecture and sculpture, 
noting their form, balance, rhythm and proportion. 
5. To develop taste in dres s and home furnishings and decoratiom. 
GRADE IX 
TEXT: "Art Appreciation" by Collins and Riley. (Harcour t , 
Brace and Company) 
Chapter I - VIII (Inclusive) 
Chapter XIII - Personalities: Da Vinci, Durer, Michaelangelo, 
Raphael, Rembrandt. 
Pictures to study: 
1. Mona Lisa - Da Vinci 
2. Madonna del Gran• Duca - Raphael 
3. Syndics of Cloth Guild - Rembrandt 
4• Lavinia - Titian 
5. Deer in the Forest Twilight - Bonheur 
6. The Song of the Lark - Jules Breton 
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7• Sir Galahad - George F. Watts 
8. The Boyhood of Raleigh -Sir John Millais 
Large size, full colour prints, each complete with the 
story of the picture, questions and stQry of the artist, etc., 
may be obtained from F.A. Owen Publishing Company, Dunsville, 
N.Y. or Moyer School SupplJtt Company. A handbook containing 
studies of famous paintings is also available. 
REFERENCES: World History of Art ..., ~rhe Vi k ing Press 
Masterpieces of Art - Wm. C. Casey 
Studies of Famous Pictures - Wm. c. Casey 
A. Flanagan co., Chicago) 
Picture Appreciat ion for the High School - Grayson 
(J . M. Dent & Sons, Ltd.) 
The Books of Knowledge 
See also,"Books to Read" page 287 of text. 
GRADE X 
TEXT: Art Appreciation -Collins & Riley (Harcourt, Brace & co.) 
Chapter IX - XII inclusive 
Chapter XIII Cezanne, Van Gogh, Gaughin, 1,-lhistler, Rousseau, 
Chapter XIV 
PICTURES FOR STUDY: 
1. Artist's Mother - 1 histler 
2. The Market Cart - Gainsborough 
J. The Blue Boy - Gainsborough 4. A Girl Re ading a Letter - Vermeer 
5. George Waahington - Stuart 
6. Spring - Carot 
7• Don Carlos Baltasar - Velasquez 
8. Washington Crossing the Delaware - Leutze 
Pictures and handbook containing studies of these pictures: 
F.A.Owen Publishing Co., 
Danville, New York. 
REFERENCES: See page 287 of text "Books to Readtt 
ALSO: The Old Masters - Hodder, Rutter & Stoughton 
Ltd., London, England. 
world History of Art - The Viking Press 
Masterpieces in Art - William C· Casey 
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Picture Appreciation for High School * Grayson 
(J.M. Dent & Sons, Ltd.) 
The Books of Knowledge 
GRADE XI 
TEXT: "Your Art Heritage- Riley ( McGraw- ;Hill Book Co.) 
Our other recommendations follow: 
1. That the Art Course, now presently being drawn up, be 
considered as a Marticulation subject for entrance to 
Memorial University - especially for students contemplating 
teaching. 
2. That the revised /1\.rt course have parity with other subjects 
in the school curriculum. 
3. That students be not allowed to write the Grade XI 
examination in Art without having studied the subject 
previously and / or having completed the recommended 
course of study. 
4• That the Art examination be extensive in scope to allow 
pupils wide latitude to practice in the particular phases 
of Art which appeal most to their practical or aesthetic 
sense. 
5. That the marking of Art Public examinations be done by 
a panel of selected Art teachers. 
6. That there be at least two periods of 40 minutes a week 
for Art in the high school grades and that the time 
scheduled for the other be as outlined in the handbook. 
7• That the Art and Handwork Handbook to the course of study 
be thoroughly revised and reprinted with some of these 
general changes noted: 
(a) that the sand table projects be discontinued after 
Grades I and II and that they be replaced by such 
group projects as mural-paint ing, cardboard 
construction, paper-mache creations, modelling 
clay, etc. 
(b) That printing with speedball pens be introduced 
at about Grade VII and not at Grade IV. 
(c) That the heading "Object Drawing n in the details 
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of the course in the Handbook, the sections marked 
b,c,d, and e, be grouped under one section "b" and 
worded, "Instruction in the Elements of Perspective". 
8. That all work in Illustration be done on as large a sheet 
of paper as possible - newsprint being ideally suited for 
t h is work beeause of its che~pness and size. 
9. That the larger size paper, measuring 9" by 18" at a 
minimum be used for the question on Illustration in the 
Public Examinations. 
10. That Art Appreciation be a part of the high school course 
in Art. 
11. That an Art appreciation course for the lower grades be 
consiaered, leading up to high school Art appreciation. 
such a course can be given by teachers who have very little 
aptitude for the practical side of Rrt. The committee 1~ 
hoping to be able to recommend suitable texts for these 
elementary and intermediate gr ades. 
12. That an Art Summer School be held in the province each year 
to give teachers an opportunity to l earn more about Art 
and to get new ideas in the practice and t eaching of the 
sub-jlect. 
13. That the N .. T.A .. set aside a small a llowance to meet petty 
expenses incurred by the committee s of this nature - such 
expenses meeting the approval of the Secretary of the 
Association. 
We have much plea sure at this time in presenting a 
t entative report of our findings and r ecommendations to date. 
lrJe welcome any suggestions and observations which the 
Convention individually or collectively as members wish to 
make. 
We wish to express our thanks to the Secretary of t he 
N.T.A., for allowing us the convenient use of his office and 
and to the Director of Curriculum and the Registrar of 
Examinations for their suppqrt and cooperation. 
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Respectfully submitted, 
Christine Lockwood (Secretary) 
Sister Mary Pauline 
Sister Mary Salome 
Miss Butler 
Mr. I.W. Humber 
M~ . D.w.s. Ryan (Chairman) 
1. The Syllabus Used in Newfoundland Schools 
2. Regulations and Scholarships for Newfoundland Schools 
These two booklets comprise the present program of 
studies for Newfoundland schools. 
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PROGRAMME OF STUDIES 
1957-58 
The syllabus which covers the work of the 
schools from Grade I to Grade XI has been 
prepared to give teachers an outline of the 
work for each subject in each grade in a form 
suitable for ready reference. Teachers should 
consult the Handbook to the curriculum for 
help and suggestions in covering the work · 
called for in the syllabus. 
A separate booklet outlining the regulations 
and conditions governing the writing of Public 
Examinations in Grades IX, X and XI will be 
issued to all schools and colleges . 
• 
WORKBOOKS AND MANUALS 
The following Workbooks and Manuals not stocked by the Depart-
ment of Education are available from the publishers named. Teachers 
will decide for themselves whether or not they wish to make use of any 
or all of the insh·uctional and learning aids listed below. The complete 
address of the publishers will be found on the last page of this syllabus. 
Teachers' Manual to accompany Stories about Linda and Lee-Ginn 
and Co. 
Teachers' Manual to accompany Stories About Sally-Ginn and Co. 
Teachers' Manual to accompany Your Town and Mine-Ginn and Co. 
Teachers' Manual for Story of Canada-Copp Clark Co. 
Workbook to accompany The Great Adventure-Dicks and Co. or J. M. 
Dent and Sons. 
Workbook to accompany Understanding Our Environment-Dicks and 
Co. or John C. Winston Co. Ltd. 
Teacher's Guidebook for Understanding Our Environment-John C. 
Winston Co. Ltd. 
Workbook to accompany Understanding Our World-Dicks and Co. or 
John C. Winston Co. Ltd. 
Workbook to accompany Understanding the Universe-Dicks and Co. or 
John C. Winston Co. Ltd. 
Teacher's Guidebook for Understanding Our World-John C. Winston 
Co. Ltd. 
Teacher's Guidebook for Understanding The Universe-John C. Winston 
Co. Ltd. 
Tests with answers for Understanding The Universe-John C. Winston 
Co. Ltd. 
Key to Self Tests in Workbooks to accompany: 
Understanding Our Environment 
Understanding Our World 
Understanding The Universe-John C. Winston Co. Ltd. 
Notes on Julius Caesar-The James Text Limited. 
Practice Book for Beckoning Trails-Dicks and Co. or Ryerson Press. 
Practice Book for Life and Adventure-Dicks and Co. or Ryerson Press. 
Practice Book for Our Heritage-Dicks ~nd Co. or Ryerson Press. 
Practice Book for Golden Caravan-Dicks and Co. or Ryerson Press. 
Teacher's Guide Book for Beckoning Trails-Dicks and Co. or Ryerson 
Press. 
Teacher's Guidebook for Life and Adventure-Dicks and Co. or Ryerson 
Press. 
Teacher's Guide Book for Our Heritage-Dicks and Co. or Ryerson Press. 
Workbook to accompany World History (Smith, Muzzey, Lloyd)-
Ginn and Co. 
Teacher's Manual for First Year Latin-Macmillan. 
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Teacher's Manual Scudder's Second Year Latin and Workbook- Mac 
millan. 
Teacher's Manual to accompany World History (Smith, Muzzey, Lloyd) 
Ginn and Co. 
World Affairs-World Affairs Press. 
Teacher's Guides-English-Grades 3, 4, 5, 6-W. J. Gage and Co. 
(separate books). Also Tests and Key for Tests for Workbooks. 
Workbooks for English-Grades 3, 4, 5, 6-W. J. Gage and Co. 
(separate books). 
Teacher's Manuals for Canadian Speller Grades 2 and 3, Grades 4, 5 and 
6 and Grades 7 and 8 (3 books). 
Teacher's Guide !-Health-Grades I-IV-Ginn and Co. 
Teacher's Guides II-Health-Grades V-VIII-Ginn and Co. 
Workbook for The Great Adventure-Donald Dickie-Dicks and Co. or 
J. M. Dent and Sons (Canada) Ltd. 
Practice Book S5 and tests, Grades IX for English in Action-D. C. Heath 
and Co. or Copp Clark Co. Ltd. 
Practice Book T5 and tests, Grade X for English in Action-D. C. Heath 
and Co. or Copp Clark Co. Ltd. 
Answer Book -English in Action, Courses I and II-J. C. Tressler-D. C. 
Heath and Co. or Copp Clark Co. Ltd. 
CURRICULUM CHANGES FOR 1957- 58 
The following apply to one- and two-room schools only 
Health and History classes in one- and two-room schools in Grade1. 
V and VI will be combined in 1957-58. 
The authorized teachers' text for health in Grades V and VI is 
DOING YOUR BEST FOR HEALTH-Andress et al. 
Class sets for this text may be purchased from Ginn and Co., 1331 
Yonge St., Toronto. 
The pupils' iext for history in one- and two-room schools in Grades 
V and VI is THE STORY OF NEWFOUNDLAND AND LABRADOR-
Frances G. Briffett. This book has been revised for Grade V pupils by 
Phyllis R. Blakely, M.A., and Myra C. Vernon, B.A., under the direction 
of the Division of Curriculum and with the assistance of a Newfoundland 
Teachers' History Committee. 
The English Literature for Roman Catholic one- and two-room 
schools in Grades VII and VIII is WIDE HORIZONS. 
The English Literature for all other one- and two-room schools in 
Grades VII and VIII is LIFE AND ADVENTURE. 
The History for Grades VII and VIII in all one- and two-room 
schools is the STORY OF NEWFOUNDLAND-Cochrane. 
The Geography text-book for Grades VII and VIII in all one- and 
two-room school is SOUTHERN LANDS. 
The General Science for Grade VII and the Science for Grade VIII 
is the same book, namely, UNDERSTANDING OUR ENVIRON-
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MENT and both classes will study the same content, namely, the first 
seven units of the book. 
In Health, the authorized text for this year in Grades VII and VIII 
is HELPING THE BODY IN ITS WORK-Andress et al. Class sets of 
this book may be purchased from Ginn and Co., Ltd., 1331 Yonge St., 
Toronto. 
For Civics and Citizenship teaching the recommended books are 
YOU AND YOUR PROVINCE and TO YOU THE TORCH (Units 
28 to 45). (These texts are not stocked by the Book Bureau but are ob-
tainable from Dicks and Co., Ltd., 'Vater Street, St. Jolm's). 
From the above it will be seen that teachers in one- and two-room 
schools will be following a special program for Grades V and VI in 
Health and Social Studies. 
In these schools no geography is prescribed for 1957-58 in either 
Grade V or Grade VI. 
It will also be seen that in all subjects except Arithmetic, English 
Literature and Spelling, Grades VII and VIII will be using the same 
books. 
In Summary: 
Grades V and VI 
For 1957-58 school year, teachers in one- and two-room schools will 
therefore put Grades V and VI together for health teaching using the 
text DOING YOUR BEST FOR HEALTH or in some schools the one 
entitled HEALTH, SAFETY AND SUCCESS or in other schools the 
health texts which are being used experimentally. 
Grades V and VI will be put together for the teaching of the history 
of Newfoundland and the text used will be the one entitled THE STORY 
OF NEWFOUNDLAND AND LABRADOR. 
There is no geography set for these two grades for 1957.58 in one-
and two-room schools. 
Grades VII and VIII 
For 1957-58 in one- and two-room schools, Grades VII and VIII 
will be put together for the teaching of Health. The text is HELPING 
THE BODY IN ITS WORK or YOUR HEALTH AND SAFETY or in 
some schools the books that are being used experimentally. 
Civics and Citizenship: YOU AND YOUR PROVINCE and TO YOU 
THE TORCH (Units 28 to 45). 
Literature: WIDE HORIZONS (R.C. Schools), LIFE AND ADVEN-
TURE (all other schools). 
Science: UNDERSTANDING OUR ENVIRONMENT. 
History: THE STORY OF NEWFOUNDLAND. 
Geography: SOUTHERN LANDS. 
THE NEW TEXTS FOR 1957-58 
For 1957-58 there will be authorized three new books and a work-
book for pupil use: 
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1. The Story of Newfoundland and Labrador for all pupils in the 
Province in Grade V and also for Grade VI pupils in all one and 
two-room schools as stated above. 
2. Southern Lands, a geography for all Grade VIII pupils in the Prov- · 
ince and also for Grade VII pupils in all one and two-room schools 
as stated above. 
3. World History for a Better World-Neff and Planer (Grade XI-R.C. 
Schools)-Bruce Publishing Co. 
4. a Workbook for This is Our Heritage-(Grade VI-R. C. Schools). 
Teachers will note that Newfoundland Geography will not be taken 
in Grade V in 1957-58 in any school. 
This subject will, however, come back in Grade VI in 1958-59. 
The Grade XI Shakespearian play for 1957-58 will be JULIUS 
CAESAR. 
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GRADE I 
READING 
(a) (for Roman Catholic Schools) 
Basic Readers: 
The Faith and Freedom Series-Ginn and Co. 
Pre-Reading Program-On the Road to Reading. 
Pre-Primers-Here We Come 
-This Is Our Home 
-Here We Are Again 
Primer -This Is Our Family 
Book One -These Are Our Friends 
Workbooks: 
Pre-Primers-Here We Come 
-This Is Our Home 
Primer -This Is Our Family 
Book One -These Are Our Friends 
Teacher's Manuals: 
On the Road to Reading 
Pre-Primer -Here We Come 
Primer 
Book One 
Charts: 
-This Is Our Home 
-This Is Our Family 
-These Are Our Friends 
(1) David and Ann 
(2) Here Come David and Ann 
(Word phrase and picture cards to accompany both charts) 
(b) (for all other Schools) 
Basic Readers: 
The Curriculum Foundation Series-W. J. Gage and Co. 
Pre-Reading Program-Before We Read 
Pre-Primers-We Look and See 
-We Work and Play 
-We Come and Go 
Primer -Fun with Dick and Jane 
Book One -Our New Friends 
Workbooks : 
Pre-Primer -We Look and See, We Work and Play, and We 
Come and Go 
Primer -Fun With Dick and Jane 
Book One -Our New Friends 
Teacher's Manual: 
Grade I- This Manual covers the work of PrePrimer, . the 
Primer and Book One. 
Charts: 
Our Big Book-
(W ord phrase and picture cards to accompany both charts) 
LANGUAGE: 
There is no prescribed textbook or workbook for Grade I. Teachers 
should consult the English Handbook to the Course of Study. 
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SPELLING: 
No formal instruction in Spelling should be given in Grade I. 
WRITING: 
MacLean's Writing Compendium-W. J. Gage and Co. Book On·~ 
(Revised Edition). 
Teacher's Manual: The MacLean Method of Writing. 
N.B. Teachers should know that writing is not introduced until 
Grade II. Printing should be continued throughout Grade I. 
ARITHMETIC: •· 
Workbooks: Arithmetic Workbook IA and Arithmetic Workboow IB 
-Ginn and Co. 
SOCIAL STUDIES: f 
Reference Books: (a) Stories About Linda and Lee-Ginn and Co. 
(b) Peter's Family-W. J. Gage and Co. 
HEALTH: 
Reference Book: Spic and Span-Ginn and Co. 
NATURE STUDY: 
There is no prescribed textbook Teachers should consult the Nature 
Study, Science and Health Handbook. 
ART AND HANDWORK: 
There is no prescribed textbook. Teachers should consult the Art 
and Handwork Handbook to the Course of Study. 
MUSIC: 
There is no prescribed textbook. Teachers should consult the Music 
Handbook to the Course of Study. 
GRADE II. 
READING: 
(a) (for Roman Catholic Schools) 
Basic Reader: These Are Our Neighbours 
' Vorkbook: to accompany These Are Our Neighbours 
Manual: These Are Our Neighbours 
(b) (for all other Schools 
Basic Readers: 21 Friends and Neighbours (First half year) 't 
and 22 More Friends and Neighbours (Second half year) 
Teacher's Manual: to accompany Friends and Neighbours and 
to accompany More Friends and Neighbours. 
Workbooks: 21 To accompany Friends and Neighbours. '1 
22 To accompany More Friends and Neighbours. 
LANGUAGE: 
Workbook: First Steps in English, Book 2-Gage and Co. 
SPELLING: 
Textbook: The Canadian Speller, Grade 2-W. J. Gage and Co. 
WRITING: 
MacLean's Writing Compendium-Book Two. 
Teacher's Manual: The MacLean Method of Writing. 
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ARITHMETIC: 
Workbooks: Arithmetic Workbook 2A and Arithmetic ·workbook 2B. 
SOCIAL STUDIES: 
Reference Books: (a) Stories About Sally-Ginn and Co.; (b) Hello. 
Da\iid-W. J. Gage and Co. 
HEALTH: 
Reference Book: The Health Parade-Ginn and Co. 
NATURE STUDY: 
There is no prescribed textbook. Teachers should consult the 
Nature Study, Science and Health Handbook to the Course of Study 
ART AND HANDWORK: 
There is no prescribed textbook. Teachers should consult the Art 
and Handwork Handbook to the Course of Study. 
MUSIC: 
There is no prescribed textbook. Teachers should consult the Music 
Handbook to the Course of Study. 
GRADE III. 
READING: 
(a) (for Roman Catholic Schools) 
Basic Readers: This Is Our Town 
Workbook: to accompany This Is Our Town 
Teacher's Manual: to accompany This Is Our Town 
(b) (for all other Schools) 
Basic Readers: 31 Streets and Roads (First half year) . 
and 32 More Streets and Roads 
Workbook: 31 to accompany Streets and Roads . 
32 to accompany More Streets and Roads · 
Teacher's Manual: to accompany Streets and Roads and More 
Streets and Roads. 
LANGUAGE: 
English-Grade III-W. J. Gage and Co. 
SPELLING: 
Textbook: The Canadian Speller-Grade III-W. J. Gage and Co. 
WRITING: 
MacLean's Writing Compendium-Book III. 
Teacher's Manual: The MacLean Method of Writing. 
ARITHMETIC: 
Textbook: Caribou Arithmetic-Book III. 
SOCIAL STUDIES: 
Reference Books: (a) Your Town and Mine-Ginn and Co. 
HEALTH: 
(b) Some Day Soon-W. J. Gage and Co. 
Reference Book: Growing Big and Strong-Ginn and Co. 
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NATURE STUDY: 
There is no prescribed textbook. Teachers should consult the 
Nature Study, Science and Health Handbook to the Course of Study. 
ART AND HANDWORK: 
There is no prescribed textbook. Teachers should consult the Art 
and Handwork Handbook to the Course of Study. 
MUSIC: 
There is no prescribed textbook. Teachers should consult the Music 
Handbook to the Course of Study. 
GRADE IV. 
READING: 
(a) (for Roman Catholic Schools) 
Basic Reader: This Is Our Land. 
Workbook: to accompany This Is Our Land. 
Teacher's Manual: Not available. 
(b) (for all other Schools) 
Basic Reader: Riding With the Sun-Book IV (T. Nelson and 
Sons). . 
Workbook: to accompany Riding With the Sun. 
Teacher's Manual: to accompany Riding With the Sun. 
LANGUAGE: 
Textbook: English, Grade IV-W. J. Gage and Co. 
SPELLING: 
Textbook: The Canadian Speller-Grade IV-W. J. Gage and Co. 
WRITING: 
MacLean's Writing Compendium-Book IV. 
Teacher's Manual: The MacLean Method of Writing. 
ARITHMETIC: 
Textbook: Caribou Arithmetic-Book IV. 
SOCIAL STUDIES: 
Textbook: Visits in Other Lands-Ginn and Co. 
Manual: Teachers' Book-A Manual and Keys for Visits in Other 
Lands. 
Workbook: Workbook in Geography to accompany Visits in Other 
Lands. 
CIVICS: See Supplement to this Syllabus. 
HEALTH: 
Reference Book: Safety Every Day-Ginn and Co. 
ELEMENTARY SCIENCE: 
There is no prescribed textbook. Teachers should consult the 
Nature Study and Science sections of the Handbook to the Course 
of Study. 
ART AND HANDWORK: 
There is no prescribed textbook. Teachers should consult the Art 
and Handwork Handbook to the Course of Study. 
MUSIC: 
There is no prescribed textbook. Teachers should consult the Music 
Handbook to the Course of Study. 
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GRADE V. 
READING: 
(a) (for Roman Catholic Schools) 
Basic Reader: These Are Our Stories-Ginn and Co. 
Workbook: To accompany These Are Our Stories. 
Teacher's Manual: Not available. 
(b) (for all other Schools) 
Basic Reader: Over Land and Sea (T. Nelson and Sons). 
Teacher's Manual: to accompany Over Land and Sea. 
LANGUAGE: 
Textbook: English, Grade V-W. J. Gage and Co. 
SPELLING: 
Textbook: The Canadian Speller-Grade V-W. J. Gage and Co. 
WRITING: 
MacLean's Writing Compendium-Book V. 
Teacher's Manual: The MacLean Method of Writing. 
ARITHMETIC: 
Textbook: Caribou Arithmetic-Book V. 
SOCIAL STUDIES: 
Textbook: The Story of Newfoundland and Labrador-}. M. Dent 
and Sons. 
CIVICS: See Supplement to this Syllabus. 
HEALTH: 
Reference Book: Doing Your Best for Health-Ginn and Co. 
ELEMENTARY SCIENCE: 
There is no prescribed textbook. Teachers should consult the 
Nature Etudy and Science sections of the handbook to the Course of 
Study. 
ART AND HANDWORK: 
There is no prescribed textbook. Teachers should consult the Art 
and Handwork Handbook to the Course of Study. 
MUSIC: 
There is no prescribed textbook. Teachers should consult the Music 
Handbook to the Course of Study. 
GRADE VI 
READING: 
(a) (for Roman Catholic Schools) 
Basic Reader: This Is Our Heritage. 
Teacher's Manual: Not available. 
(b) (for all other Schools) 
Basic Reader: On The Beam-Book VI-(T. Nelson and Sons). 
Workbook: to accompany On The Beam-Book VI. 
Teacher's Manual: to accompany On The Beam-Book VI. 
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LANGUAGE: 
Textbook: English, Grade VI-W. J. Gage and Co. 
SPELLING: 
Textbook: The Canadian Speller-Grade VI-W. J. Gage and Co. 
WRITING: 
MacLean's Writing Compendium-Book VI. 
Teacher's Manual: The MacLean Method of Writing. 
ARITHMETIC: 
Textbook: Living Arithmetic, Grade VI-Ginn and Co. 
SOCIAL STUDIES: 
Reference Book: The Story of Canada-Copp Clark Co. 
-Copp Clark Co. 
Textbook: Canada and Her Neighbours-Ginn and Co. 
ATLAS: 
The Modern Canadian Atlas of the World-Ryerson. 
CIVICS: See Supplement to this Syllabus. 
HEALTH: 
Reference Book: Building Good Health-Ginn and Co. 
ELEMENTARY SCIENCE: 
There is no prescribed textbook. Teachers should consult the 
Nature Study and Science sections of the Handbook to the Course 
of Study. 
ART AND HANDWORK: 
There is no prescribed textbook. Teachers should consult the Art 
and Handwork Handbook to the Course of Study. 
MUSIC: 
There is no prescribed textbook. Teachers should consult the Music 
Handbook to tl1e Course of Study. · · 
GRADE VII. 
LITERATURE: 
(a) (for Roman Catholic Schools) 
Textbook: These Are Our Ways. 
(h) (for all other Schools) 
Textbook: Beckoning Trails-Ryerson Press. 
N.B. Practice Books to accompany Beckoning Trails are not avail-
able from the Book Bureau, but may be procured from the 
Ryerson Press, 299 Queen St. W., Toronto, or from Dicks & Co. 
LANGUAGE: 
Textbooks: English VII-W. J. Gage and Co. 
The Canadian Speller-Grade VII-W. J. Gage and Co. 
ARITHMETIC: 
For pupils' use: 
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Textbooks: Intermediate Mathematics, Book One-Copp Clark Co. 
For teachers' use: 
Intermediate Mathematics, Teacher's Edition-Copp 
Clark Co. 
HISTORY: British 
Textbook: Story of England and the Empire-Copp Clark Co. 
Geography: The British Commonwealth. 
Textbook: The British Commonwealth of Nations-Wheaton 
and Co. 
Atlas: The Modern Canadian Atlas of the World-Ryerson. 
CIVICS: See Supplement to this Syllabus. 
Approved for Use: Citizens of Canada, Book I: You and Your 
Community-Thomas Nelson and Sons., and To 
You The Torch-Macmillan (Units 1 to 27). 
HEALTH: 
Reference Book: Helping the Body in Its Work-Ginn and Co. 
GENERAL SCIENCE: 
Textbook: Understanding Om Environment-Winston and Co. 
Chapters 1 to 18. 
ART: 
There is no prescribed textbook. Teachers should consult the Art 
and Handwork Handbook to the Course of Study. 
MUSIC: 
There is no prescribed textbook. Teachers should consult the 
Music Handbook to the Course of Study. 
GRADE VIII. 
LITERATURE: 
(a) (for Roman Catholic Schools) 
Textbook: Wide Horizons-Ginn and Co. 
(b) (for all other Schools) 
Textbook: Life and Adventure-Ryerson Press. 
LANGUAGE: 
Textbooks: English VIII-W. J. Gage and Co. 
The Canadian Speller-Grade VIII-W. J. Gage and Co. 
ARITHMETIC: 
For pupils' use: 
Textbooks: Intermediate Mathematics, Book II-Copp Clark Co. 
For teachers' use: 
HISTORY: 
Intermediate Mathematics, Teachers' Edition-Copp 
Clark Co. 
Textbook: The Story of Newfoundland-Ginn and Co. 
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GEOGRAPHY: 
Textbook: Economic Geography of Newfoundland-Wheaton and Co. 
CIVICS: See Supplement to this Syllabus. 
Approved for Use: You and Your Province-Thomas Nelson, and 
To You The Torch (Units 28 to 45) both in-
clusive-Macmillan. 
HEALTH: 
Reference Book: The Healthy Home and Community-Ginn and Co. 
GENERAL SCIENCE: 
Textbook: Understanding Our Environment, Chapter 19-44, both 
inclusive. 
ART: 
There is no prescribed textbook. Teachers ~hould consult the Art 
and Handwork Handbook to the Course of Study. 
MUSIC: 
There is no prescribed textbook. Teachers should consult the Music 
Handbook to the Course of Study. 
LATIN: 
For teachers beginning Latin in tlus Grade the text "Gateway To 
Latin" is available at the Book Bureau. 
GRADE IX. 
ENGLISH LITERATURE: 
Textbook: Our Heritage-Ryerson Press. 
Supplementary Reading: Prester John-Buchans, or 
Little Women-Alcott. 
ENGLISH LANGUAGE: 
Textbook: English i_!l Action, Book I-Tressler-D. C. Heath. 
ARITHMETIC: 
Textbook: High School Arithmetic-W. J. Gage and Co. 
Denominate Numbers, Compound Rules, Common and Decimal 
Fractions, Percentage, Sharing and Partnership, Averages and 
Proportional Parts. 
These topics will be found in 
Chapters I to IV, pages 21 to 108 of High School Arithmetic-
W. J. Gage and Co. 
ALGEBRA: 
Textbook: Elementary Algebra by Hall and Knight-Macmillan, 
Chapters 1-12 (omitting articles 51 to 55 inclusive). The 
topics prescribed may be found in any other textbook 
such as: New Algebra for Schools or School Certificate 
Algebra published by C. V. Durrell-Bell. 
GEOMETRY: 
Textbook: Deductive Geometry by R. W. Gibbs-A and C. Black 
Chapters 1-4. 
IDSTORY: Canadian: 
Textbook: The Great Adventure by Dickie-}. M. Dent and Sons. 
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GEOGRAPHY: 
Textbook: Lands of Europe and Asia-Ginn. 
Atlas: The Modern Canadian Atlas of the World-Ryerson. 
Background study of Eurasia, Canada's relations with Eurasia-
the World Island, trade routes and air routes of Eurasia, races and 
languages, weather, vegetation, soils, and industries, as in Chap-
ters I to VI of text. 
No Public Examination questions will be chosen from these first 
six chapters. They comprise background information leading to a 
detailed study of the countries of Europe and Asia. The extent tc· 
which insights and understandings of the topics listed are attained 
will be a matter of choice by teachers and pupils. 
The minimum program for all schools for the year 1957-58 is Europe 
and Asia, omitting the countries of Southeast Asia, China and Japan. 
But schools need not be limited to the minimum program. Gen-
eral treatment of Southeast Asia, China and Japan should be given 
wherever it is possible to do so. 
CIVICS: Supplement to this Syllabus, Sections I and II. 
GENERAL SCIENCE: 
Textbook: Understanding Our World-J. C. ·winston Co. 
Chapters 1-24, both inclusive. · 
PHYSICS: , 
There is no prescribed textbook. The syllabus consists of the fol-
lowing topics which may be found in most standard texts. The 
following books at present in use in some of the larger schools are 
recommended: 
(a) Visualized Physics- Author, Alexander Taffel, Publisher-
Oxford Book Company, New York. 
(b) Elements of Physics by Merchant and Chant, Published by 
Copp Clark Co., Toronto, Ontario. 
An Elementary Course in Mechanics and Heat. 
MECHANICS and HYDROSTATICS: 
1. Introductory Concepts: 
The scientific approach; Physics ; mass; weight; capacity; 
volume; area; composition of matter. 
2. Systems of Measurements: 
British and Metric systems; fundamental units and relationships 
between them; simple conversions. 
3. Density: 
Definition; determination of density of regular and irregular 
solids; simple calculations. 
4. Specific Gravity: 
As distinct from density; use of specific gravity bottle; hydro-
meter; specific gravity of solids heavier than water. 
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5. Pressure of Liquids: 
Same in all directions; depth and density; manometer or pressure 
gauge; calculation of pressure and force on vertical and hori-
zontal surfaces. 
6. Archimides' Principle and Flotation: 
Ships; Plimsoll line, icebergs; submarines; simple calculations. 
7. Pressure of the Atmosphere: 
Due to weight; medicine dropper; drinking straw; fountain pen; 
mercury barometer; lift pump; exhaust and compression pump; 
force pump. 
8. W' ork, Energy and Power: 
Potential and kinetic energy; illustrations; calculations in work 
and power (including horsepower); moment of a force; law 
of moments. 
9. Four Simple Machines: 
Lever ; pulley; inclined plane; wheel and axle; laws; mechanical 
advantage; efficiency; simple calculations; friction. 
HEAT: 
1. Nature of Heat; Kinetic Theory; Effects (shown experimentally): 
(a) Expansion of solids, liquids, gases; peculiar expansion of 
water; simple practical applications; unequal expansion; 
compound bar; thermomstat. 
(b) Evaporation; how it takes place; factors affecting evapora-
tion; cooling effects; humidity; atmospheric conditions; 
forms of precipitation; hygrometer. 
(c) Melting and boiling; simple explanation of each process; 
effect of pressure and impurities on melting and boiling 
points; regelation; pressure cooker. 
2. Theromometers: 
Temperature as distinct from quantity of heat; principle of 
thermometers; general use; construction; calibration; suitability 
of mercury and alcohol as thermometer liquids; Centigrade and 
Fahrenheit scales; conversions from one scale to the other; par-
ticular uses; Maximum, Minimum, Clinical. 
3. Transmission of Heat: 
(a) Conduction; explanation; conductivity; (illustrated experi-
mentally); Conductors and insulators; simple practical 
applications. 
(b) Convection; explanation; illustrated experimentally; prac-
tical domestic applications. 
(c) Radiation; explanation; use of radiometer; simple practical 
applications; thermos flask. 
CHEMISTRY: 
There is no prescribed textbook. The syllabus consists of the 
topics listed below which may be found in most standard texts . 
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The following books at present in use in some of the larger 
schools are recommended: 
(a) Chemistry Made Easy-Author, Masson, Publisher-School 
Science Press, New York 
(b) Visualized Chemistry-Author, Lemkin, Publisher-Oxford 
Book Co., New York 
(c) Chemistry for Secondary Schools and Experiments in Lab-
oratory Chemistry-Croal, Couke and Louden-Copp Clark 
Co. Ltd. 
(d) New Practical Chemistry-Black and Conant-Macmillan. 
1. Introduction: 
Definition of Chemistry-states of matter explained in terms of 
molecules. 
2. Solutions: 
Understanding of following terms: solute, solvent, miscibility, 
suspensions, emulsions. Effects of temperature and pressure on 
solubility. Kinds of solutions: dilute, concentrated, saturated. 
3. Crystallization: 
Preparation of crystals; amorphous substances; water of crystal-
ization; hydrates (copper sulphate test for water) efflorescence; 
deliquescence; decrepitation. 
4. Evaporation: 
Condensation; distillation; separation of mixtures , e.g., gun-
powder, sugar and sand, salt and sand. Fractional distillation. 
5. Elements: 
6. Air: 
Classified as metals and non-metals; compow1ds and mixtures ; 
law of constant proportions ; physical and chemical changes; 
burning and rusting-refer to Priestley's and Lavoisier's work; 
burning of candle in enclosed volume of air; burning of phos-
phorus, of magnesium; rusting of iron. 
Its composition into tvvo parts, one active, the other inactive. 
Simple proofs that air is a mixture. 
7. Oxygen: 
Lavoisier's experiment; lab. preparation by decomposition of 
potassium chlorate-use of manganese dioxide as catalyst; 
physical and chemical proferties of oxygen; uses of oxygen; 
test for oxygen; commercia preparation of oxygen from liquid 
air (no details of this method necessary); electrolysis of water; 
oxidation, simple explanation; rapid and slow oxidation; spon-
taneous combustion. 
8. Acids, Bases ,Salts; Simple explanation arising from sh1dy of oxygen. 
9. Preparation of hydrogen from zinc and hydrochloric acid; physical 
and chemical properties; uses; preparation from electroylsis; action 
of the active metals on water; reduction, simple explanation. Candle 
flame. 
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10. Symbols of the common elements and radicals directly related to 
. work of course; valance; formulae; simple equation based on work 
of course. 
11. Limestone: 
Origin; other forms of calcium carbonate; analysis by use of 
flame test and action of acid to test for carbonate radical. 
Decomrosition of calcium carbonate by heat; percentage loss 
of weight determined experimentally; quicklime; slaked lime; 
milk oflime; limewater ; e:ffect of acids on carbonates. Prepara-
tion of carbon dioxide; physical and chemical properties; uses ; 
test for gas; carbon dioxide-oxygen cycle; stalagmites and 
stalactites; hard water; causes; temporary and permanent; 
methods of removal; (heat, lime, washing soda). 
BOTANY: 
There is no prescribed textbook. The syllabus consists of the 
following topics which may be fmmd in any standard textbook. 
The behavoir of pease, beans, and maize (Indian corn) when 
germinating. How to set up a germination jar. Parts of a seed 
with diagram. Experiments to show that seeds when germ-
inating, give o:ff C02• Tests that tell where the root and shoots 
elongate. The e:ffect that water, light and hard objects have 
upon the growth of roots. 
Buds and winter shoots . Erect spreading and prostrate stems. 
Stems that store food, e.g. rhizomes, tubers, bulbs, corms. 
Ex-cmTent and deliquescent stems. 
Function of roots. 
Forms, tap, fibrous , swollen. 
Function of leaves. 
Photosynthesis. Di:fference between green leaves and white 
leaves. 
Tests for starch. Form, arrangement and venation of leaves. 
Behavoid or leaves towards light. Transpiration. Work of 
stomates. 
Tests to show that water vapours is given off by leaves and that 
there are as a rule more stomates on the under side of the leaf. 
Respiration. Green plants respire less in sunlight than in dark-
ness . 
Why? 
Pollination, fertilization. 
Dry and fleshy fruits-achenes, pods, berries, drupes. 
Parts of a flower of the four floral rows-sepals, petals, stamens, 
pistils. 
Life histories of Meadow Buttercup, Sweet Pea, Rocket, Sun-
dew. The student must be thoroughly familiar with the fol-
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lowing terms together with their meanings. 
Micropyle Embyro Gravity 
Radicle Monocotyledon Rhizomes 
Plumule Dicotyledon Annual 
Hypocoyte Endosperm Biennial 
Perennial Respiration Vascular bundles 
Bulbs Stomates Runners 
Needles Cells Tubers 
Tendrils Venation Corms 
Photosynthesis Membrane Compound Leaves 
Transpiration Protoplasm 
N.B. Botany like all sciences requires much practical work. Simple 
experiments with seeds, etc., should be done in the classroom 
or at home. Students should gain much of their knowledge not 
from books only but from Nature's great out-of-doors. 
LATIN: 
Textbook: First Year Latin by Smith and Thompson-Allyn and 
Bacon. Lesson I (one) to Lesson XL (forty), both in-
clusive. 
FRENCH: 
Textbook: Modern French Course by Dondo. 
-D. C. Heath and Co. 
Book I or the Single Volume Edition. 
Unit I Premiere Unite) to Unit 5. 
(Cinquieme Unite), both inclusive. 
N.B. Teachers are advised to use the large edition of Dondo which 
contains the work for Grades IX, X, and XI. 
GERMAN: 
Textbook: First Book in German-
Chiles and Wiehr, publisher Ginn and Co. 
Lesson I - IX. 
General Reading: Auf dem Dorfe-Meyer, 
publisher Houghton and Mifflin. 
SPANISH: 
Textbook: Quinto En Aspana-Holt and Co. 
Chapters 1-42 inclusive. 
ART: 
There is no prescribed textbook. The syllabus consists of the follow-
ing topics: 
(a) Design. 
(b) Still Life from objects placed in the room. 
(c) Illustration of a simple scene or a poem or an incident in a 
story or play. 
(d) Perspective. 
(e) Lettering. 
Any medium (pen, pencil, crayon or brush) may be used and 
rulers ·and compasses may be used in Lettering, Design, and to 
show lines of perspective but not for the actual drawing of the 
object. 
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PRACTICAL MUSIC: 
There is no prescribed textbook. The syllabus is that of the Inter-
mediate Division of the Trinity College of Music, London, a copy of 
which may be obtained from the local Secretmy of the Trinity Col-
lege of Music, P.O. Box H-140, St. John's. 
THEORY OF MUSIC: 
There is no prescribed textbook The syllabus is that of the Inter-
mediate Division of the Trinity College of Music, London. 
GRADE X. 
ENGLISH LITERATURE: 
Textbook: Golden Caravan-Ryerson Press. 
Supplementary Reading: Lost Endeavour-Masefield, or 
The Mill On The Floss-Elliott. 
ENGLISH LANGUAGE: 
Textbook: English in Action-Book II-Tressler-D. C. Heath 
and Co. 
ARITHMETIC: 
Textbook: High School Arithmetic by Smith and Roberts-
W. J. Gage and Co. 
ALGEBRA: 
Application of Percentage, Powers and Roots, Mensura-
tion, the Metric System of Weights and Measures. Review 
problems. Chapters V to IX, Page 109 to page 236 of 
High School Arithmetic-W. J. Gage and Co. 
Textbook: Elementary Algebra by Hall and Knight-Macmillan. 
(a) Articles 51 to 55 which were omitted from the Grade 
IX course. 
(b) Chapters 13 to 23 inclusive omitting articles 120 to 
124 inclusive, articles 140 to 148 inclusive, articles 152 
to 153 inclusive, articles 160 to 163, inclusive, articles 
171 and 172, articles 180 to 185 inclusive. 
(c) Chapter 25. 
(d) Chapter 44, articles 411 to 424. 
The topics prescribed may be found in any other textbook 
such as: 
l 
New Algebra for Schools by C. V. Durrell or School .J 
Certificate Algebra by C. V. Durrell. 
GEOMETRY: 
Textbook: Deductive Geometry by R. W. Gibbs-A. and C. Black. 
HISTORY: 
Chapter V to IX inclusive. 
Textbook: (For R.C. Schools) 
World History for a Better World-Neff and Planer-
Bruce Publishing Co. 
Unit II (Greece, the Teacher of the Ancient ·world) to 
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GEOGRAPHY: 
Unit VIII (The Rise of National States) both inclusive. 
(For all Other Schools) 
World History by Smith, Muzzey, Lloyd-Ginn and Co. 
Part III (The Great Civilization of Greece and Rome), 
Chapter IV to Chapter XVIII, both inclusive. 
Textbook: The World-Wheaton and Co. 
Atlas: Modern Teaching Atlas of Newfoundland and the World-
A. Wheaton and Co. 
CIVICS: Supplement to this Syllabus, Sections III, IV and V. 
GENERAL SCIENCE: 
Textbook: Understanding Our World-Chapters 25 to 55. 
PHYSICS: 
There is no prescribed textbook. The syllabus consists of the fol-
lowing topics which may be found in any standard te-xtbook. 
The following textbooks are recommended: 
(a) Visualized Physics-Alexander Taffel-Oxford Book Co., 
New York. 
)b) Elements of Physics-Merchant and Chant-Copp Clark 
Co., Ltd., Toronto, Ont. 
An Elementary Course in Magnetism, Electricity and Light 
MAGNETISM and ELECTRICITY: 
I. Nature of magnetism; magnetic substances; natural ·and artificial 
magnets; temporary and permanent magnets; permeability and 
rentivity; polarity; lines of force; magnetic field detennined ex-
perimentally; laws of magnets; nature of lines of force . . 
2. Magnetization: 
The Molecular theory as explanation of phenomena in (l) 
above; methods of magnetization; (a) stroking; (b) induction 
(c) use of electric current; demagnetization by impact and 
heating. 
3. The earth's magnetism; the compass; declination; angle of dip . 
4. Current Elech·icity: 
Simple electron theory; potential; potential difference; electro-
motive force ; current; resistance; Ohm's law; power; quantity of 
electrical energy used units of measurement; elechic meter, 
distinction between series and parallel circuits excluding all 
calculations. 
5. Electromagnets: 
Magnetic effects of current flowing in (a) a straight wire (b) 
a single loop (c) a coil magnetic field of the foregoing; Rigl1t 
Hand rules as applied to foregoing; polmity; effect of a core 
and its magnetization; application of electromagnets; electric 
bell, buzzer, telegraph receiver, crane, "two-pole electric motor; 
shunt and series wound." 
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6. Heating effects of electricity; due to resistance; factors affecting 
quantity of heat produced; fuses; toasters; iron; simple electric 
heater; incadescant lamp; fluorescent lamp; neon lighting. 
7. Chemical effects of electrcity; the simple cell; the Lelanche cell; 
the dry cell; elementary treatment of the storage battery; electro-
plating with copper. 
LIGHT: 
1. Nature of Light: 
Sources; propagation; shadows; eclipses; transparency; trans-
lucency; opacity; luminous and illuminated bodies. 
2. Reflection of Light: 
The law of reflection; regular and irregular reflection; direct 
and diffused lighting. 
Plane mirrors ; position and nature of image; simple uses of 
plane mirrors; simple periscope. 
Curved mirrors; positions and nature of images; simple cal-
culations on distances and sizes of imagt:s; uses of curved mir-
rors; spherical and parabolic reflectors. 
3. Refraction of Light: 
Cause of refraction; laws of refraction (omitting refractive in-
dex); refraction by rectangular and triangular prisms; disper-
sion and colour; the spectrum. 
Refraction by convex and concave lenses; position and nature 
of images; simple calculations on size and distance of images; 
the magnifying glass ; projection lantern; simple camera; the 
human eye. 
CHEMISTRY: 
There is no prescribed textbook. The syllabus consists of the topics 
listed below which may be found in most standard texts. 
The following books at present in use in some of the larger schools 
are recommended: 
(a) Chemistry Made Easy-Author, Masson; Publisher, School 
Science Press, New York. 
(b) Visualized Chemistry-Author, Lemkin; Publisher, Oxford 
Book.Co., New York. 
(c) Chemistry for Secondary Schools and Experiments in Lab-
oratory Chemistry-Croal, Couke and Louden-Copp Clark 
Co. Ltd. 
(d) New Practical Chemistry-Black and Conant-Macmillan. 
1. Revision of symbols , radicals; valance, formulae and equations. 
Types of chemical reaction (decomposition, combination, replace-
ment, double decomposition). 
2. Chemical Calculations: 
(a) Relative atomic weights and the standard used. 
(b) Percentage composition. 
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(c) Empirical formulae. 
(d) Weights from equations. 
3. Sulphur: 
Occurrence-extraction (Farsch and Sicilian methods)-E:Ifect 
of heat on sulphur-allob·opes-properties (solubility in carbon 
disulphide, burning, combination with metals and non-metals)-
uses. 
4. Hydrogen sulphide: 
Lab. preparation-properties-uses-test. 
Test for sulphides. 
Kipp's apparatus. 
5. Sulphur dioxide: 
Lab. preparations-properties-uses. 
Anhydride of sulphurous acid. 
6. Sulphuric acid: 
Contact process (no diagram required)-properties (acidic, 
oxidizing, dehydrating-uses-test for sulfhate radical. 
Calcium sulphate-gypsum and plaster o paris. 
7. Rock Salt. Sodium Chloride: 
Occurrence-uses. 
Flame test to recognize the sodium and the test for chloride-
hence formula. 
8. Hydrochloric acid: 
Lab. preparations-properties-uses. 
9. Chlorine: 
10. Air 
Preparation (oxidation of HCI) - properties - uses - chlorine 
a halogen-bleaching action. 
Composition-mention method of removal of the constituents 
as proof that air is a mixture. 
11. Nitrogen: 
Lab. preparation (heating ammonium nitrate)-properties- uses. 
12. Nitrogen cycle. 
13. Ammonia: 
Lab. preparation-properties-uses (refrigeration). Test for 
ammonium radical. 
14. Nitric acid: 
Lab. preparation-properties (acidic, oxidizing po·wer explained 
without equations)-uses. Test for nitrate radical. 
BOTANY: 
There is no prescribed textbook. The syllabus consists of the Grade 
IX syllabus together with the following topics which may be found 
in any standard textbook: · 
23 
Germination of Marrow, Acorns and Sunflower seeds. 
Experiments to show: 
(a) That bean seeds contain starch; 
(b) sunflower seeds contain oil. 
Study tw-igs of Alder, Lilac, Dogberry, Maple in early Spring. 
Observe their behaviour when opening and the arrangement of the 
buds. 
Compare the habit or appearance of larch, spruce, fir and pine 
with that of dogberry, maple, lilac, birch. 
Note the difference between the brace of . roots of maize, the aerial 
roots of Ivy and the parasitic roots of Dodder. Why are they termed 
"adventitious"? 
Protoplasm. The living plant uses water. Hot water causes plants 
to become limp, cold water makes them turgid-Why? 
Experiments to show root pressure and how root pressure works. 
Experiments to show the following: 
(a) loss of water from leaves plucked from fresh plants ; 
(b) that this vapour is acid; 
(c) that the greater loss of water is usually on the under side 
of the leaf; 
(d) tests to show the vascular bundles in a celery stem; and 
(e) the annual rings in a thTee year old tree; 
(f) gas given off by green plants when making starch. Dis-
persal of fruits by wind, water, animals and explosive 
mechanism. 
Study the fruits of Strawberry, Peach, Apple, Burdock, Sweet Pea, 
Oak, Raspberry, Corn, Thistle, Tomato, Dandelion. Plant Associa-
tions. 
Life Histories of Dandelion, Sunflower, Strawberry, Fern, Pigeon, 
White Moss, Muslu·ooms. 
The student must be thoroughly familiar with the following terms 
and their meanings: 
Caulicle 
Motor Zone 
Cones 
Girdle scars 
testa 
Leaf scars 
Lateral buds 
Terminal buds 
Cylindrical 
Excurrent 
Deliquescent 
Fertilization 
Vascular bundles 
Guard cells 
Gravity 
Reticulate 
Palmate 
Sessile 
Receptacle 
Crown tubers 
Adventitious 
Annual rings 
Leaflets 
Florets 
Involucre 
Prothallium 
Spores 
Mycelium 
Sphagnum 
Leaf mosaics 
N.B. Botany like all sciences requires much practical work. Simple 
experiments with seeds, etc., should be done in classrooms or 
at home. Students should gain much of their knowledge not 
from books only but from Nature's great out-of-doors. 
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LATIN: 
Textbook: First Year Latin by Smith and Thompson-Allyn and 
Bacon. Lesson XLI (forty-one) to Lesson LXVI (sixty-
six). 
FRENCH: 
Textbooks: (a) Modern French Course by Dondo-D. C. Heath 
and Co. Book I or the single Volume Edition. Unit 
5 Cinquieme unite to Unit 8 (Huitieme Unite') both 
inclusive. 
(b) Le Casque Invisible by Ceppi-D. C. Heath and 
Co. 
SPANISH: 
Textbooks: (a) Quinito En Espana- Holt and Co. 
Chapters 42-end. 
(b) Quinito En America-Holt and Co. 
Chapters 1 to 18 inclusive. 
GERMAN: 
Textbook: First Book in German-Chiles and Wiehr, publisher 
Ginn and Co., Lessons X-XXI. 
General Reading: In der Stadt-Meyer, publisher, Houghton and 
Mifflin. 
ART: 
There is no prescribed textbook The syllabus consists of the 
following topics which may be found in any standard textbook: 
(a) Design. 
(b) Still Life from objects placed in the room. 
(c) Illustration of a simple scene or a poem or an incident in a 
story or play. 
(d) Perspective. 
(e) Lettering. 
Any medium (pen, pencil, crayon or brush) may be used and rulers 
and compasses may be used in Lettering, Design and to show lines 
of perspective but not for the actual drawing of the objects. 
PRACTICAL MUSIC (Instrumental or Vocal): 
There is no prescribed textbook The syllabus is that of the 
Intermediate Division of the Trinity College of Music, London, 
a copy of which may be obtained from the Local Secretary of the 
Trinity College of Music, P.O. Box H-140, St. John's. 
THEORY OF MUSIC: 
There is no prescribed textbook . The syllabus is that of the Inter-
mediate Division of the Trinity College of Music, London. 
GRADE XI. 
ENGLISH: 
(a) Literature: 
Textbooks: (a) Julius Caesar-Shakespeare. 
(b) Argosy to Adventure- Ryerson Press. 
The following selections may be omitted: 
From Section II-A-page 102 to page 113.-That is, from When I 
Was One-and-Twenty to The Express, both inclusive. 
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Section li-B-page 135 to page 143.-That is, from Smoke and Steel 
to Very Like a Whale, both inclusive. 
Section II-C-page 144 (middle) topage 146.-That is, from The Axe 
of The Pioneer to The Players, both inclusive. 
Section III-page 235 to page 248.-That is, from Touring The 
Atomic World to In The Wide Awe and Wisdom of the Night, 
both inclusive. 
Section IV-page 320 to page 339.-A Wig For My Lady. 
Section V -page 426 to page 445.- That is, the two selections 
Haircut and Mrs. Packletides Tiger. · 
Section VI-page 492 to page 533.-That is, from On Doing Nothing 
to Island of Magic, both inclusive. 
Section VII-page 558 (bottom) to page 565 (middle) The Wind 
Our Enemy. 
Also page 584 to page 592-David. 
(b) Language: 
Composition: 
Textbook: Mastering Effective English-Tressler and Lewis 
(Copp Clark). 
MATHEMATICS: 
Parts I, Units 1 to 12; Part II, Units 15 to 18 and 
21; Units 13, 14 and 19 are also taken, but not 
for examination purposes; Part III, Units 26 to 
28 and Mastering Effective English Handbook 
pp 481 and 557. 
(a) Algebra: 
Textbook: Elementary Algebra by Hall and Knight-
Macmillan. 
(a) Chapter 16, article 121. 
(b) Chapter 21, articles 171 and 172. 
(c) Chapter 22, articles 180. Examples XXIIa 
(omitting numbers 29 to 36). 
(d) Chapters 26 to 28. 
(e) Chapters 30 to 34. 
Omit articles 243, 244 and 245. ~ 
(f) Chapter 39. 
Omitting problems 32 to 36 in Examples 
XXXIXb. 
(g) Chapted 44. Articles 425 to 428 including 
Examples XLIV d. 
The topics prescribed may be found in any other 
textbook such as: 
New Algebra for Schools by C. V. Durrell-Bell. 
or School Certificate Algebra by C. V. Durrell 
-Bell. 
(b) Geometry: · 
Textbook: Deductive Geometry by R. W. Gibbs-A and C. 
Black. Chapters 10 to 13. 
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(c) Trigonometry: 
Textbook: Elementary Trigonometry by Hall and Kni)!;ht. 
Articles 1-4; 9-17; 22-40; and 42-53. 
HISTORY: 
(a) (for Roman Catholic Schools) 
Textbook: Christianity and Civilization-Corbett, Fitzsimmons, 
Ostheimer-W. H. Sadlier. Unit VII (How Man De-
veloped Institutions) Chapter 27 to Unit XI (Emer-
gence of World Conflicts) Chapter 49. 
(b) (for all other Schools) 
Textbook: World History by Smith, Muzzey, Lloyd-Ginn and 
Co. Chapter XIX (France under Her Grand Mon-
arch, Louis XLV) to Chapter XXXIV, both inclusive. 
Current Events: The contents of above texts should be supple-
mented by discussions of current events. 
In this connection World AHairs will be found very timely. 
GEOGRAPHY: 
Textbook: The World-L. Dudley Stamp and G. H . T. Kimble-
Longmans Green. 
Atlas: Modem Teaching Atlas of Newfoundland and the World 
-A Wheaton and Co. 
1. The principal ·world climates, the vegetation belts of the world and 
their inhabitants; the occupations of man, agriculture, industrial 
activities, transport and communications of the world. 
2. A detailed study of the continents of North and South America. 
The geography of Canada, the United States and the counb·ies of 
South America. 
3. A detailed study of the continent and countries of Europe. (Pages 
409 to 432 of the text dealing with Great Britain may be omitted). 
4. The principal geographical factors of Asia and of all the counb·ies 
and territories in it omitting India, Pakistan, Burma and Ceylon. 
5. The principal geographical factors of Africa and of all the countries 
and territories in it except the Union of South America and Rhodesia. 
Part I - Sections E (The Major Geographical Regions and F (Man 
on the Earth). Page 108 to Page 167. 
Part II-North America and South America. Page 169 to Page 
364. 
Europe-Page 365 to Page 389. 
Page 390 to Page 408. 
Page 435 to Page 516. 
Asia -Page 517 to Page 530. 
Bottom Page 575 to Page 617. 
Africa -Page 657 to Page 669, and 
Page 679 (The Belgian Congo) to Page 698. 
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ECONOMICS: 
Textbooks: (a) Introduction to Economics-MacGibbon. 
BOTANY: 
(b) History of Trade and Commerce-Heaton. Omitting 
chapters 2 and 3. 
There is no prescribed textbook. The syllabus consists of the fol-
lowing copies which may be fotmd in any standard textbook: The 
elementary facts of plant structure and physiology, and the relation-
ship of plants to their environment together with fifteen simple ex-
periments and the study of the following flowers: 
Sweet Peas, White Clover, Meadow Buttercup, Bulbous Butter-
cup, Creeping Buttercup, Pansy, Dandelion, Crocus, Blueberry, 
Wild Rose, Willow, Alder, Spruces, Pine, Larch, Fir. In order 
to assist the teacher the syllabus is divided into tlll"ee sections. 
Comprising the work which should be covered in the three school 
terms, and each containing the flowers , etc. , available at tl1at time 
0f the year. 
First Term: Parts of a typical flower-e.g. Sweet Pea-together 
witl1 the function of each: Pollination: Fertilization: 
Life Histories of Sweet Pea; White Clover; Meadow 
Buttercup; Pansy; Dandelion; Wild Rose; Creeping 
Buttercup; Inflorescences; Formation and Dispersal 
of fruits and seeds; Types of Fruit; Leaf Fall. 
Second Term: Structure of seeds, especially Bean, Green Pea, 
Maize, Food of the embryo with tests to prove the 
nature of reserves. Conditions of germination and 
why they are necessary. Osmosis. Uses of Cotyle-
dons. Digestion of starch. Food materials of green 
plant; plants grown in complete water culture; pro-
duction of chlorophyll; extraction of chlorphyll; test 
from starch. Functions of leaf; sb·ucture of typical 
leaf; venation; leaf arrangement; leaf protection; de· 
cay and fall of leaf. Functions of stems; function of 
roots; external and internal structure; resting-buds; 
Balance of Nature. 
Third Term: Crocus, Willow, Alder, Spruces, Fir, Larch, Pine, 
Blueberry, Plant ecology. 
GENERAL SCIENCE: 
Textbook: Understanding The Universe-}. C. Winston and Co. 
1947 edition Chapters 1, 2, 5, 6, 7; Chapters 14 to 26 
inclusive; Chapters 28, 29; Chapters 31 to 33 inclusive; 
Chapters 35 to 38inclusive; Chapters 40 to 47 inclusive; 
Chapters 49 to 57 inclusive. 
1952 edition Chapters 1, 2, 5, 6, 7; Chapters 14 to 26 
inclusive; Chapters 28, 29; Chapters 31 to 33 inclusive; 
Chapters 35 to 38 inclusive; Chapters 40 to 47 inclusive; 
Chapters 50 to 58 inclusive. 
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For those using the 1947 edition, the Chapter entitled 
"Atomic Energy'', which is not in that book, may be ob-
tained as a separte supplement from Dicks and Co. Ltd. 
PHYSICS: 
There is no prescribed textbook The syllabus consists of the listed 
below topics which may be found in any standard textbook The 
following textbooks are recommended : 
(a) Visualized Physics; Autl1or, Alexander Taffel; Publisher, 
Oxford Book Co. , New York 
(b) Elements of Physics; Autl1or, Merchant and Chant; Pub-
lisher, Copp Clark Co., Ltd., Toronto, Ontario. 
(c) New Elementary Physics; Author, Milliken, Gale and Coyle; 
Publisher, Copp Clark Co., Ltd., Toronto, Ontario. 
GRADE XI. The work of Grade IX and X is included in the following 
outline for Grade XI. 
MECHANICS and HYDROSTATICS: 
1. Introductory Concepts: 
· The scientific aproach; Physics ; mass; weight; capacity; volume; 
area; composition of matter. 
2. System of Measurements: 
British and Metric systems; fundamental units and relationships 
between tl1em; simple conversions. 
3. Density: 
De£nition; determination of density of regular and irregular 
solids; density of liquids; simple calculations. 
4. Pressure of Liquids: 
Same in all directions; depth and density; manometer or pres-
sure gauge; calculation of pressure and force on vertical and 
horizontal surfaces; Pascal's Law; applications; hydraulic-press, 
hydraulic brakes, grease ramp. 
5. Archimides' Principle and Flotation: 
Ships; Plimsollline; icebergs; submarines ; calculations. 
6. Specific Gravity: 
As distinct from density; use of specific gravity bottle; hydro-
meter; speci£c gravity of solids heavier than water; specific 
gravity of solids lighter than water; specific gravity of liquids by 
the displacement method. 
7. Pressure of the atmosphere: 
-
Due to weight; medicine dropper ; drinking straw; fountain pen; 
mercury barometer ; lift pump; exhaust pump; compression 
pump; force pump; Boyle's Law with simple calculations; 
flotation in air; aneroid barometer; altometer; siphon. 
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8. Force and Motion: 
Denfiition of force, velocity, acceleration, inertia, momentum; 
composition and resolution of forces and velocities by the 
parallelogram law; simple calculations on uniformly accelerated 
bodies moving in a straight line; calculations on freely falling 
bodies. 
9. Centre of Gravity and Stability. 
10. Parallel Forces: 
!vloment of force; law of moments; problems, including those 
where weight of lever is considered. 
11. Work, Energy and Power: 
Potential and kinetric energy; illush·ations; calculations in work 
and power (including horsepower). 
12. Sin1ple Machines: 
HEAT: 
Lever; pulley; inclined plane; wheel and axle; screw; wedge; 
laws; mechanical advantages; efficiency; simple calculations; 
friction and coefficient of friction. 
1. Nature of Heat; Kinetic Theory; Effects (shown experimentally). 
(a) Expansion of solids, liquids, gases; peculiar expansion of 
water; simple practical applications; unequal expansion; 
coefficient of expansion with simple calculations; compound 
bar; thermostat. 
(b) Evaporation; how it takes place; factors affecting evapora-
tion; cooling effects; humidity; ahnospheric conditions; 
forms of precipitation; hygrometer. 
(c) Melting and Boiling; simple explanation of each process; 
effect of pressure and impurities on melting and boiling 
point; regelation; pressure cooker. 
(d) Measurement of Heat; calorie and B.T.U.; specific heat; 
latent heat of fusion; latent heat of vaporization (de-
termined experimentally by method of mixtures). 
2. Thermometry: 
Temperature as distinct from quantity of heat; principle of 
thermometers; general use; consh·uction; calibration; suitability 
of mercmy and alcohol as thermometer liquids; Cenh·igrade and 
Fahrenheit scales; conversions from one scale to the other; 
particular uses; Maximum, Minimum, Clinical; Absolute tem-
perature and Charles Law. 
3. Transmission of Heat: 
(a) Conduction; explanation; conductivity; (illush·ated experi-
mentally) conductors and insulators; simple practical appli-
cations. 
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(b) Convection; explanation; illusb·ated experimentally; prac-
tical domestic applications. 
(c) Radiation; explanation; use of radiometer; simple practical 
applications; thermos flask. 
4. Transformation of Heat: 
LIGHT: 
F~·eezing ~ixtures ; ref!igerato~·s; four cycle gasoline engine; 
dtesel engmes ; mechamcal eqmvalent of heat. 
1. Nature of Light: 
Sources; propagation; shadows; eclipses; transparency; trans· 
lucency; opacity; luminous and illuminated bodies; illuminating 
power and intensity of illumination; the Universe Square Law; 
Bunsen photometer. 
2. Reflection of Light: 
The law or reflection; regular and irregular reflection; direct and 
diffused lighting; plane mirrors ; position and nature of image; 
simple uses of plane mirrors; simple periscope; curved mirrors ; 
positions and nature of images; simple calculations on distances 
and sizes of images; uses of curved mirrors; spherical and para-
bolic reflectors. 
3. Refraction of Light: 
Cause of refraction; laws of refractions; refractive index de-
termined experimentally; refraction by rectangular and 
triangular frisms; dispersion and colour; the spectrum; critical 
angle ; tota reflection; prism periscope; binoculars. 
Refraction by convex and concave lenses; position and nature 
of images; simple calculation on size and distance of images; the 
magnifying glass; projection lantern; simple camera; the 
human eye. 
MAGNETISM and ELECTRICITY: 
1. Nature of Magnetism; magnetic substances; natural and artificial 
magnets ; tempormy and permanent magnets; permeability and 
retentivity, polarity; lines of force; magnetic fields , determined 
experimentally; laws of magnets, nature of lines of force. 
2. Magnetization; the molecular theory as explanation of phenomena 
in (1) above; meth'ods of magnetization: (a) stroking (b) induc-
tion (c) use of electric current; demagnetization by impact and 
heating. 
3. Terrestrial magnetism; the earth's magnetism; the compass; declina-
tion; angle of dip. 
4. Current Electricity; simple electron theory potential; potential 
difference; electromotive force ; current; resistance; Ohm's law; 
series and parallel circuits; power; quantity of electrical energy 
used; units of measm·ement; electric meter; cost of energy used. 
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5. Electromagnets; magnetic effects of current flowing in (a) a straight 
wire (b) a single loop (c) a coil; magnetic fields of the foregoing; 
Right Hand rules as applied to the foregoing; polarity; effects of 
core and its magnetization; application of electromagnets; electric 
bell, buzzer, telegraph receiver, crane; effect of passage of current 
through (a) a straight wire (b) a single loop (c) a coil, in a 
magnetic field; simple two-pole elech·ic motors, a shunt and series 
v.round; effects of moving (a) a straight wire (b) a single loop (c) 
a coil in a magnetic field; induced cmTent, Lenz's Law; Right Hand 
Rule; A.C. generator transformer. 
6. Heating effects of electricity; due to resistance; factors affecting 
quantity of heat produced; fuses; toasters; iron; simple elech·ic 
heater; incadescent lamp; fluorescent lamp; neon lighting. 
7. Chemical effects of electricity; the simple cell; the Lechanche cell; 
the dry cell; elementary treatment of the storage battery; electro-
plating with copper. 
SOUND: 
Origin of sound; its transmission; transverse and longitudinal 
wave-motions; amplih1de and frequency; difference between a 
musical sound and a noise; loudness, pitch and quality and factors 
affecting them; laws of vibrating sh·ings; velocity; frequency and 
wave-length; echoes. 
All students are expected, where possible, to carry out individually, 
at least fifteen representative experiments and note books containing 
thir own account of such experiments should be available for inspec-
tion by Supervisors of Schools. 
CHEMISTRY: 
There is no prescribed textbook. The syllabus consists of the topics 
listed below which may be found in most standard texts. 
The following books at present in use in some of the larger schools 
are recommended: 
(a) Chemistry Made Easy-Author, Masson; Publisher, School 
Science Press, New York. 
(b) Visualized Chemistry-Author, Lemkin; Publisher, Oxford 
Book Co., New York 
(c) New Practical Chemistry-Black and Conant; Publisher, 
The Macmillan Co., of Canada. 
(d) Chemistry for Secondary Schools al'l.d Experiments in Lab-
oratory Chemish·y-Croal, Couke and Louden-Copp Clark 
Co. Ltd. 
The work of Grades IX and X is an essential preliminary to the 
following outlines for Grade XI. 
1. Atomic Theory including Dalton's assumptions. Laws of: con-
servation of matter, constant proportions, multiple proportions, Gay-
Lussac and Avogadro, Boyle, Charles. 
Numerical examples: 
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(a) Atomic and Molecular weights. 
(b) Percentage composition. 
(c) Empire formulae. 
(d) Weights from equations. 
(e) Standard temperature and pressure. 
(f) Gram molecular weight. 
(g) Gram molecular volume. 
(h) Volumes from equations. 
(i) True molecular formulae. 
2. Equivalents-displacement of hydrogen, oxidation, reduction of 
oxides. 
3. Electron Theory and valence. 
Oxidation and reduction if desired. 
4. Electrochemical series: K, Na, Ca, Mg, AI, Zn, Fe, Pb, H. Cu, Hg, 
Ag, Au. 
5. Ionization: 
Electroylsis of acids, bases and salts-neutralization, simple 
explanations only. (Ironic equations not required). 
6. Halogens: 
Fluorine-Hydrofluoric acid and etching of glass. 
Chlorine-as in Grade X. 
Bromine-La b. preparation-properties-uses. 
Iodine-Lab. preparation-properties-uses. 
7. Oxides of nitrogen: 
Nib·ous oxide; nitric oxide, nitrogen peroxide. 
8. Cabon: 
Allob·opic forms-properties-uses. 
9. Carbon monoxide: 
Lab. preparation and reduction of carbon dioxide-properties-
uses. Water gas and producer gas. 
10. Sodium and potassium and their compounds: 
The chloride, hydroxide, carbonate (Lab. method, Solvay Pro-
cess) bicarbonate and nitrate. 
11. Extraction of metals from their ores: 
(1) Reduction of oxides (smelting of iron). 
(2) Roasting followed by reduction (lead, zinc). 
(3) Electroylsis (aluminum). 
12. Commercial preparations: 
Oxygen, nitrogen, sulphuric acid (Lead Chamber Process), 
ammonia (Haber Process), nib·ic acid (Ostwald Process), 
chlorine electroylsis of salt solution). 
All students are expected to carry out individually at least 
fifteen representative experiments and note books containing 
their own accounts of such experiments should be available for 
inspection by Supervisor of schools. 
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PHYSIOLOGY: 
Textbook: The Human Body and Its Function by Best and Taylor; 
W. J. Gage and Co. 
LATIN: 
Textbooks: First Year Latin by Smith and Thompson-Allyn and 
Bacon. 
Second Year Latin by Scudder-Allyn and Bacon. 
From First Year Latin LXVII (sixty-seven) to Lesson 
LXXII (seventy-two). 
From Second Year Latin, pages 1 - 102 inclusive, and 
books I, III and V of the Gallic War. 
FRENCH: 
Textbook: Modern French Course-Dondo. 
Book II or Single Volume Edition. 
Unit 9 to Unit 13, both inclusive. 
Set Reader: Lectures pour Debuntantes-Holt and Co. 
Omit stories 36, 38, 41, 42, 43, and 51 to 60, both 
inclusive. 
Suggested Additional Textbooks: 
Ritchie and Moore - Elementary French Composition-
Nelson. 
More Elementary French Composition-Nelson. 
French Comprehension Tests, Roe-Nelson. 
GERMAN: 
Textbook: First Book in German-Chiles and Wiehr. 
Publisher Ginn and Co. Lessons XXI-XXXIII. 
General Reading: Genialische Jugend-Meyer. 
Publisher, Houghton and Mifflin. 
SPANISH: 
Textbook: Quinito En America-Holt and Co. 
Chapter 19 to end. 
ART: 
There is no prescribed textbook The syllabus consists of the fol-
lowing topics which may be found in any standard textbook 
(a) Design. 
(b) Still Life from objects placed in the room. 
(c) Illusb·ation of a simple scene or a poem or an incident in a 
story or play. 
(d) Perspective. 
(e) Lettering. 
Any medium (pen, pencil, crayon or brush) may be used and rulers 
and compasses may be used in Lettering, Design, and to show lines 
of perspective but not for the actual drawing of the objects. 
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MUSIC: 
Either-Practical Music (Instrumental or Vocal). No textbook is 
prescribed. The syllabus is that of the Senior Division of the 
Trinity College of Music, London, a copy of which may be obtained 
from the local Secretary of the Trinity College of Music, P.O. Box 
H-140, St. John's . 
or Theory of Music: 
No textbook is prescribed. The syllabus is that of the Senior Division 
of the Trinity College of Music, London. 
GRADE XI (COMMERCIAL) 
ENGLISH: 
As for English Language, Grade XI (Academic) 
SPELLING, DICTATION AND PENMANSHIP: 
In this subject an appropriate test will be given. 
Spelling . . . . . . . . . . . . . . . . . ... .. ..40 
Dictation ..... ... ..... ..... ........ 40 
Penmanship ... .... .. ... ... ..... 20 
The penmanship will be tested on the Spelling and Dictation script 
Failures in Penmanship will be indicated on the candidate's diploma. 
ARITHMETIC: 
Use of ready reckoner ; vulgar and decimal fractions ; averages; cost 
of quantity given; the price per unit and vice versa, involving a 
knowledge of the common weights and measures; profit and loss; 
currency; simple and compound interest; discount; simple men-
suration; stocks and shares; average due date; commission. 
The paper shall consist of two parts: 
(1) Speed and Accuracy. 
(2) An intelligent application of the rules. The scope of the 
Mensuration expected is indicated in pages 185-194, in-
clusive, of the Dominion High School Arithmetic, W. J. 
Gage and Co., Toronto, which is again recommended as a 
suitable textbook. 
BOOK-KEEPfl~G: 
The prescribed book for this subject is Canadian Modern Account-
ing, Part I. Commercial Textbook Co. 
SHORTHAND: 
Three passages will be dictated as at 50, 60 and 80 words per 
minute, respectively, the passages occupying 3 mintes, 3 minutes 
and 4 minutes, respectively. Candidates will take down one, two 
or all of these passages and write a transcript, of any one of them. 
Certificates will show speeds attained. 
TYPEWRITING: 
Composition and typing of letters on given material. Questions on 
methods of duplicating-press, carbon, gelatine, stencil, etc. Use 
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of tabulator, display and centering of headlines, etc. Time test-
typing for 10 minutes f..rom printed copy. Minimum speed to pass 
20 words per minute. Certificates to show speed attained. 
THEORY AND PRACTICE OF COMMERCE: 
There is no prescribed textbook. The syllabus consists of the follow-
ing topics which may be found in any standard textbook: 
The Division of Commerce. 
Letter · Filing. 
Duplicating. 
Sending Messages-Mail, Telephone, Cable, Radio. 
Purchases and Sales. 
Banks and Banking. 
The Canadian Banks. 
Bills of Exchange-Foreign Bills of Exchange. 
The Despatch and Delivery of Goods. 
Method of Payment. 
Salesmanship and Advertising. 
Insurance. 
Marine Carriage and Insurance. 
Exportation of Goods. 
Partnership. 
Joint-Stock Companies. 
Fronts. · 
Commercial Correspondence. 
ECONOMICS: 
As for Grade XI (Academic) 
GEOGRAPHY: 
As for Grade XI (Academic) 
IDSTORY: 
As for Grade XI (Academic) 
FRENCH: 
As for Grade XI (Academic) 
SPANISH: 
As for Grade XI (Academic) 
GERMAN: 
As for Grade XI (Academic) 
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SUPPLEMENT 
CIVICS 
CIVICS 
GRADES IV - VI 
General Statement 
By the time pupils reach Grade IV they should to a certain extent 
be able to judge for themselves in many simple matters having to do 
with conduct. They have their own experience, small though it may be 
to rely on, and they have, in addition, the knowledge derived from cer-
tain courses of study gone over in the previous grades. Such courses for 
instance, as the Geography and History prescribed for Grade III , 
especially where these have to do with the life of the immediate neigh-
bourhood of primitive peoples, or of children in foreign lands, should 
enable the pupils on the threshold of Grade IV to have some little 
knowledge of their place and purpose in life, whether as members of 
the school or of the community. 
And, even as in the first three grades, the teacher in the higher 
elementary grades should continue to take advantage of the many in-
cidents of school life and use those that are fitting as subjects for the 
teaching of morals and conduct. For morality as a rule does not come 
by way of book instruction; neither does the giving of advice in a purely 
formal way, especially where there has been no striking incident to drive 
such advice home, leave behind it any lasting effect. 
But some accident or happening on the other hand, that has resulted 
from misconduct, or carelessness, or an unwise taking of risks, can easily 
be used to point a moral or a warning applicable to every individual 
member of the class. In all this, however, the teacher who is wise will 
not go too far in the way of advice but will rather withdraw herself in 
order to allow her pupils (now old enough to reflect a little), to do some 
thinking and deciding for themselves. 
The foregoing has to do only with the regular hours of the school-
not with the out-of-school hours. But the wise teacher must never lose 
sight of the many out-of-school hours- at the disposal of the pupils. 
The fact that there are 168 hours in the week and only 25 of these at 
the most spent in school, should be taken into serious consideration by 
any teacher who stops to think, or who is ambitious to play a worthy 
part in the upbuilding of character. In all commu_nities, whether rural, 
or urban, school boys and girls are, in innumerable instances, left to the 
sole guidance of their own will during the greater number of these off 
hours. 
A noted English author, the late William de Morgan put the follow-
ing words in the mouth of one of his characters, a great Head Master: 
"If men who have thought fit to become the authors of other men 
could only see clearly the overwhelming importance of every 
moment of boyhood to the hours and years of manhood that are 
to follow, it would simply change the race." 
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In the old established schools of England, such as Eton and Harrow, 
boys under trained supervision are taught to understand without even 
being conscious of it, the wide meaning in the words "Play the game." 
Due to such schools these words have come to apply to all activities 
that tend to the development of the individual, of the school, of the 
community, or of the nation. The expression, "Play the game" applies 
in equal measures to the rules that should govern a football match and 
to those that should prevail in an election for Parliament. In all this, 
the great residence schools have an unquestionable advantage. But, if 
the true purpose of Education be the development of character, then 
all the more must the public school teacher do what is possible to keep 
in touch with the pupils outside the bounds of the school. 
OBJECTIVES 
For Grades IV, V, and VI these might well be: 
1. To encourage and strengthen all tendencies in the way of good 
habits that have been initiated in the earlier grades. 
2. To make use of incidents of school life in training the pupils to 
judge between right and wrong. 
· 3. To develop a school spirit to which an appeal can safely be 
made on all critical occasions. 
4. To lead the pupils to think of "Loyalty" as something synonymous 
with service for others. 
5. By precept and example to wean the pupils away from habits of 
thinking in term of self, apart from the general good. 
6. To give them a wider viewpoint by forming bonds of contact 
with the school children of other lands through exchange of letters or 
class booklets. 
The success in all this depends not a little upon a wise supervision, 
tactful and unobstrusive; a supervision, however, that should be divided 
in just proportion between the teacher and the parents. 
PROCEDURE 
To show in what formal way School Training can be developed 
during the daily wutine of the school, the following are suggested as 
being equally applicable to all schools, whether urban, village or rural : 
1. The formation of habits tending to cleanliness in body and neat-
ness in dress can be strengthened by daily inspection or parades just at 
the beginning of the morning's session; an inspection-parade such as 
that used in the army for precisely the same purpose. 
2. Assist in the formation of habits of politeness and courtesy by 
seeing to it that all the pupils rise and immediately stand to attention 
on the entrance and departure of school visitors, especially when such 
are officials. 
3. Promote habits of discipline and thoroughness by having classes 
assemble and dismiss in regular order; and by having all articles in cloak 
or lunch room kept in their proper places when not in use. 
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4. Impress upon the pupils that the school buildings and furniture 
are properties given in trust, and as such should be kept free from de-
facement, especially such as are an offence to clean minds. · 
5. Mfiliate with the Junior Red Cross and also, where possible, with 
the Boy Scouts and Girl Guides organizations. 
To show in detail the method to be followed in carrying out any 
of the foregoing suggested activities, the inspection-parade could he 
carried out in this fashion:-
a. The pupils should be made to stand "at attention" as in 
Physical Drill. 
b. Inspection of dress and of face and hands could be quietly 
done by the teacher herself, or by a senior pupil. 
c. Instances of slovenliness in dress and tmcleanliness should be 
quietly noted and afterwards privately dealt with. 
d. Instances of marked improvement could also be commended 
in private. 
e. Monthly reports if advisable. 
The success of the foregoing plan of procedure with its necessary 
formality, depends altogether on the teacher and the spirit that prevails 
in the school. Where the teacher is lacking in interest and the school 
in spirit, the inspection-parade will soon degenerate into a farce. 
Perhaps, as many hold, more can be done in the way of developing 
right habits of body and mind through the medium of school games than 
by any possible exercises conducted in class. The lesson that can be 
instilled through the medium of school games may be said to be:-
a. The value of self control. 
b. The spirit that should be evident in selecting the team. 
c. The spirit of the game to be set above the spirit of winning. 
d. Correct behaviour on the part of the pupils looking on. 
e. Correct behaviour at the close of the game. 
f. The proper attitude on the part of the winners. 
g. The proper attitude on the part of the losers. 
If the foregoing ends are to be attained, even in part, it goes without 
saying that school games should, wherever possible, be played under the 
supervision of one or more teachers. 
Projects of a community-benefit character can also serve as a part 
of a civics curriculum to be used in the higher elementary grades of the 
public school, such as: 
1. The water supply. 
2. The lighting system. 
3. The fire department. 
4. A Fire Prevention campaign (Discussions, essays, posters, 
etc.) 
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5. A Safety First Campaign (Catchwords, rhymes, pictures, 
rules, etc.) 
6. A Clean-Up campaign. 
7. Arbor Day planting, and the like. 
It can be seen that to attempt an exhaustive curriculum on matters 
of social conduct and civic improvements, would be to attempt to write 
a book, and this is the reason why any formal curriculum on the subject 
of civics should be looked upon by the teacher as suggestive rather than 
arbitratory. The curriculum of civics which inspires the teacher to use 
many opportunities coming up in the life of the school from day to day, 
will have done its part. 
The trained teacher will frame her own curriculum and will not 
hesitate to change whenever change is necessary. 
The foregoing suggestions may be said to concern themselves mainly 
with the formation of good habits, with rules having to do with discipline 
and conduct and with matters of general concern to the school, home 
and community. 
But there is still to be considered the duties awaiting the pupils 
when they come to take upon themselves the responsibilities of citizen-
ship in adult years. While still at school they should be given a chance 
to acquire a more or less general knowledge of the blessings inherent in 
good government. 
GRADES VII, VIII, IX AND X 
General Statement 
The aim of civics as a school subject is to train boys and girls to be 
good citizens, first at the home, then of the communities which spread 
out in widening circles until the whole world has been comprised. 
What makes a good citizen? A good citizen is one who is conscious 
of his membership in the community. He recognizes it as an organiza-
tion that has been formed to aid in securing his welfare but which de-
pends wholly for its existence upon the contributions of its members. So 
he takes an active part in its affairs and co-operates with other members 
to the end that it may maintain and increase its usefulness in providing 
for the wants of the individual. He gives freely of his time in its ser-
vice, realizing that only by much voluntary effort can the community be 
made strong and active in responding to the calls made upon it. 
With this idea of good citizenship in mind it is clear that the course 
in Civics in the School should have as its aim the creating of right at-
titudes and the acquiring of useful skills, e.g. the co-operative attitude 
and skill in sharing in co-operative effort, rather than the impargng of 
information. Furthermore, the success of the course will be gauged 
wholly by its ability to produce good young citizens and not by the 
amount of information which these young citizens may possess. 
It is scarcely needful to say that much information will be used in 
the study of good citizenship, but the sb·ess will not be on information 
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itself but on its use. The goal will not be the '·Well-informed" citizen 
but the citizen who performs efficiently his various responsibilities. 
That tl1e young citizen may feel the urge to co-operative effort in tl1e 
service of the community it must be made compelling clear by illustra-
tion and experiment how his happiness is bound up with that of every 
other member of the community. 
GRADE VII 
Time Allotment 
The equivalent of one forty-five-minute period per week. 
AIMS 
l. To make tl1e child feel that in belonging to a home he is a mem-
ber of a social organization, which numbers in its membership · several 
persons besides himself; that all these members from father and mother 
to baby brother and sister have certain rights and obligations; tl1at the 
home can be a happy place in so far as each member makes his con-
tribution to the common life. 
2. To bring vividly into his mind the existence of several other or-
ganizations besides the home, each of which has a part to play in secur-
ing hls and the community's welfare, and each of which requires or will 
require his contribution, so that its influence may be maintained and 
increased. 
3. To train in the use of leisure time. 
CONTENT 
1. Consideration of the Home as a Co-operative Institution. 
The smallest social unit-mention larger units. 
Consists of-father - breadwinner - mother - homemaker-
children-at first passively contributing members but early be-
coming active contributing members. 
Individual thinking and then discussion of topics which will em-
phasize the co-operative nature of this institution-its success when 
every member makes his contribution and the partial failure when one 
member does not assume his share of the load. vVhat happens when a 
father does not do his part in maintaining the home? How is this home 
life affected when a son or daughter omits to do the task assigned to him 
or her? vVhat fractions of a $1,000, $1,200, etc., incomes should be spent 
for food, shelter, recreation and the like? What part of their cost am I 
responsible for? List the ways in which a boy or girl of 13 may lighten 
the load even before he or she is able to contribute any financial assist-
ance. 
How can I make My Contribution to the Home? 
By respecting elders. 
By accepting certain chores and seeing that they are always 
done. 
By taking a small part in the financial support as soon as I begin 
to earn money. 
By avoiding as far as possible adding to the labour of parents. 
By helping in the care of younger members of the family. 
By courteously accepting help when I need it. 
By being careful of clothes, money and belongings. 
By respecting the rights of all other members of the family, 
younger and older. 
By assisting in making the house, garden, and lawns a source 
of pride and enjoyment. 
II. Educational Organizations: 
A. The School. 
Education of early settlers. How the community provides for edu-
cation. What education can do for the individual. 
Problems: 
B. 
1. vVhat does my education cost the community? 
2. What does my education cost my family in addition? 
3. Discussion of the benefits actually received from this ex-
penditure? 
The Church, Y.M.C.A., Salvation Army. 
1. The various Churches which also carry on educational work 
in your town-make a list. 
2. Tolerance toward those who are members of different 
churches. 
3. Short account of the origin of the churches. 
C. Boy Scout Organization, Girl Guide Organization. 
Discussion of the aims of the Boy Scout and Girl Guide organ-
izations. Should every boy or girl be a member of Boy Scouts 
and Girl Guides? 
D. Ways in which I may make my contribution to the school. 
1. By taking co-operative interest in all its activity-study, 
athletics, music, drama, classroom life, and the like. 
2. By personally sharing in the care of the school building, 
grounds, books and equipment. The aim should be to make 
the school a place of beauty within and without. 
3. By considering the welfare of the younger students in the 
common schools. . 
III. Welfare and Social and Business Organizations: 
Problems: 
1. What organizations are there in your community? 
2. State reasons for the existence of these organizations. 
3. Aims and accomplishments of various organizations. 
4. What educational and social organization do you belong to? 
5. Are you doing your part in enabling them to accomplish the 
purpose for which they are organized? 
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IV. Training for Leisure: 
Its uses and value. Discussion and investigation to discover 
the amount of leisure time the early settlers had and how they 
spent that time. 
B. Analysis of community to determine how leisure time is spent. 
Time spent on diversions and avocation. 
C. From which does the greater pleasure come-a diversion or an 
avocation? 
D . Should everyone take an active interest in one summer and one 
winter sport? 
E. Should every boy and girl learn to play an instrument or to 
sing? 
Note: The teacher should try to interest each student in taking up 
some particular avocation-be it nature, woodwork, music, literature or 
others. 
GRADE Vill 
Time Allotment 
The equivalent of one forty-five minute period per week. 
AIMS 
1. Upon the groundwork of Grade VII (Community Institutions) 
to build up the idea of the Commtmity-i.e. village, town, city-citizen-
ship; to reveal the benefits derived therefrom and to awaken a sense of 
responsibility thereto. 
2. To train the students in making real contributions to community 
life. 
3. To show how Newfoundlanders make their living. Emphasis on 
the dependance of one industry on another; capital upon labour, and 
vice versa; of all industries upon transportation and communication. 
4. To train for the use of leisure time. 
CONTENT 
I. To build the Concept of Citizenship in a Community: 
A. Duties of citizens. 
1. Do all citizens vote? 
2. How may citizenship be acquired? 
3. The rights and duties of a citizen. 
4. The meaning of the vote. 
5. Taxation. 
B. Municipal government: 
1. Mayor. 
2. Councillors. 
3. Officials. 
4. Elections. 
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II. Benefits of Communal Life (Town): 
A. Fire Protection. 
B. Police Protection. 
C. Roads and Sidewalks. 
D. Recreational facilities. 
E. Schools. 
F. Health Protection: 
1. Source and purity of water supply. 
2. Inspection of food (milk, meats). 
3. Hospitals. 
G. Law Adminish·ation. 
H. Libraries. 
I. Parks. 
J. Swimming Pools. 
ill. Contributions to be Made: 
Individually to follow the ru1es of health. 
Obey the safety regulations. 
Protect public property. 
Respect the rights of other citizens. 
Respect the opinions of other citizens. 
Show respect to the memory of men who have contributed 
much toward community life. 
Seek to make the community a more heaithful and beautiful 
place to live. 
Care of grass and trees. 
Develop public opinion in favour of streets free of sign boards. 
Being willing to co-operate in any campaign for the public wel-
fare: e.g. "Clean-up-week." 
IV. Economic Life of the Community: 
A. Stress the co-operation that exists and the many cases where 
greater co-operation would provide a richer life. 
B. Make a detailed analysis of local community to determine how 
the various citizens earn their livelihood. 
C. Deal with the largest local industry in some detail. 
D. Make a general analysis of the Newfoundland Industries to 
determine the chief ways in which Newfoundlanders make their 
living. 
E. What the Government does to assist Industries: 
1. Department of Natural Resources and Public Utilities. 
a. Biological Station. 
b. Standardization of weights and measures. 
c. Regu1ation of the condition of Labour. 
d. Conservation of Natural Resources. 
F. Capital and Labour. 
G. Banking System. 
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H. How indush·ies depend upon means of transportation and com-
munication: 
1. Railways , roads, steamships. Who builds and maintains 
these means of transportation? 
2. Cables, wireless, telephone, telegraph, aeroplane, postal 
service, public press. Services the foregoing means of com-
mtmications render to industry and by whom conh·olled. 
Problem: With a knowledge of the natural and human resources 
of Newfoundland as a basis , and particularly those of your own district, 
investigate the possibilities for new industries. 
I. Study the economic and human problems which Denmark had 
to meet and how she is meeting them. 
J. Study of unemployment. Sketch of the industrial revolution 
and its relation to unemployment. Causes. 
1. Lack of planning on a wide scale in indush-y. 
2. Seasonal fluctuations. 
3. Over-production. 
Palliatives: 
1. Shorter hours of work. 
2. Employment bureaus. 
3. Public Works. 
4. Old Age Insurance. 
K. Study of c-ooperation. Meaning and benefits of co-operation 
in general. Examples and value of co-operative effort among 
early settlers in Newfoundland. 
1. Benefits of economic co-operative effort : · 
a. Lowered cost of production. 
b. Standardization of quality. 
c. Increased ability to secure markets. 
d. Greater returns to producer. 
2. Channels for economic co-operative effort. 
a. Purchase of supplies. 
b. Co-operative selling. 
c.Co~operative stores. 
d . Co-operative insurance. 
3. Benefits of cultural co-operative effort-cultural facilities for 
larger numbers of people; deepened community spirit. 
4. Channels for cultural co-operative effort: 
a. Providing recreational facilities - baseball, cricket, 
basketball, tennis, football, hockey. 
b. Securing travelling and permanent libraries. 
c. Beautifying of community. 
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Discussion: Are there any examples of economic co-operation in 
your neighbourhood? 
If so, find out details of organization and results as compared with 
methods previously employed. 
What reasons have you heard for and against co-operative enter-
prise among farmers and fishermen? 
Do you think they are good reasons? Upon what facts do you base 
your judgment? 
Have you any co-operative societies in your school? e.g. for beau-
tifying grounds, for neatness and order in building, for recreation, for 
music or drama, for promotion of health? 
5. Activities and problems: 
a. Visit one of the best farms in your neighbourhood. 
When on a holiday visit a different type of farm in a 
neighbouring district. 
b. Visit factories. 
c. Stage classroom plays oillustrating the different in-
dustries-"Class Room Plays From Canadian Indus-
try," by A. M. Stephen; J. M. D ent and Sons. 
d. Ask Forest Ranger to speak to pupils on his work and 
its relation to industry. 
e. Visit a lumber mill. Watch the. different processes. 
Where is the produce shipped? 
f. What mines are actively producing in Newfoundland? 
g. Discussion: On whom does the loss from strikes fall? 
GRADES IX AND X 
Time Allotment 
One forty-five minute period per week in e~ch grade. 
AIMS 
1. To continue to emphasize the benefits of home and community 
membership. 
2. To bring into relief those strands which bindJ us to Newfound-
land and the British Empire. · 
3. To reveal the interdependence which exists between our country 
and the other countries of the world-the fact that the fullest life for us 
depends upon an enriched life for the peoples of all nations. 
4. To explain the nature of Colonial, British and World Govern-
ment. 
5. To bring out some contributions which the individual may make 
to these larger communities. 
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6. To give information regarding the opportunities which New-
foundland has to offer. 
7. To train for use of leisure time. 
CONTENT 
I. Benefits We Receive Because of Our 
A. Protection of Public Health. 
M. Public Works-Roads. 
C. Education: 
D. 
E. 
1. Schools. 
2. Colleges. 
Municipal Power. 
Public Utilities. 
F. Administration of Law. 
G. Protection of Life and Property: 
1. Fire Rangers. 
2. Laws about building. 
Citizenship: 
3. Safety laws concerning motor vehicles. 
H. Promotion of Agriculture, Health and Industries. 
II. Government: 
A. Expenditures of (a) Newfoundland Government, (b) Federal 
Government. 
B. Sources of (a) Newfoundland Revenue, (b) Federal Revenue. 
C. Nature of (a) Newfoundland Government, (b) Federal Gov-
ernment. 
Discussion: What types of social service or welfare work should 
be performed by the Government and what types should be left to 
private organizations? 
III. Benefits We as Newfoundlanders Receive Because We are Citizens 
of a World Community: 
A. Sources of population. 
B. Cultural-music, literature, art from many foreign countries. 
C. Material benefits-foods, raw materials, manufactured products . 
D. Problems: 
1. Find out the birthplace of ten good musical composers and 
of as many artists and writers. 
2. Make a list of the articles of food used in any one day in 
your home. Where did each come from? 
3. Let ten or fifteen students write a short sketch of the life of 
one "Good Citizen" from as many different countries of the 
world. 
IV. Nature of World Government: 
A. Review of attempts in the past to control international relations. 
1. Balance of Power. 
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2. Holy Alliance. 
3. League of Nations, Kellogg Pact, etc. 
B. United Nations and its Specialized Agencies. 
C. Other International Organizations: 
1. International Red Cross. 
2. International Labour Office. 
3. Postal Union at Berne. 
4. International Waterways Commission, etc. 
D. Duties of citizens in the World Community. 
1. Appreciation of other peoples; knowledge of how they live; 
their outlook. 
2. Courteous h·eatment of foreign visitors. 
3. Determination not to judge without facts. 
4. Effort to foster all those agencies making for world fellow-
ship. 
5. Welcome to immigrants who come to settle in our com-
munity. 
V. Study of War: 
A. Causes: 
1. Political ambition. 
2. Commercial rivalry. 
3. Armaments. 
B. Effects: 
1. Widows and orphans. 
2. Increased burden of taxation. 
3. Dislocation of business. 
4. National hatreds. 
5. Origin of new disputes. 
C. Discussion: 
Advantages of peace as contrasted with disadvantages of war. 
D. Debate: 
1. Resolved that war must be abolished if civilization is to 
survive. 
2. Resolved that explorers, doctors and writers have con-
tributed more to the world than soldiers. 
VOCATIONAL GUIDANCE 
The need for making a choice and tl1e value of considering one's 
own aptitude and capacities when making a selection should be stressed. 
I. Make an Occupational Survey of Your Neighbourhood in Particular 
and the Country in General: 
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Types of work. 
Main advantages and disadvantages of each. 
Possibilities of acquiring training needed. 
Qualifications and training needed. 
Is there provision for systematic instruction for workers? 
Extent to which occupation can be learned on the job. 
Line of promotion. 
Remuneration. 
Hours of work. 
Seasonal demands of work. 
Are workers organized? 
Is supply of labour adequate to meet demand? 
Common deficiencies of workers. 
II. Recording of Particular Aptitude of Students: 
Various school subjects. 
Out of school interests. 
Physique, bearing and appearance. 
Disposition. · 
Attitude, sincerity. 
Integrity, trustworthiness. 
Loyalty, ideals. 
Power of concentration. 
Co-operativeness. 
Initiative. 
Self-confidence. 
III. Other Activities and Suggestions: 
Vocational information possibilities of the various High School 
subjects. 
Lectures and talks on vocations, by adults and students who 
have done some investigating. 
Formation of clubs and study groups made up of those pupils 
who are interested in a particular vocation, for the purpose of 
learning as much as possible about that occupation. 
Vocational guidance night in the library. 
Discussion as to what true success is. Study the biography of 
some man or woman who has been truly successful and list the 
things that you think contributed to his or her success and 
happiness. 
Make a list of so-called "Blind Alley" jobs. Are they wholly 
undesirable? If not, what is their value? 
Make a list of desirable vocations. 
List all the values you can of a good school education before 
commencing to work. 
Discuss with the teacher the value of a high school and college 
education. 
What training is required for the various professions? 
In some cases a "try-out" in various occupations, e.g. farming, 
clerking, office work, and the like, during the summer vacations 
will be found helpful in making a choice. 
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IV. Training for Use of Leisure Time: 
As the amount of leisure time has been increasing and will continue 
to increase, so the necessity of training for the use of leisure time is be-
coming more apparent. A wise use of leisure will also serve as an anti-
dote to the spiritually deadening aspects of many vocational tasks. In 
the adolescent period the leisure time may be very fruitful in building 
character and rounding out the life of the boy or girl. 
List of avocations and diversions: 
1. Athletic Avocations-Music, Drama, Painting, Literature, Photo-
graphy, Appreciation of the Arts, Local History. 
2. Manual Avocations-Woodwork, Metalwork, Dressmaking, Mil-
linery, Printing. 
3. Scientific Avocations-Bird Lore, Woodcraft, Botany, Geology. 
4. Physical Recreation-Baseball, Football, Tennis, Track, Basket-
ball, etc. 
5. Social Diversions-Dancing, Receptions, Parties. 
6. Social Welfare Activities-Boy Scout, Girl Guide, etc. 
7. Study Clubs, Debating Societies. 
PUBLISHERS OF BOOKS AND OTHER TEACHING AIDS 
The Book Society of Canada, Ltd., 
112 Richmond Street West, 
Toronto 1. 
Clarke, Irwin and Company Ltd., 
103 St. Clair A venue West, 
Toronto, 5. 
The Copp Clark Company Ltd., 
495-517 Wellington Street West, 
Toronto. 
J. M. Dent and Sons (Canada) Ltd., 
224 Bloor Street West, 
Toronto. 
W. J. Gage and Company Ltd., 
82 Spadina A venue, 
Toronto 2B. 
Ginn and Company, Publishers, 
1331 Yonge Street, 
Toronto, 5. 
Longmans, Green and Company, 
215 Victoria Street, 
Toronto, 1. 
The Macmillan Company of Canada Ltd. , 
St. Martin's House, 
70 Bond Street, 
Toronto, 2. 
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Moyer School Supplies Ltd., 
14 Church Street, 
Moncton, N.B. 
Thomas Nelson and Sons (Canada) Ltd., 
91 Wellington Street West, 
Toronto, 1. 
The Ryerson Press, 
299 Queen Street West, 
Toronto. 
The John C. Winston Company Ltd., 
292 Parliament Street, 
Toronto, 2. 
Wm. Collins Sons and Co., Ltd., 
53 Avenue Road, 
Toronto. 
Thomas Allen Ltd., 
266 King Street West, 
Toronto. 
Sir Isaac Pitman and Sons (Canada) Ltd., 
381-383 Church Street, 
Toronto, 2. 
The James Text Ltd., 
Educational and Art Publishers, 
Belleville, Ontario. 
World Affairs Press, 
224 Bloor Street West, 
Toronto. 
Oxford University Press, 
480 University Avenue, 
Toronto, 2. 
McCelland and Stewart Ltd., 
25 Hollinger Road, 
Toronto, 13. 
United Nations Association in Canada, 
237 Queen Street, 
Ottawa. 
Canadian Citizenship Branch, 
Dept. of Citizenship and Immigration, 
Ottawa. 
The World Book Company, 
Yonkers-on-Hudson, 
New York. 
School Publications and Specialties, Ltd., 
Hamilton, Ontario. 
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TRACE PRINTI!:REi llr PUBL.IEiHI!I:RIII L. TO. 
Department of Education 
Province of Newfoundland 
REGULATIONS AND 
SCHOLARSHIPS 
Public Examinations, 1957 
Authorized by the Minister of Education 
TRADE PRINTERS Be PUBLISHERS LTD. 
GENERAL REGULATIONS 
l. Examinations will be conducted in 1957 in grades IX, X, XI 
Academic and XI Commercial. These examinations will commence 
on Saturday, June 22nd. 
2. The results of the candidates shall be furnished to the several 
schools from which the candidates entered. 
3. Any candidate may obtain his results from the Registrar of 
Public Examinations at any time after the First of September by pay-
ment of a fee of ten cents. If results are to be mailed, ten cents must 
accompany the request. 
4. The Principal of any school may have a mark re-checked pro-
vided such a request is received before September 30th of the year of 
examination. A stamped, addressed envelope should accompany the 
request, which should be made to the Registrar. 
5. The Department will not furnish results by telegraph or tele-
phone. 
APPLICATION FOR EXAMINATION AND PAYMENT OF FEES 
l. All applications for June Examinations must be made on forms 
furnished by the Registrar, and be lodged in the Registrar's hands not 
later than the l st day of February in each year. The appropriate form 
shall be used for each grade. Teachers will be careful to indicate the 
subjects in which papers are required as only papers thus ordered 
are sent to the Centers. Applications for the June examination received 
by the Registrar after February l st and for the December examinations 
after November l st will be subject to rejection. (See below). 
2. June Exnmination Application Forms, along with an Examina -
tion Committee Form where required, have been sent with the 
Regulations to all schools. Teachers having candidates should com-
p le te these forms early in the New Year and return them to the 
Registrar in ample time to reach him before February l st. 
3. A late Registration Fee of $1.00 per candidate may be charged 
for applications received and accepted after November lst (sup-
plementary papers) arid February 1st for candidates writing any of the 
June Examinations. 
4. Candidates who have registered to write at a particular center 
but who, for any reason, wish to be transferred to a different centre 
should make this known to the Registrar before the expiration of the 
period for the receipt of applications. 
The fees for the 1957 examinations shall be: 
Grade IX ---------------------- --------- - - ----------$3.00 
Grade X --- ------ ------- ---------- ----------------- 4.00 
Grade XI (Academic) ----- ----------·---------------- 5.00 
Grade XI (Commercial) - ----------------------------- 5.00 
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The fees, other than Trinity College of Music fees, must be sent 
with the applications in registered package to the Registrar Public 
Examinations, Department of Education, and not to any other person. 
Please make cheques, money-orders, etc., payable to Department of 
Education (Public Examinations). 
All correspondence, including requests for application forms, 
courses of study, scale of fees, etc., for Trinity College of Music 
Examinations should be addressed to the Local Secretary, Trinity 
College of Music , P.O. Box H-140 St. John's. 
5. The Department will not refund the fees of candidates who find 
themselves unable to take the examination for which they have 
entered, and should such canqidates enter again they shall be required 
to pay the above fees. 
EXAMINATION CENTERS 
The Department may establish in any settlement or d istrict an 
E~amination Centre provided:-
(1) That the minimum number of candidates to write at the Centre 
shall not be less than l 0. 
(2) That the residents of such settlement or district procure the 
services of at least five persons, subject to the approval of the 
Department of Education, to act as an Examination Committee, 
and a building large enough to accommodate all the candi-
dates. 
Where candidates from schools under different denominational 
Boards are sitting at the same Centre, eaoh denomination should be 
represented on the Committee. 
The Department will not establish any new Centre:-
(a) Unless the distance from the Centre already established is too 
great to be covered without hardship to candidates. 
(b) Unless there is no available building in the settlement large 
enough to accommodate all the candidates. 
Isolated areas, where there are no regular means of communica-
tion to an established Centre, may apply for special consideration. 
The Department reserves the right to d iscontinue any Centre in 
any area where candidates may be accommodated at any other 
Centre. 
Teachers or pupils in any department of a school entering 
candidates are not eligible to act on the Committee of any Centre 
where pupils from the same school are being examined, and all 
candidates are likewise ineligible. 
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RULES AND REGULATIONS FOR THE GUIDANCE OF EXAMINATION 
COMMITTEES AND SUPERVISING OFFICERS 
Please read and follow carefully 
EXAMINATION COMMITTEE 
The Department shall appoint for each Examining Centre a Local 
Committee, consisting of a Chairman and a Secretary, and as many 
persons as possible of either sex who hold positions of public 
responsibility in the settlement, and a Supervising Officer, who shall 
be an ex-officio member of the Local Committee, and whose duty it 
shall be to attend throughout every day of the examination, to super-
vise the writing of each examination, to receive the candidates' answers 
and to anange with the Chairman for their custody and dispatch to the 
Registrar at St. John's. 
The Department shall furnish a seal to each Supervisor, in whose 
personal custody it shall remain throughout the examination. The 
Department attaches great importance to the use of the seal being 
guarded. At the close of the examination the Supervisor shall return 
the seal to the Registrar in one of the parcels- not separately. 
The Supervisor and Chairman will see that the candidates are 
seated in the examination room the required distance apart with space 
at the rear for the Committee to pass. The d ist-ance between can-
didates of the same grade shall not be less than five feet. 
Supervisors should draw up and forward to the Registrar a plan of 
the examination room showing the number and position of each 
candidate. Candidates should keep the same place throughout the 
whole examination, but should it be found advantageous to effect any 
change, such change may be made and must be indicated on the 
plan. 
There shall be at least two members of the Committee, one of 
whom may be the Supervisor, present for every fifty candidates and 
they shall see that th·e rules laid down by the Department for the con-
duct of the examinations are duly observed. 
The members of the Committee must give their whole attention to 
the examination, and must carefully watch to see that candidates use 
no unfair means either by assisting one another, by using books or 
notes, or otherwise. They are also requested not to talk, as it tends to 
disturb the candidates; nor should observations be made on the 
candidates' work. Members of the Committee should not remain seated 
in one place during the examinations, and one of them should fre-
quently place himself behind the candidates. No one superintending 
the examination should read the candidates' answers. 
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All diagrams, maps, apparatus, etc., having reference to the 
subject of examinations should be removed from the examination room, 
and all arrangements for the examination shall be completed a t 8:45 
o'clock on the first day of examination. 
TIME-TABLE 
The time-table prescribed shall be strictly followed unless special 
permission for any change has been obtained from the Registrar of 
Public Examinations. 
If the candidate has entered for two subjects set down in the Time 
Table for the same period, the Supervisor may begin one of the papers 
an hour earlier. When this paper is finished the candidate will pro-
ceed with the second paper after a short interval of ten or fifteen 
minutes. No change from this regulation may be made without special 
permission from the Registrar, and any paper not written in accordance 
with the regulations may be cancelled. 
Only candidates, members of local committees, and members and 
o!llicers of the Department may be present at any examination. The 
teacher may assist in getting the candidates into their p laces and in 
seeing that they fill out the required Forms, but he must leave before 
the envelopes containing the questions are opened. His presence dur-
ing any part of the examination at which he is not himself examined 
may involve the cancellation of such examination. Teachers are per-
mitted to read dictation as required by the examination, to their 
candidates. 
If a teacher desires to be examined at the same centre as his pupils 
he must apply specially to the Committee beforehand to provide him 
with a place apart from the other candidates. 
No candidate who is more than half an hour late in presenting 
himself for examination shall be admitted to the examination room, and 
no candidate shall leave the room during the first hour of each sitting. 
A candidate leaving the room after a paper of questions has b een 
given out shall be allowed to return only at the discretion of the 
Supervisor. 
No copy of questions or information bearing thereon, shall be al-
lowed to leave the examination room during the first hour of any sitting. 
OPENING OF EXAMINATION QUESTION PAPERS 
Each packet of examination questions must be carefully examined 
by each member of the Committee superintending the examination 
befor9 it is opened, and he must ascertain that it has not been tampered 
with. The packet must then be opened in the examination room, in 
the presence of candidates. Under no circumstances whatsoever may a 
packet of examination questions be opened, except in the presence of 
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at least two members of the Committee, at the time and hour stated on 
the outside of the question paper envelope. 
The .Department will 'not hold itself responsible for mistakes made 
by members of any Committee, and in the event of the Committee 
failing to S"ee that the rules are strictly carried out, or in case of any 
infringement of them, the examination for that particula r Centre may 
be annulled . 
Each candidate is a llowed one book for each subject, but may be 
given a second book if the first is completely written through. If a 
book is entirely spoiled, the Supervisor may give a candidate a new 
one, but an ink spot or error on the fi rst or any page does not spoil a 
book, and such books are not to be replaced. Stationery is a big item 
in the Department's expenses and economy in its use must be exercis-
ed. When a candidate uses more than one book or sheet !or the same 
subject the Supervisor should see that such books or sheets are fastened 
together with twine in the left-hand top corner. 
The envelope containing the Art paper may be opened by the 
Supervisor in the presence of a t least one member of the Committee 
an hour before the time set for the examinati'On, so as to give time to 
obtain the models required in the model-drawing section. 
ART EXAMINATION 
Candidates in Art will follow the directions set out at the top of the 
question-paper. Candidates taking the question in Design may bring 
into the examination room blank sheets of drawing paper of a ny size 
they wish and use them for this section instead of the regular size sup-
plied. The sheets will be inspected by the Supervisor before being 
used. 
Any memdium (pen, pencil, crayon, brush) may be used and ,rulers 
and compasses may be used in Lettering, Design and Perspective. 
RETURN OF EXAMINATION ANSWER PAPERS 
The answer books in the different subjects must be a rranged in 
numerical order w ith the lowest number on top. Answer books o f dif-
ferent subjects or of different Grades must not be put in the same 
envelope. The number of each paper enclosed must be written on the 
outside of each envelope in the space provided. 
An inventory of the sub j.ects taken by the candidates must be com-
p le ted a t the close of the examination. The greatest care must be taken 
to see that the numbers are arranged consecutively and that only those 
subjects actually taken by the candidates are ticked. No candidate 
may claim credit for a subject not ticked on the inventory. One !form 
will serve both Inventory and Register. Supervisors will see that every 
answer book is correctly numbered and the name of the subject written 
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thereon, and that only those numbers on the Inventory-Register are en-
closed. Candidates must not enter their names nor the names of their 
school on any part of the answer book. 
All parcels must be mailed postpaid or sent Collect by Express. 
Papers will be kept in safe custody by the Chairman till the end of the 
week or till a package up to 25 lbs. can be made up. If a Centre is on 
the railway line or a port of call of any of the coastal boats the whole 
week's work will be made up in the largest conv-enient package or 
packages possible and sent by Express. In St. John's the papers must 
be delivered to the Office daily. 
Supervisors will check a ll envelopes before they are sent out to see 
that the seal is not broken and will prepay the postage and place the 
amount on their Bill in the space provided. All Express parcels will be 
sent Collect. 
Packages will be made up to contain: 
(a) Answer books and short answer papers all tied together. 
(b) Question paper envelopes all tied together. 
(c) Official Forms: Inventory, Committee Certificate, Plan and 
Report (only required if any irregularity) together in large 
envelope marked boldly "Offcial Forms". 
(d) Bill in small letter siz-e envelope marked "Personal". 
(e) SeaL mathematical tables and unused stationery tied together. 
Please do not send back unused question papers, soiled or badly 
rumpled stationery or pieces of sealing wax that may not b-e used 
again. 
Packages will not be mailed with the usual large envelopes ex-
posed but must be wrapped in heavy paper and tied securely with 
strong wrapping twine and mailed prepaid or expressed collect. The 
fewest possible number of parcels should be sent. The maximum 
weight for mailed parcels is 25 lbs. 
The Department will not pay for "Collect" telegrams, but if the 
matter is important and is the Department's responsibility, the cost will 
be refunded to the sender. 
SPECIAL INSTRUCTIONS FOR GIVING SHORT ANSWER PAPERS 
(Part I) 
At the beginning of the period, advise the students that the ex-
amination will consist of two parts, the first part to be answered on the 
question paper itself in the time set apart at the top of the paper, and the 
second part to be answered in the regular way. Then d istribute Part I 
of the examination to the students. Advise the candidates again that 
I 
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the objective test must be done in the allotted time on the question 
paper itself, and that these papers will be collected at the end of the 
set time. When instructions have been given and clearly understood 
by the candidates the examination time officially begins-the time 
spent in further explanation should not be deducted from the examina-
ti-on period. Fifteen minutes before the time set for Part I of the paper 
has elapsed the second part of the paper will be distributed. At the end 
of the examination Part I will b e put in numerical order, tied together 
and enclosed in the large return envelopes with the second part of the 
paper. Please do not place Part I inside the cover of candidates' 
answer book. 
FRENCH DICTATION 
The Teacher or Supervisor or some other person approved by the 
Department will re ad the whole passage slowly once, then read it in 
suitable sections very clearly and slowly once, to give the candidates 
time to write it. After it i.s taken down in French, the passage will be 
read once again to give the candidates a chance to make necessary 
corrections. The Dictation will be written on the first page of the 
answer book and Part 2 of the paper on the remaining pages. 
REGULATIONS FOR CANDIDATES 
THE FOLLOWING REGULATIONS ARE TO BE READ ALOUD TO 
THE CANDIDATES BY THE CHAffiMAN OR SUPERVISOR AT THE 
COMMENCEMENT OF THE FIRST EXAMINATION. 
Candidates shall not bring anything into the examination room 
except pens, india rubber, pencils for mathematical papers, mathe-
matical instruments, and special drawing sheets (blank) for Design. 
All bookS', notebooks, etc., must be given up to the members of the 
Committee superintending the examination before the examination 
questions are distributed. 
No scribbling paper, sla te, nor anything of the kind is allowed; nor 
shall candidates pass anything to one another. 
Answers must be written in ink. In the case of drawing, pencils or 
other media must b e used. Rough work and calculations may be done 
on the books provided, the pen being drawn through them to show that 
they are not part of the answers. 
Candidates must not on any pretext wha tever speak to one 
another. If any candidate requires anything he shall h old up his hand, 
when one of the superintending members of the committee will attend 
to him but no question on the meaning of any of the examination 
questions may be asked or answered. 
Supervisors will draw the attention of Candidates to any special 
instructions at the top of a paper, but give no advice in the case of errors 
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or omission in any paper. In this event the Department will make 
appropriate adjustment at the close of the examinations. 
Candidates are not allowed to place their names, or any mark 
which might indicate them upon the books provided for answers. They 
w ill p lace the examination number only-as on the examination card-
orr the books in the space provided therefor. The presence upon any 
answer books of a ny drawing or comment not required by the examina-
tion may be sufficient reason for cancellation of the paper. 
If a candidate break any of the rules, or use any unfair means, his 
paper shall be cancelled, and possibly his whole examination annulled. 
This regulation will be strictly enforced. Candidates discovered using 
any unfair means during the examination shall be expelled forth-
with from the room by the Supervisor. 
SUBJECTS AND CONDITIONS 
Grades IX and X 
SUBJECTS 
l. English Language 11. Civics 
2. English Literature 12. Botany 
3. Arithmetic 13. Latin 
4. Algebra 14. French 
5. Geometry 15. Spanish* 
6. History 16. German* 
7. Geography 17. Art 
8. General Science 18. Practical Music 
9. Physics 19. Theory of Music 
10. Chemistry 
Each Subject 100 marks 
*Teachers preparing candidates for Spanish or German should 
ma ke this known to the Registrar early in the school year. 
Grades IX and X 
CONDITIONS 
1. In order to gain a Grade IX or Grade X Diploma a candidate 
must score 50 per cent. or over in EIGHT subjects including: 
(a) English (English Language and English Literature). 
The pass mark in English (two subjects) will be 50 per cent 
in Language and Literature combined, w ith a score of not 
less than 40 per cent. in each. 
(b) Arithmetic. 
(c) Each of five other subjects from the entire list. 
SUBJECTS AND CONDITIONS _(Grades IX and X) ll 
No Grade IX or X candidate will be permitted to register for more 
than ten subjects. In awcrrding s:::holarships not more than eight 
subjects will be counted but candidates will b e given credit on their 
diploma for all subjects taken. 
In grading all papers the quality of the English may be taken into 
consideration in determining the final mark. 
Candidates who take General Science may not take Physics or · 
Chemistry as full subjects. 
Candidates who expect to go on to University should select sub-
jects leading to Matriculation. See page 18. 
Candidates for Grade IX shall furnish to the Registrar Certificates 
signed by the Head Teacher that they have adequately covered the 
elementary school course, and Candidates for Grade X shall furnish 
certificates that they have covered the work of Grade IX. 
No candidate may enter for an examination in any subje:::t unless 
such subject wa-s included in the candidate's course of study during the 
regular school year. 
EXAMINATION QUESTION PAPERS. GRADES IX AND X 
All Grade IX and X examinations will be two hour papers except 
Art which will be three hours. All will be two-part papers except 
English Language, English Literature, Civics and Art. Objective papers 
will contain 30 items hoving a value of thirty percent of the whole 
paper. Multiple Choice, Motching and Completion type questions only 
will be used. The value of each question in Part II will be indicated 
on the examination paper. 
English Language 
The examination paper will consist of: 
(l) A written compositi'On, norrative or description with choice of 
subject. 
(2) A letter, with choice, friendly or formal. 
(3) Questions in Grammar and vocabu}ary. 
Candidates will be required to hove a knowledge of the material 
in the first part of the texts dealing with Language Activities. 
English Literature 
A single paper will comprise a number of relotively short que::: 
lions from the text, with choice, and one compulsory question froP 
each of the Supplementary Readers. 
12 SUBJECTS AND CONDITIONS (Grades IX and X) 
Arithmetic, Algebra, Geometry 
The examination in each subject will comprise: 
Part I -Objective, 30 marks. 
Part II-Candida tes will b e given some choice of questions. 
History, Geography, Civics 
The examination in History and Geography will comprise: 
Part I -Objective, 30 marks. 
Part II-Candida tes will be give n some choice of questions. 
There will be no obi'ective test in Civics. 
NOTE: The Grade IX Civics examinations will be confined to topics 
numbered I and II of the Civics course for Grade IX and X 
in the Supplement to the Syllabus. The Grade X examina-
tion will be set on topics III, IV and V. The section on 
Vocational Guidance is excluded. 
General Science, Physics, Chemistry and Botany 
The examination in each subject will comprise: 
Part I -Objective, 30 marks. 
Part ,IJ__:Cahdidates will be given some choice of questions: 
Questions in Physics, Chemistry and Botany will be confined tc 
topics contained in the outline to be found in the Syllabus for Grade IX 
and for Grade X. 
·NOTE: Stencils may be used for drawing figures in Scienoe 
Examinations. 
French 
Part I -Objective, 30 marks. 
Part li-The paper shall comprise: 
Grade IX 
l. A passage for translation into English compiled from the 
translation in the book, but not from any one section. 
2. Translation into French of simple sentenoes or phrases. 
3. A Comprehension Test based on the course, questions on the 
test to be answered in English. Questions will not be answerable by 
direct translation. 
Grade X 
l. A passage for translation into English compiled from the 
translation in the book, but not from any one section. 
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2. A passage for translation into English of an unseen passage 
(about 100 words), vocabulary to be within the prescribed course. 
3. Transl-ation into French of a number of sentences or phrases. 
4. Translation into French of one passage of simple prose. 
5. A Comprehension Test based on the course, questions to be 
answered in English. Questions will not be answerable by direct 
translation. 
Latin 
Part I -Objective, 30 marks. 
Part II-The paper shall comprise: 
l. Translation into Latin of suitable English sentences. 
2. Translation into English of three (Grade IX), four (Grade X) 
well distributed passages from the set book. 
Art 
Candidates will be required to answer three out of five questions 
set on the following subjects: Still Life, , Illustration, Perspective, Letter-
ing. 
Pencils, pen and ink, crayons or water-colours may be used. 
Rulers and compasses may be used in design and Lettering and 
to indicate lines of perspective, but not for the actual drawing of the 
object. 
Music 
The Examination will be that of the Intermediate Division of Trinity 
Collage of Music, London. 
Candidates taking Music as one of their Public Examination sub-
jects may, by paying the higher fee, take a higher division in Music 
than the division set for that grade. Please note that Music when 
offered for examination credit will count as one or two of the TEN 
subjects for which candidates may register, 
The pass and distinction marks for Practical Music and Theory of 
Music will be 65 percent and 80 percent respectively in each grade. 
Marks obtained in the December Theory of Music or in Practical 
or Theory in the May-June examinations in a previous year will, if 
credit has not already been applied, be credited towards a Pass 
Diploma only but not for an Honours Diploma nor for comparative 
standing for scholarships. 
Examinations are held in Theory on the first Saturday in December 
and the first Saturday of June of each year. Practical examinations are 
held during May and June in each year. Full information may be ob-
tained from the Local Secretary, Trinity College of Music, Box Hl40, St. 
John's. 
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Grade XI (Academic) 
SUBJECTS 
1. English (Language and 9. Physics 
Literature) 10. Chemistry 
2. Mathematics (Algebra, 11. Botany 
Geomerty and 12. General Science 
Trigonometry) 13. Physiology 
3. History 14. Geography 
4. Latin 15. Geology* 
5. Greek* 16. Econ omics 
6. French 17. Navigation* 
7. G erman* 18. Art 
8. Spanish* 19. Music 
The maximum in each subject is 100 marks. 
*Teachers preparing candidates in subjects starred should make 
this fact known to the Hegistrar early in the school year. 
Grade XI (Academic) 
d:>NDITIONS 
II) order to obtain a Pass Diploma in Grade XI a candidate must 
score 50 per cent or over in: 
(a) English (English Language and English Literature). 
The pass mark in English will be 50 per cent. in Language 
and Literature combined, with a score of not less than 40 per 
cent. in each of the two papers. 
(b) Each of FOUR other subjects from the entire list. 
Candidates who expect to go on to University should select sub-
jects leading to Matriculation. See page 18. 
O nly six subjects will be counted in the total in awarding 
Scholarships, but candidates shall be given credit on their Diplomas 
for all subjects passed. 
No ·candidate for the Grade XI diploma, in regulo:r day-school 
attendance, may register for less than the minimum number of sub-
jeot·s (5) required for a pass diploma, or for more than seven subjects 
in all. Candidates regularly registered as Adult Education students, 
or ;;.$rsons past day-school age, wishing to complete their high school 
education may, with permission from the Registrar, be permitted to 
enter for less than five subj ects. 
No candidate may enter for an examination in any subject unless 
such subject was included in the candidate's course of study during the 
regular school y ear. 
A candidate obtaining 75 per cent. o r over of the marks a ssigned 
to a subject shall be awarded a Distinction in that subject. A candi-
il 
r 
' 
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date who obtains 400 marks or over in six subjects with Matriculation 
standing in the same examination shall be awarded an Honours 
Diploma. 
In grading all papers the quality of the English may be taken into 
consideration in determining the final mark. 
As a rule no candidate will be admitted to this examination who 
has not completed his sixteenth year on the first day of July in the year 
of the examination. If there are special reasons why in the opinion of 
the teacher the candidate who is slightly under age should be ad-
mitted, application stating all the particulars should be made to the 
Registrar not later than January lst in the year of examination. Such 
cases should also be discussed with the District Supervisor. 
All candidates for Grade XI shall furnish to the Registrar certificates 
signed by the Head Tea:::her or, in sole charge s:::hools, by the District 
Sup3rvisor, that they have covered the full courses in Grade IX and X 
in separate years. 
SUPPLEMENTARY EXAMINATIONS 
A candidate for Grade XI who passes in three subjects in one 
examination, shall be permitted to qualify for a Pass Dip loma by 
supplementary papers, provided that the papers be taken within a 
reasonable time. Supplementary papers may be taken in the June 
Examinations and in December. Fee $1.00 each subject. 
Candidates writing papers in De:::ember will study the course set 
for the previous June Examinations. All writing in June will prepare 
for and write the regular June examinations. 
Candidates will not b e required to repeat sections of the English 
or Mathematics courses which they have passed in a previous 
examination. 
Grade XI candidates who are completing the ir diplomas by 
supplementary papers should give the year in which they previously 
passed in any subjects and the Examination Centre at which these 
subj ects were written. The complete record can then be checked at 
lhe Office. 
Candidates for supplementary examinations should write early 
for the proper application forms. These forms must be returned to the 
Registrar not later than February 1st. (June examinations) and Novem-
ber 1st (December examinations). Not more than two subjects may be 
completed by any candidate in the December supplementary examina-
ti-on. 
EXAMINATION QUESTION PAPERS, GRADE XI 
An Objective Test will be set in all subjects except English 
Language, History, Trigonometry and Art. 
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English Language (50 percent-Three hours) 
The paper shall comprise: 
(1) An Essay---{1 Yz hours). 
(2) Questions on Precis Writing, Paraphrasing, Clausal Analysis 
and Language 1 Yz hours). 
English Literature (50 percent-Three hours) 
Part I -A short Objective Test confined to Macbeth. 
Part II-Section A (Macbeth): Candidates will be required to 
answer one of three questions. 
Mathematics 
Section B (Argosy to Adventure): Five questions with 
choice within questions, will be set from the whole book. 
Candidates will be required to answer all five questions. 
(a) Algebra, 2 hours paper, 40 percent. 
(b) Geometry, 2 hours paper, 40 percent. 
(c) Trigonometry, 1 Yz hour paper, 20 percent. 
(a) and (b) will contain an Objective Part worth 30 percent of the 
marks allotted to the subject. 
History (Three hours) 
Candidates will be given some choice of questions. 
Not more than one whole question or parts of two questions on 
current events may be included in the paper. 
There will be no objective paper. 
Geography (Three hours) 
Part I -Objective, covering whole course. 
Part II-The paper will contain one or more questions from each 
part of the course (a) Major Geographical Regions, (b) Man on the 
Earth, (c) North and South America , (d) Europe and Asia, (e) Africa. 
Economics (Three hours) 
Part I -Objective covering both books. 
Part II-Candidates will be required to answer five questions with 
not more than three from each book. 
Science (Three hours) 
General Science, Physics, Cnemistry, Botany and Physiology will 
all be two-part papers .of three hours duration. 
SUBJECTS AND CONDITIONS (Grade XD 17 
NOTE: Candidates who take General Science may not also take 
Physics or Botany or vice versa as full subjects, but General Science 
and Chemistry may now be taken in Grade XI. 
French (Three hours) 
The paper shall compri,se 
l. An Objective Test of 60 items covering the grammar of the 
prescribed course (30 marks). 
2. A piece of prose from the set reader, somewhat modified for 
translation into English. 00 marks). 
3. An unseen piece of prose for translation into English. 05 
ma:ks). 
4. An easy unseen passage of prose, for translation into French. 
00 marks). 
5. A more difficult passage of prose, al'so unseen, for translation 
into French. 05 marks). · · 
6. A Comprehensive Test. 00 marks). 
7. Either: A piece of dictation of about 75 words; or: A number of 
questions in French, to be answered in French, and covering the set 
reader. 00 marks). 
The DictaUon shall be given only in Centres where the services of 
a competent French speaker are available. Schools wishing to take 
Dictation will enter for this test on the appropriate form. Otherwise no 
test will be sent. Punctuation shall be supplied (in French) by the 
reader and instructions to that effect shall be printed on the paper. 
Teachers may be permitted by special arrangement with the examina-
tion Supervisor to read the Dictation to their Candidates. 
The vocabulary and phr-aseology of the unseen passages are to 
be well within those of the set books. 
Latin (Three hours) 
The examination will comprise: 
l. Objective Test (30 marks). 
2. Fiv·e short passages based on the set book for translation into 
English. (40 marks). Please see Syllabus. 
3. .Seven sentences in English, each containing not more than 
two d ifficult constructions for translation into Latin. (A choice of five 
sentences out of the seven set). (10 marks). 
4. A comprehension Test (10 marks). 
5. An unseen passage (10 marks). 
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The objective test and sentences (3 above) are to be based on 
pages 439 to 506 inclusive . 
Art (Three hours) 
Five questions will be set from the Syllabus and candidates will 
choose any three. 
Any medium (pen, pencil, crayon or brush) may be used, and 
rulers and compa•sses may be us-ed in Lettering, Design and to show 
the lines of Perspective but not for the actual drawing of the object. 
Music 
The Examination will be that of the Senior Division of Trinity 
College of Music, London. 
Candidates taking Music as one of their Public Examination sub-
jects may, by paying the higher fee, take a higher division in music 
than the division set for that grade . 
Please note that Music when offered for examination credit is 
counted as one or two of the seven subjects for which candidates may 
register. 
The pass and distinction mark for Practical Music and Theory of 
Music will be 65 percent and 80 percent respectively in each grade. 
Marks obtained in the December Theory of Music or in Practical or 
Theory in the May-June examination in a previous year will, if credit 
has not already been applied, be credited towards a Pass Diploma 
only but not for an Honours Diploma nor for comparative standing for 
scholarships. 
Ex.aminations are held in Theory on the first Saturday_ in Decem-
ber and the first Saturday of June in each year. Practical Examinations 
are held during May and June in each year. Full information may be 
obtained from the Local Secretary, Trinity College of Music, Box H-140, 
St. John's. 
NEW MATRICULATION REQUIREMENTS 
Memorial University of Newfoundland 
Beginning September 1957 in ·order to be admitted to the University 
as an unde rgraduate, the following conditions for Matriculation must 
be met: 
Candidates must be sixteen years of age by the first of July of the 
y.ear in which they wish to enter the University. • 
Candidates must have passed the Grade XI Public Examinations 
in each of six subjects as follows, with an average mark ·of not less 
than 55% . 
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1. English · 
A. English Language. 
B. English Literature. 
NOTE: Candidates must obtain not less than 50 % in each section. 
2. Mathematics. 
3. History. 
4. One of: Chemistry, Physics, Botany, Geology, General SCience. 
5. One of French, German, Lotin, Greek, Spanish. 
6. Geography or Economics or another subject from 4 or 5 above. 
Notes: 1. Candidates who have not token the Grade XI Public 
Exominations shall present certificates proving that on 
equivolent degree of ottainment has been reached. 
2. Candidates who wrote the Grade XI Public Examinations 
prior to June, 1938, may present their qualifications for 
special consideration. 
3. As a science is compulsory for first year students, candi-
dates are advised to choose if possible one of Chemistry, 
Physics, or Botany. 
4. If candidates intend to include French and Latin in their 
course they must if at all possible have passed Grade XI 
French and Latin respectively. 
5. Candidates who intend to take Pre-Medical or Engineer-
ing courses are urged to take Chemistry and Physics in 
Grade XI. Ii is also advisable for candidates for the 
Pre-Medical course to take Grade XI Latin, as this is re-
quired by most universities for a medical degree. 
6. The University may set its own matriculation examina-
tions, either in separate subjects or in all those required 
for matrinculation, and may refuse admission to any 
student failing to attain a satisfactory standard in these 
exar.:J.inations. 
7. The University reserves the right to refuse admission to 
any student. 
Matriculation into Outside Universities 
Candidates are advised either to consult the particular University 
to which entrance is to be sought or to make enquiries from the 
Registrar of Public Examinations before arranging their courses. 
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1. English 
GRADE XI (COMMERCIAL) 
SUBJECTS 
7. Theory and 
2. Spelling, Dictation and Commerce 
Penmanship 
3. Arithmetic 
4. Book-keeping 
5. Shorthand 
6. Typewriting 
8. Economics 
9. Geography 
10. History 
11. French 
12. Spanish 
13. German 
Grade XI (Commercial) 
CONDITIONS 
Practice of 
1. In order to obtain a Pass Diploma a candidate must score 50 
percent or over in (a) English, (b) Spelling, ·Dictati'on and Penmanship, 
(c) Arithmetic or Shorthand, (d) Book-keeping or Typewriting, (e) Theory 
and Practice of Commerce, (f) any one of the following not already 
taken above:-Shorthand, Typewriting, Geography, History, Econom-
ics, French, Spanish, German. In Shorthand the pass mark is 50 words 
or more a minute. One, two or three subjects in the list (f) may be 
oHered at the examination. 
2. Candidates obtaining 75 per cent or over of the marks assigned 
to any subject and in Shorthand a speed of 80 words a minute shall 
be awarded a distinction. A candidate who passes and obtains a dis-
tinction in any five subjects in the list numbered 1 to 8 above shall be 
awarded an Honours Diploma. 
3. A candidate in this examination who fails to satisfy the 
examiner in one subject may qualify for the Pass Diploma by passing 
in a supplementary paper in that subject. Supplementary papers 
may be taken at the June and the December examinations. Fee $1.00 
for each subject. · · 
4. Candidates for Grade XI Commercial shall be excused 
examinations in those subJects in which the required standard of marks 
has been obtained in the Grade XI (Academic) Examinations. 
EXAMINATION QUESTION PAPERS GRADE XI (COMMERCIAL) 
Enqlish (3 hours) 
As for English Language, Grade XI (Academic). 
Spellinq. Dictation and Penmanship (l Y4 hours) 
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In this subject an appropriate test will b e given~ . 
Spelling ____ __ 40 
Dictation __ __ __ 40 
Penmanship __ _ 20 
The penmanship will be tested on the Spelling and Dictation 
script. Failures in Penmanship will be indicated on the candidate'·s 
diploma. 
NOTE: Dictation may be read to candidates by the teacher or 
other authorised pemon. 
Arithmetic (2 hours) 
The paper shall consist of two parts: 
(l) Speed and accuracy. 
(2) An intelligent application of the rules. See Syllabus. 
Book-keeping (3 hours) 
The paper shall comprise: 
(a) . R.ec~:rding of 'a set of tra~sactions. 
(b) Posting to Ledger Accounts. 
(c) Preparation of Trial Balance. 
(d) Preparation of Profit and Loss Statement. 
(e) Preparation of Balance Sheet. 
10 markis will be given for neatness. 
Shorthand (l% hours) 
Three passages will be dictated as at 50, 60 and 80 words pe::-
minute, respectively, . the passages occupying 3 minutes, 3 minutes, 
and 4 minutes, respectively. Candidates will take down one, two cr 
all of these passages and write a transcript of any one of them. Cer-
tificate will show speeds attained. 
Type?fflting (2 Vz hours) 
Composition and tYping of letters ·on given material. Questions 
on methods of duplication-press, carbon, gelatine, stencil, etc. Use 
of tabulator, display and centering of headlines, etc. Time Test-
typing for 10 minutes from printed copy. Minimum speed to pass 20 
words per minute. Certificates to show speeds attained. 
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Theory and Practice of Commerce (3 hours) 
The paper will be based on the course of study outlined in the 
Syllabus. 
Economics 
As for Grade XI (Academic) 
Geography 
As for Grade XI (Academic) 
History 
As for Grade XI (Academic) 
French 
As for Grade XI (Academic) 
Spanish 
As for Grade XI (Academic) 
German 
As for Grade XI (Academic) 
JUNIOR JUBILEE UNIVERSITY SCHOLARSHIP ($800.00) 
The Junior Jubilee University Scholarship is awarded each year, 
upon the recommendation of the Department of Education to the 
student who, having completed the Grade X Course the previous year, 
~akes first place in the Grade XI (Honours) Examination, provided that 
the subjects in which the oandidate passes qualify him for Matricula-
tion into Memorial University in accordance with its prescribed 
regulations. If the Grade X Public Examinations was not taken, the 
Principal of the school must certify that the candidate completed the 
Grade X course the previous year. 
Candidates for this scholarship must be under eighteen years of 
age on the First of July in the year of the examination and must be 
natives of th1s Province, or must have attended, for at least two years, 
one or more schools in .Newfoundland for which moneys are dpprop-
riated under the Education Act. 
The holder of the scholarship must prosecute his studies for not 
less than .two years at Memorial Univ,ersity of Newfoundland. 
The Scholarship which is of the vaue of $800 will be paid to the 
holder ~n four semi-annual instalments. The second year's instalment 
shall be paid only after proper qertificaUon by the Registrar of 
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Memorial University that the work and conduct of the student have 
been satisfactory. 
The disposition of a scholarship, or portion thereof, unawarded, 
vacated, or forfeited, shall be determined by the Minister of Education. 
THE ELECTORAL DISTRICT SCHOLARSHIPS 
GRADE XI 
Scholarships will be awarded on the basis of the electoral rep-
resentation in the Provincial Parliament. 
The Scholarships which are of the value of $800 for students resid-
ing outside St. John's, and $300 for students ordinarily resident in St. 
John's, will be payable to individual holders in four semi-annual instal-
ments, and the second year's instalments shall be paid only after 
proper certificate by the Registrar of the Memorial University that the 
work and conduct of the student have been satisfactory. 
These Scholarships are tenable at Memorial University. Should a 
candidate, however, desire to pursue a course of study not available 
at Memorial University, such scholarship holder may use the scholar-
ship for study at some other institution of higher learning, upon cer-
tification by Memorial University that the course of study desii·ed is not 
available at that University, and subject to the approval of the Council 
of Education. 
l. Have obtained an average of not less than 60% in the Grade 
XI Examination in the subjects prescribed for entrance to the 
Memoric.:i University. 
2. Have completed the work of Grade X in the year immediately 
preceding that of the Grade XI Examination. W here schools 
do not offer candidates in Grade X, the Principal of the · school 
must certify that the work of Grade X only was covered in the 
year immediately preceding the Grade XI Examination. 
3. Have attended school in their own electoral district for a full 
academic year in the year in which the Grade XI Examination 
is taken. 
The scholarship shall not be awarded to a candidate holding 
another scholarship of equal or greater value. 
If it should happen that in any district in any year no candidate 
is found to meet the requirements, the scholarship shall be carried on 
as an additional scholarship for that district to the following year. 
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THE ELECTORAL DISTRICT SCHOLARSHIP 
GRADE X 
(a) Scholarships will be awarded on the basis of the electoral 
representation in the Provincial Parliament. 
Scholarships will be awarded to students gaining highest marks 
in their respective districts in Grade X Public Examinations in eight 
subjects one of which must be a Foreign Language. 
The awards shall be made by a Selection Committee appointed 
by the Minister of Education. 
The scholarships which are of the value of $100.00 are payable to 
successful students on condition that they attend a school where the 
Grade XI course is taught, and where the students may qualify for 
entrance to Memorial University. 
Candidates must be under seventeen years of a ge by July lst in 
the year in which the Examination is written, have a ttended school in 
their own electoral d istrict fur the full academic year in the year in 
which the Grade X Examination is taken, and be students from schools 
comprising six classrooms and less where provision is made for teach-
ing all grades from I to XI. 
The disposition of a scholarship or portion thereof unawarded, 
vacated or forfeited, shall be determined by the Minister of Education. 
The scholarship shall be payable in semi-annual installments. 
(b) In addition to the above Electoral Scholai1Ships four scholar-
ships of $100 each will be awarded to students under 17 years of age by 
July l st in the year in Wlhioh the Examination is written from schools of 
seven classrooms or more who shall pass highest in the Grade X 
Public Examinati-ons in eight subjects one of which must be a Foreign 
Language. 
Not more than one student in any of such schools shall be 
eligible for a scholarship. 
THE KING · GEORGE V JUBILEE SCHOLARSHIPS 
L Candidates must be natives of Newfoundland, or must have 
attended for at least two years, one or more schools in New-
foundland for which moneys are appropriated under the 
· Education Act. 
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2. Candidates must have at least Matriculation standing as 
prescribed from time to time for entrance to the Memorial 
University. 
NOTE: Students who have already attended the First Year 
Course at the Memorial University, or its equivalent, 
are not eligible for these scholarships. 
In making the awards not only scholarships will be taken into 
account, but character, interests, physical fitness and economic need 
will also be considered. 
The scholarship shall not be awarded to candidates holding 
another scholarship of equal or greater value. 
The awards shall be made by a Selection Committee to be ap-
pointed for the purpose by the Minister of Education. 
Five scholarships will be awarded-three to Outport candidates, 
and two to candidates residing in St. John's. 
The Scholarships, which are of the value of $900.00 for students 
residing outside St. John's and $400.00 for student·s ordinarily resident 
within St. John's will be paid in four semi-annual instalments and the 
seco::1d year's instalments shall be paid only after proper certification 
by the Registrar of the Memorial University that the work and conduct 
of the student have been satisfactory. 
The disposition of a scholarship, or portion thereof, unawarded, 
vacated or forfeited shall be determined by the Minister of Education. 
All applications should be in the candidates' own handwriting, 
should give full particulars regarding qualifications, and should be 
addressed to: 
The Secretary, Committee of Selection, 
King George V Jubilee .Scholarships, 
St. John's. 
(a) Applicants who have already passed the Grade XI Examina-
tion must enclose a certified copy of their marks. · 
(b) All applications should reach the Secretary not later than 
June 15th. 
(c) In the case of applicants about to write the Grade XI Examina-
tion, their examination number should accompany their 
application. 
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(d) Applicants should submit the names and addresses of two 
persons from whom the Selection Committee may obtain ref-
erences. One of these should be, wherever possib le, a Min· 
ister of Religion. 
(e) A medical certificate of good health must accompany each 
application. 
NOTE: Candidates unsuccessful in previous years bu t who wish 
to be considered again, should present a new application. 
RESPONSIBLE GOVERNMENT CENTENARY SCHOLARSHIPS 
In response to a number of inquiries the Honourable Minister of 
Education wishes to make the following information available to the 
public. 
Persons Eliqible For Scholarships 
Two classes of people are eligible for the RESPONSIBLE GOV-
ERNMENT CENTENARY SCHOLARSHIPS: 
(A) Students who have written or who are about to write Grade XI 
(matriculation) public examinations. Such candidates must pass or 
have passed Grade XI examinations in each of six (6) subjects as fol-
lows, with an average mark of n ot less than 55% . 
l. English, 
2. Mathematics, 
3. History, 
4. O ne of: Chemistry, Physics, Botany, Geography, General 
Science, 
::>. One of: French, German, Latin, Greek, Spanish. 
6. Another subject from group 4 or 5 above or one of: Music, 
Navigation, Geology, Psysi'Ology, Economics. 
(B) Students at present studying at Memorial Univer,sity. 
Further Conditions of Eligibility 
Candidates for the RESPONSIBLE GOVERNMENT CENTENARY 
SCHOLARSHIPS must be planning to pursue studies in such fields of 
learning as the Liberal Arts, Science, Education, Law , Medicine, 
Geology, Agriculture, Commerce, Engineering, Fisheries, Biology and 
Technology and insuch fields of study having a direct bearing on the 
cultural, social, und economic advancement of Newfoundland as may 
from time to time be approved by the proper authority. 
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Value of Responsible Government Centenary Scholarships 
Each scholarship is valued at $600 for one year. Winners of these 
scholarships may compete with other candidates in each successive 
year of their College Course for a second, third, fourth such scholarship. 
However, in the first instance they are to be awarded fo1r one year 
only. 
Administration o!f Scholarships 
The Government has set up a scholarship committee to administer 
RESPONSIBLE GOVERNMENT CENTENARY SCHOLARSHIPS and 
other Government scholarships. The Department of Education and 
the Memorial University are both represented on the Committee. When 
regulations governing the new CENTENARY SCHOLARSHIPS have 
been drafted by the committee and approved by the Government 
they will be published for the information of the public. 
How to Apply for The Responsible Government Centenary Scholarships 
(1) Candidates must submit applications in their own handwrit-
ing, giving particulars concerning their age, school attended, 
examination centre and year of examination. 
(2) Candidates must list the subjects in which they are writing or 
have written in the Grade XI examinations. 
(3) Candidates must give the names and addresses of two 
referees not related to them. 
Where and When to Apply for a Centenary Scholarship 
Applications should be addressed to the: 
Secretary, 
Government Scholarships Committee, 
Department of Education, 
St. John's. 
Applications for the 1957 scholarships should be in the hands of 
the Secretary not later than June 25th. 
THE WOMEN'S PATRIOTIC ASSOCIATION TRUST 
(1914-18) SCHOLARSHIPS 
The following Scholarships are open ro candidates who are under 
18 years of age on July 1st in the year of examination, and who are 
direct descendants (Children, Grand"Children, Great-Grand-Children) of 
Ex-Service men or women of W orld W or I. "Ex-Service man or 
woman" is defined as one who has been granted both the General 
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Service and the Victory Medals. He or she must be a Newfoundlander, 
or have tserved in the Royal Newfoundland Naval Reserve or the 
Royal Newfoundland Regiment. 
l. Six hundred dollars (three h undred dollars a year for two 
years) to the candidate residing outside the City of St. John's 
who passes highest in Grade XI with matriculation standing. 
2. Two hundred dollars (one hundred dollars a year for two 
years) to the candidate residing in the City of St. John's who 
passes highest in Grade XI with matriculation standing. 
N.B. A candidate may not hold either of these Scholarships con-
currently with either the Junior Jubilee Scholarships, the 
Electoral District Scholarships, or the King George V Scholar-
ship. 
These Schoalrshlps are tenable on condition that the holder attend 
the Memorial University in St. John's during the next two years. The 
Scholarship will be terminated if the holder does not pass the first 
year examination at the end of the first year. The holder of either of 
these Scholarships will be permitted to repeat Grade XI if desired, in 
which case the Scholarship will be paid for three years. If the Grade 
XI is repeated by a holder of (l), above in a school outside the City of 
St. John's, $100.00 will be paid for that year instead of $300.00. Students 
availing themselves of this privilege will attend at the Memorial 
University during the second and third years. 
Teachers will be notified of any changes made in the conditions 
governing thi-s scholarship during the year. 
Application forms may be obtained from the Registrar of Public 
Examinations, Department of Education. These forms should be com-
pleted and returned to the Registrar not later than July lst. 
THE CAL VERT C. PRATT SCHOLARSHIPS 
The following scholarships, the gift of Senator C. C. Pratt, Esq., 
O.B.E., of St. John's are available to children of men who served in the 
Armed Forces of the United Kingdom, Canada, or Newfoundland, and 
. children of deceased men and pensioners who served in the Mer-
chant Navy of those countries during the war of 1914-1918 or 1939-1945, 
the families being ordinarily resident in Newfoundland. 
(l) University Scholarships, tenable at Memorial University or at 
a University approved by the Scholarship Committee, of $400 
a year for outport pupils and of $100 a year for St. John's 
pupils. 
(2) High School Scholarships of $50 a year for pupils in Grades 
IX and X. 
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(3 Hiqh School Entrance Assistance Allowances up to $50 each 
may be awarded to pupils of merit and need in Grade VII. 
The order of preference in each class will be as follows: 
(a) Children of deceased service men and of deceased men 
of the Merchant Navy. 
(b) Children of pensioners of the Armed Forces and of the 
Merchant Navy. 
(c) Children of other men of the Armed Forces. 
University Scholarships will be awarded on the results of the 
Grade XI Examination of the Department of Education. Candidates 
must pass with Matriculation standing. These scholarships may not 
be held jointly wHh any other scholarship of equal or greater value. 
High School Scholarships will be awarded on the results of the 
Grade IX and X Examinations of the Department of Education. 
High School Entrance Assi,stance Allowances will be awarded on 
the recommendation of the principal of the candidate's school and of 
the Chairman of the appropriate Board of Education . 
. Scholarships shall be paid in two equal instalments, one near the 
beginning, and• one about the middle of the academic year. 
Scholarships may be renewed from year to year up to Second 
Year University provided that satisfactory educational progress is 
maintained. 
Application Forms may be obtained by writing the Secretary of 
the Calvert C. Pratt Scholamhip Committee, c/o Department of Veterans' 
Affairs, P.O. Box H242, St. John's. Completed applications should 
reach the Secretary not later than June 30th. 
CANADIAN LEGION SCHOLARSHIPS 
Two Scholarship Bursaries to the value of $400 each will be 
awarded to candidates who have successfully completed the Grade XI 
Examination or its equivalent in Matriculation subjects. Applica:-ds 
must be resident in Newfoundland for two years previous to date of 
application. Application should be made before the completion of 
Grade XI and not later than June 30th, but no awards will be made 
until after the Grade XI results have been announced. 
The Scholarship shall not be awarded to an applicant already in 
receipt of another scholarship, nor to an applicant receiving a Govern-
ment allowance to pursue his or her studies. 
The Scholarships shall be awarded on Academic a ttainment and 
need, and the preferential selection shall be: 
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l. Ohildren of parents killed in action. 
2. Children of deceased Veterans. 
3. Children of disabled Veterans. 
4. Children of Veterans. 
5. Other Worthy Applicants. 
Application forms can be obtained from any Branch. Application 
can be made through a Branch or directly to the Provincial Command 
Education Committee. 
IMPERIAL OIL SCHOLARSHIPS 
The following scholarships are awarded yearly in Grade XL and 
are tenable at Memorial University: 
1. An outport scholarship to the value of $500. 
2. A city scholarship to the value of $100. 
paid in semi"annual instalments of $250 each in the case of the outport 
student and of $50 each in the case of the St. John's student. The pay-
ment of the second instalment should be subject to the following condi-
tions: receipt from the President of the Memorial University of a cer-
tificate of satisfactory progress and good conduct. 
Renewal and Cancellation 
Scholarships are renewable for a furrher year or two depending 
upon the course chosen, and on a satisfactory progress report from the 
faculty of Memorial University. 
(a) These scholarships are given for one ye.ar. However the 
Imperial Oil Limited may at its discretion, on recommendation 
of the President of Memorial University, in special cases 
renew a scholarship for a further year or two depending upon 
the course chosen. 
(b) In the event of the holder of one of these scholarships proving 
unsatisfactory to the University authorities, the Imperial Oil 
Ltd. reserves the right to cancel the scholarship at the end of 
the first term. 
Consideration for Imperial Oil Newfoundland Scholarships will be 
given only to thos·e persons meeting the following conditions at the 
closing date set for receipt of applications: 
(b) Be a resident of the Province of Newfoundland. 
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(b) Will not have reached twenty years of age before July lst in 
year of Grade XI examinations and application for a scholar-
ship. An exception of this age limit may be made in the case 
of those who have served in the Armed Forces. 
(c) Have attended one or more schools in Newfoundland for 
which monies are appropriated under the Education Act. 
(d) Complied with University entrance requirements as establish-
ed by or acceptable to Memorial University. 
(e) Obtained an average of 65 per cent in the final examinations. 
The Selection Committee will consider in addition the Academic 
standing, character, physical health and demonstrative leadership. 
Applications should be addressed to the President of Memorial Uni-
versity, St. John's not later than June 15th. Application forms may be 
had from Memorial University or from the Imperial Oil Limited, St. 
John's. 
TRADES AND LABOUR COUNCIL SCHOLARSHIPS 
The following scholarships are available to students residing in 
Newfoundland and awarded on the basis of highest marks in Grade 
XI with Matriculation standing, to a son, daughter, brother or sister of 
a member of a Trade Union affiliated with the Newfoundland Federa-
tion of Labour. 
l. A scholarship to the value of $300 to a student on the Avalon 
Peninsula, and 
2. A scholarship to the value of $500 to a student outside the 
A val on Peninsula of Newfoundland. 
Candidates must have attained the age of sixteen years by July 
lst. , of the entering year and must receive an average of not less than 
55% in the subjects prescribed for entrance to Memorial University. 
These Scholarships shall not be awarded to a candidate holding 
scholarships of equal or greater value. 
Application forms may be obtained by writing the Secretary of 
the Committee, Mr. S. J. Moores, 5 Hayward Avenue, St. John's. 
Day 
Saturday, 
June 22 
- -Monday, 
June 24 
Tuesday, 
June 25 
Wednesday, 
June 26 
Thursday, 
June 27 
Friday, 
June 28 
Saturday, 
June 29 
PUBLIC EXAMINATIONS 
DEPARTMENT OF EDUCATION 
PROVINCE OF NEWFOUNDLAND 
TIME TABLE 1957 
Grades IX and X Grade XI (Academic) 
Chemistry 
·········· ······ 
9.00 to 11.00 Chemistry ................ 9.00 to 
Latin .................... ...... 2.00 to 4.00 Latin 
············· ······ ····· ·· 
2.00 to 
English Language 00 9.00 to 11.00 English Language 00 9.00 to 
History ............ .......... 2.00 to 4.00 History . .................. ... 2.00 to 
Arithmetic 
················ 
9.00 to 11.00 Geometry ................ 9.00 to 
English Literature .. 2.00 to 4.00 English Literature .. 2.00 to 
Algebra ....... ............. 9.00 to 11.00 Algebra . ... ........ .. ...... 9.00 to 
Geography 
·············· 
2.30 to 4.30 rrigonometry .......... 11.30 to 
Geography .... ............ 2.30 to 
Geometry .... ............ 9.00 to 11.00 French or Spanish 
French ................ ...... 2.00 to 4.00 or German . ......... 9.00 to 
Physics or 
General Science 2.00 to 
----General Science Economics 
················ 
9.00 to 
or Physics ............ 9.00 to 11.00 Art . ............................. 2.00 to 
Art 
·· ··········· ················· 
2.00 to 5.00 
Civics ···· 9.00 to 11.00 Physiology 9.00 to 
························ 
.............. 
Botany ........ .............. 2.00 to 4.00 Botany . ..................... 2.00 to 
I 
Grade XI (Commercial) 
12.00 
5.00 
12.00 English Language .. 9.00 to 
5.00 History 
····· ·· ··············· 
2.00 to 
11.00 Arithmetic . ..... .. ...... .. 9.00 to 
5.00 Spelling, etc . ... ..... .. .. 11.30 to 
Shorthand ......... ..... .. 2.00 to 
11.00 Book-keeping . ......... 9.00 to 
1.00 Geography .............. 2.30 to 
5.30 
French or Spanish 
12.00 or German . .. ....... 9.00 to 
Commerce ................ 2.00 to 
5.00 
12.00 Economics ..... ........... 9.00 to 
5.00 Typewriting . ......... .. 2.00 to 
12.00 
5.00 
• 
12.00 
5.00 
11.01) 
12.15 
3.45 
12.00 
5.30 
12.00 
5.00 
12.00 
4.30 
. --
.. 
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